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¢ Abstract

¢ Introduction: The purpose of this study was to investigate the prediction of
: academic self-regulation based on intelligence beliefs and mindfulness of first
: grade high school students in Abadeh

: research methodology: The type of research was applied in terms of purpose
. and descriptive in terms of method. The statistical population of the study
¢ included all first grade high school students in Abadeh (1400 people) who
¢ according to Morgan table, 300 students were selected by stratified random
: sampling. The Connell & Ryan (1987) questionnaire was used to measure
: academic Self- regulation and Abd-El-Fattah & Yates (2006) questionnaire was
: used to measure Implicit theories of intelligence and the five facet mindfulness
¢ questionnaire (Baer et al, 2006) was used to measure mindfulness. SPSS 22
: software was used to analyze the data.

¢ Findings: The results of Pearson correlation and multivariate regression by Inter
: method showed a significant and positive relationship between academic self-
¢ regulation with incremental Intelligence beliefs and mindfulness and a negative
: and significant relationship between academic self-regulation with innate
: Intelligence beliefs.

: Conclusion: Beliefs of intelligence and mindfulness were able to explain a part
: of the variance of academic self-regulation.
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Predicting academic self-regulation based on intelligence beliefs and mindfulness of ...

Extended Abstract

Introduction:

Many studies have tried to identify the factors that
play a role in the learning process and have a great
impact on student performance. One of these
influential variables is academic self-regulation,
which today is one of the basic axes of education and
one of the interesting discussions of many teachers
and psychologists. Self-regulation has been
described as the source of purposeful actions and the
heart of scientific processes. Some of its essential
components are monitoring, controlling and
planning its behavior. Self-regulation enables
individuals to control their behavior and actions and
to adjust their performance if necessary to achieve
set goals. Therefore, it is important to identify and
examine the variables that are related to academic
self-regulation. Two of the variables related to
students' academic self-regulation strategies are
intelligence beliefs and mindfulness.

Goal:

The purpose of this study was to investigate the
prediction of academic self-regulation based on
intelligence beliefs and mindfulness of first grade
high school students in Abadeh.

Method:
The type of research was applied in terms of purpose
and descriptive in terms of method. The statistical

population of the study included all first grade high
school students in Abadeh (1400 people) who
according to Morgan table, 300 students were
selected by stratified random sampling. The Connell
& Ryan (1987) questionnaire was used to measure
academic Self- regulation and Abd-El-Fattah &
Yates (2006) questionnaire was used to measure
Implicit theories of intelligence and the five facet
mindfulness questionnaire (Baer et al, 2006) was
used to measure mindfulness. SPSS 22 software was
used to analyze the data

Findings:

The results of Pearson correlation and multivariate
regression by Inter method showed a significant and
positive relationship between academic self-
regulation with incremental Intelligence beliefs and
mindfulness and a negative and significant
relationship between academic self-regulation with
innate Intelligence beliefs.

Results:

intelligence beliefs and mindfulness were able
to explain a part of the variance of academic
self-regulation. Examining this relationship
clarifies the relationships between variables and this
explanation will expand our understanding and find
ways to improve students' academic self-regulation.
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2 observing

3 describing

4 acting with awareness

5 nonjudge

6 nonreact
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1 Self compassion
2 Emotional balance
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