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PP:99-111 : study was to identify the dimensions and components of primary teachers' caring

) . relationships.
Use your device to scan and read the  : research methodology: The method used in this study is a systematic review,
article online  relying on the method of Petty Crow and Roberts (2006) in systematic studies in
¢ social sciences. To identify the dimensions and components of primary teachers'

"Eli,,r E_! : caring relationships, first the research questions and search terms in Persian and
: English were identified and the appropriate databases for receiving relevant
[=]y2 _ : resources (including Eric, Scopus, ScienceDirect and Google Scholar) were

¢ identified. In order to select and determine the appropriate articles, criteria were

¢ determined based on which the scientific quality of the relevant studies was

: assessed and the answers to the research questions were extracted. Systematic
DOI: : search according to keywords reached 154 pieces of research, which finally
10.30495/jedu.2023.28619.5737 : determined 14 pieces of research that met the criteria for in-depth analysis.

¢ Findings: By extracting the dimensions of a caring relationship, a total of 29

: components were extracted, which are the components of the existence of an
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: in dealing with students; Extraversion and students' desire for emotional or

: academic support; and teacher-student attitudes and views towards each other

: had the highest repetition among the studied sources.

¢ Conclusion: ldentifying and extracting the ingredients of an effective and

" positive relationship is therefore essential in order to emphasize and focus on
strengthening the components of this relationship.
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Extended Abstract

Introduction:

The quality of teacher-student relationship has
gained importance due to its direct correlation with
children's comfort in the short and long run
(O’Connor and McCartney, 2007; Lisonbee et al.,
2008). It plays a major role in helping students to
direct and manage challenges in their first years of
education (Hamre & Pianta, 2001; Roorda et al.,
2011; Wang & Eccles, 2012). In all educational
systems, the teacher-student relationship is a key
aspect of creating efficient educational environment
and motivating students (lipard et al, 2018; Birch &
Ladd, 1996; Davis, 2003; Isenbarger & Zembylas;
2006; Noddings, 1992), feeling of satisfaction
(Wubbels et al.), class participation and learning
activities (Hughes et al., 2008; Boynton & Boynton,
2005; Split et al., 2011; Rimm-Kaufman, 2011),
engaging in school activities (Archambault et al.,
2013; Hughes, 2011; Roorda et al., 2017), mental
development (Goldstein, 1999), success (Juvonen &
Wentzel, 1996; Muller et al., 1999), regulating
students’ social, emotional and cognitive skills
(Davis, 2003), preventing their aggressive behaviors
(Mihalas et al., 2009) and the key to their academic,
social and emotional development (Sabol & Pianta,
2012). It was specifically shown that the quality of
teacher-student relationship predicts a major part of
students' behavioral and academic skills in
elementary and middle schools (for example Pianta
et al., 1995; Wentzel & Asher, 1995).

Context:
Improving students' relationships with teachers has
important, positive and long-lasting implications for

students.

Goal:

The aim of this study was to identify the dimensions
and components of primary teachers' caring
relationships.

Method:

This systematic review was conducted to identify
dimensions and components of caring relationship
of elementary school teachers. To this purpose, the
Petticrew and Roberts' (2006) systematic literature
review method in social science was utilized. The
systematic review was conducted using ERIC
database and Google Scholar was manually
searched for keywords. In order to obtain a
comprehensive and new overview of the dimensions
and components of caring relationship, the search
was limited to publications from 2000 onwards.
Some inclusion criteria were developed to choose
appropriate articles. To this purpose, first the
abstracts were reviewed and then those related to the
teacher-student relationship were selected. In the
first phase, of 148 papers, 65 articles were selected

by reviewing the abstract. Then, their full text was
reviewed and finally 38 papers were selected to
check the final quality.

Findings:

By extracting the dimensions of a caring
relationship, a total of 29 components were
extracted, which are the components of the
existence of an interactive teacher-student
relationship and not a top-down relationship;
Effective classroom management; Recognize
students’ abilities, needs, and preferences; The
level of academic ability and progress of
students; Meeting the cultural, educational and
personal needs of students; Good mood and
kindness in dealing with students; Extraversion
and students' desire for emotional or academic
support; and teacher-student attitudes and
views towards each other had the highest
repetition among the studied sources.

Results:

Experimental evidence suggests that the teacher-
student relationship is important for both teachers
and students in the teaching and learning process
(Bee, 2017). On the other hand, classrooms are
complex social systems and teacher-student
relationships and interactions are also complex and
multifaceted (Pianta et al., 2012). Identifying and
extracting the ingredients of an effective and
positive relationship is therefore essential in order to
emphasize and focus on strengthening the
components of this relationship. Although numerous
studies have been conducted in the field, those
related to teacher-student relationship were divided
into two generations. The first generation of studies
on teacher-student relationship in the last two
decades focuses on the effect of these relations on
children's academic and behavioral adjustment. The
second generation is designed to increase our
understanding of developing these relations and
processes that are responsible for their effects as
well as evaluating informed theoretical interventions
designed to enhance teacher-student interactions
(Hughes, 2012). Given the significance of this
relationship and in order to answer questions about
it, results of this study focused on objectives of the
second generation of studies which resulted in
identifying and extracting 29 components of caring
relationships between teachers and students in
various references and countries. Generally, three
groups of components related to students, teachers
and infrastructures were classified.
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