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Abstract

Writing skill helps learners become independent, comprehensible, fluent and
creative in writing. Dictation is a technique in which learners write after
receiving speaking input which can foster their writing skill. Hence, this quasi
- experimental study attempts to investigate the role of classroom dictation
activity as a kind of dicto-gloss on improving Iranian male and female EFL
learners’ writing accuracy and complexity. To this end, 40 male and female
learners were chosen out of 59 students. Then, by administrating a
Preliminary English Test (PET) 40 homogeneous participants were selected
as final sample of this study. The first language of the learners was
Azerbaijani Turkish and they were intermediate-level learners. There were in
two intact groups, one consisting of 20 male students and the other one 20
female students. Before manipulating treatment, the participants took part in
the pretest to check the accuracy and complexity of their written performance.
Both groups in the post test had higher scores in accuracy and complexity
than the pre-test. However, the findings revealed that the female group gained
better results in comparison to the male group in the post test, in terms of both
accuracy and complexity of their written performance. In conclusion, it could
be stated that classroom dictation activity as a kind of dictogloss can be an
effective method that can enhance Iranian EFL learners’ accuracy and
complexity of written performance. Teachers can provide opportunities for
dictogloss activities in their classrooms to help their students recognize areas
for improvement in their writing skill. The results of the study would be
significant for EFL/ESL teachers, English language institutes, and teacher
trainers.

Keywords: accuracy, complexity, dictation, dictogloss, written
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Introduction

The process of teaching writing is extremely difficult. According to Alber-
Morgan, Hessler, and Konrad (2007), teaching and testing writing is just as
complicated as writing itself. Teachers try hard to convey knowledge and take
use of their students' enthusiasm, creativity, and eagerness in order to develop
strong writers who produce pieces of importance. These elements aid learners
in becoming autonomous writers. However, in reality, despite its importance,
writing often receives less attention than other skills (Miamian Magazine,
2007). Writing Skill helps learners become independent, comprehensible,
fluent and creative writing, helping learners organize their thoughts into
meaningful forms and process messages correctly in their heads. It is an
important skill that will help you (Kondrat, 2010). The instructor acts as a
facilitator in deciding what students will write about and how to prepare their
writing (Gulikers & Marten, 2005, cited in Alber-Morgan et al, 2007).

Actual writer's techniques include brainstorming, multiple drafts,
editing, word choice, and pre-publication revisions. Therefore, a written text
is considered a cycle rather than a program. Writing process is continuously
developed by the student. Moreover, in our country, English is more of a
foreign language than a second language. Therefore, there are various
strategies and tools that teachers can use to facilitate the foreign language
learning process, improve the quality of instruction, and promote learners'
academic performance. For example, classroom dictation is as a type of
dictogloss. According to Longman Dictionary of Applied Linguistics (2002,
p.157), dictation is reading aloud a text to a language learner or test taker,
pausing at regular intervals, and attempting to transcribe what is heard as
accurately as possible. Applying dictation in foreign language teaching refers
to the 19th century, and was primarily used alongside grammar-translation
methods (Stansfield, 1985).

Review of Literature

Dictogloss and Second Language Teaching

The origins of Dictogloss, also known as Grammar Dictation or
Dictocomp, are unknown, but it appears to have been developed in Australia.
This is a relatively new technique, the classic version of which appears to start
in 1960s. Dictogloss is used for teaching grammar (Kidd, 1992). Dictogloss
is a popular technique for teaching writing (Wajnryb, 1990). It does not need
writing sentences or paragraphs. Learners can act according to what is read
aloud (Jacobs & Small, 2003). For example, fill in the graphic organizer and
the presenter can find or write a description of the drawing.
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Mackenzie (2011) mentions group working on tasks. Besides,
scaffolding is an important element of dictogloss (Bruner, 1978, cited in
Mackenzie 2011). Jacobs (2003) argues, “dictogloss is an integrative
language learning skills technique in which students collaboratively rebuilt
the text that the teacher read to them” (p.1, cited in Shak, 2006). Shak (2006)
mentions five basic phases in dictogloss:

e Listening Level

e Note-taking phase

e Activity phase

e Review phase

e Writing Phase

Vasiljevic (2023) states that dictogloss has several advantages since it
provides a chance for collaborative learning and teaching involving peers.
Furthermore, Jacobs and Farrell (2003) also summarize the benefits of
dictogloss as well, stating, “When implemented with integrity, dictogloss has
the potential to improve language, including learner autonomy, collaboration
among learners, and integration into the curriculum. It embodies sound
principles of education.” (p.2)

The study of Pishghadam and Ghadiri (2011) focuses on the influence
of form- and meaning-focused tasks. The results showed that the FFI
(Dictogloss task) group had higher scores. Jabbarpour and Tajeddin (2013)
also compared the effects of three FoF tasks: input reinforcement, individual
output, and joint output, on the acquisition of subjunctive mood in English.
This study shows that the influence of both input activities and joint output
activities is greater than individual output tasks, and also shows that the
effects of using joint activities and interactions in the process of acquiring
English structures.

Abbasian and Mohammadi (2013) found that Dictogloss technique
improved learners' organization and mechanics while at the same time, can
improve content and usage. Richards, Platt, and Platt (1992) explain that
Dictation helps learners record audio input and hold it in short-term memory
before writing it out. Listening skills, language skills, and memory skills
influence writing. Dictation was extensively reviewed as a language test by
Oller and Streiff (1975). Using dictation as a teaching method allows learners
to focus on constructing phrases and sentences more precisely, with an
emphasis on accuracy.

Nasri and Senoussi (2015) hypothesized that dictation is considered
an important technique for acquiring English vocabulary. Their study
consisted of two questionnaires, one of which was administered to 20 teachers
and asked questions about vocabulary instruction which Determined insights
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regarding the techniques and vocabulary used. The other questionnaire was
distributed to 30 first-year English students in Aum El Bouaghhi, and was
conducted to find out their opinions on the use of dictation. Discussion of the
results confirmed the hypothesis that the use of dictation enriches students’
vocabulary knowledge.

Purnawati (2017) found out that Dictation can improve students'
speaking skill. Moradi and Sheikhzadeh (2018) mentioned the effects of
Dictogloss instruction on EFL learners' grammar performance and autonomy.
Besides, Nurdianingsih and Rahmawati (2018) sought to find out whether
implementing the running dictation method is an effective method for
teaching writing skills. They found that continuous dictation techniques
increase student motivation and promote the improvement of writing skills.
They concluded that this technique significantly contributes and positively
impacts the improvement of students' writing skills.

Huda and Rahadianto (2019) proved the positive effect of dictation on
develoing writing skills. Ajmal et al. (2020) wanted to find out whether they
could significantly improve their students' writing skills by teaching them to
write recommendation using the Dictogloss technique. The results prove that
Dictogloss teaching method is more effective and motivating compared to
traditional methods.

In addition, Wahab et al (2020) proved the positive effect of dictation
on improving grammar scores. Heidari and Salehi (2020) aimed at
investigating the effect of Garden path vs. Dictogloss techniques on writing
accuracy of Iranian intermediate EFL learners. In order to conduct the study,
100 intermediate male English language learners whose age ranged from 12
to16 were asked to take part in the OPT test, and 60 students whose scores
fell between one standard deviation below and above the mean were selected
to be included in the study. They were divided randomly into three groups,
two experimental and one control groups, each consisted of 20 students. The
participants then took part in the pretest. The first experimental group was
treated via Dictogloss, and the second one was treated via garden path. It is
worth mentioning that the control group was treated via deductive teaching in
grammar. After 10 sessions, they took part in the post-test. The analysis of
the obtained data showed that using Dictogloss in teaching grammar
outweighed the garden path technique. The results of the study would be
significant for EFL/ESL teachers, English language institutes, and teacher
trainers.

Mayhoub et al. (2023) in their study aimed at investigating the effect
of Dictogloss strategy on developing secondary stage students’ grammar
competence and motivation. To answer the questions of the study the
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researchers adopted the quasi- experimental design. The participants were 60
pupils of the first-year secondary drawn randomly, from Al-Helmy secondary
school lhnasia educational directorate, Beni- Suef Governorate. They were
randomly assigned to two groups, a control and experimental groups.
Instruments of the study consisted of a grammar pre-post-test and a
motivation scale. The treatment group was taught through Dictogloss strategy
and the non-treatment was taught through the regular method. The findings
revealed that Dictogloss strategy had an effect on developing first year
secondary school students’ grammar learning and motivation. The study has
also suggested that further researches should be conducted on the effect of the
suggested strategy on learning English in general and grammar in particular.

More recently, Zega et al. (2023) carried out research to examine the
effect of semantic maps on improving Iranian intermediate EFL learners’
complexity of written performance. Preliminary English Test was employed
to select 40 intermediate EFL learners as the participants of this research.
Then, they were randomly assigned into two experimental and control groups.
Prior to the treatment, the participants of both groups were given a pre-test to
disclose their initial writing ability. After administering the semantic maps
instruction to the experimental group and traditional method to the control
group, a post-test was administered to seek the effect of materials. An
independent samples t-test was used to see if the treatment was effective.
Paired samples t-test was also employed to determine the amount of
progression between pre-test and post-test of the experimental group. The
results of the study revealed that semantic maps improved the learners’
complexity of written performance.

Several studies have examined the effect of dictation on EFL
learners’ writing skills, and the results consistently show a positive impact on
complexity and accuracy. For example, Catesol (2015) found that dictation
exercises improved students' ability to use more complex sentence structures
and grammatical features accurately. Moreover, dictation offers several
advantages as a teaching method. It requires students to actively listen and
process information, which helps them to develop their auditory processing
skills. It also provides opportunities for feedback and correction, which can
help learners, identify areas for improvement and refine their writing skills.
In addition, Dictation is a widely used teaching technique in EFL classrooms
around the world. It is easy to implement and adaptable to a wide range of
learners, making it a practical choice for teachers and students alike.

To sum up, this research will have advantages for both educators and
learners as it shows that by utilizing Dictation activities as course material,
teachers can create a captivating and enjoyable learning environment which
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can help learners appreciate and excel at learning English. This approach can
boost motivation levels and enhance student performance in writing
examinations. As a result, dictation activities as a kind of dictogloss have the
potential to aid researchers in conducting further studies in English-based
classrooms. By considering some of the advantages and previous research
results about dictogloss technique mentioned above, we can form a
hypothesis that dictogloss technique can improve students’ writing skills. The
reason for choosing this topic is that since there are lots of studies on
dictogloss and its usefulness on improving writing skill. However, there are
few or no studies on dictogloss considering gender, accuracy, and complexity
at the same time. Therefore, the purpose of this study is to examine the effect
of dictogloss to improve the accuracy and complexity of written performance
among male and female EFL learners in Iran. Therefore, the following
research questions were posed:

1. Do dictation activities as a kind of dictogloss have any significant effect on
Iranian male EFL learners' writing complexity?
2. Do dictation activities as a kind of dictogloss have any significant effect on
Iranian male EFL learners' writing accuracy?
3. Do dictation activities as a kind of dictogloss have any significant effect on
Iranian female EFL learners' writing complexity?
4. Do dictation activities as a kind of dictogloss have any significant effect on
Iranian female EFL learners' writing accuracy?
Method
Participants
The participants of this study were 40 students within the age range of
15 — 22 studying at Novin English institute in Tabriz. They were native
speakers of Azerbaijani Turkish with an intermediate proficiency in English.
They were studying English as a foreign language in Novin English institute.
We selected 40 students from a total of 59 to participate in the research study.
Both groups underwent a seven-week treatment period. They had the same
class hours (20), and class timing (1/5 hours). EFL teacher provided necessary
instructions for the two groups. The book which was used in both groups was
the same. They studied the same courses. For having homogeneous groups,
we used a PET test. A modified PET test with 45 vocabulary questions and
25 grammar questions was used. We had a pilot study. So according to the
level of the students and time availability, we chose these questions. Those
students who get +_ 1sd over the mean score were chosen for this study. We
had two intact groups. They were assigned into two experimental groups of
male (20 students) and the female (20 students). To assess their writing
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accuracy and complexity at the start of the study, we conducted a pre-test in
which both groups were asked to write about on a given topic.
Instruments

Three instruments were used in the present study: a sample PET test, a
writing pre-test, and writing post-test. A sample PET (Preliminary English
Test) test was used for homogenizing two groups. A topic for writing was
used as a pre-test and post-test to assess the accuracy and complexity of
writing skill. Accuracy was assessed through calculating the number of
grammatical errors per the total number of T-units. Complexity was assessed
through calculating the number of content words (nouns, verbs, adjectives,
and adverbs) per total number of Tunits (Hunt, 1965).

Procedure

The same book was taught for period of 14 sessions. The teaching
process in both groups was similar; both groups followed the same syllabus.
The class was held two times a week and continued for 7 weeks. The
researcher in this study was the teacher of both classes. The book consisted
of eight units. Each unit included listening, speaking, reading and writing
parts. In this research, we focused on writing parts. One week before the
experiment, a proficiency test named PET Test had been administrated in
order to select a homogeneous sample out of 59 EFL students at Novin
English institute in Tabriz in the autumn term of 2023. A modified PET test
with 45 vocabulary questions and 25 grammar questions was used.
Immediately after PET test, the researcher scored the test results. They chose
the learners whose scores were one standard deviation below and above the
mean score for having homogenous groups. At this phase, 40 students were
selected. Writing about a topic was used as a pre-test to assess their accuracy
and complexity of written performance in the beginning of the study. The title
of the writing for the pre-test was “a new Hotel is going to be built in your
neighborhood. Do you agree or disagree? Why?” There were two intact
classes. The researcher assigned the learners into two experimental groups of
male and female (20 students in each group). The procedure for two
experimental groups was as follows:

Learners listened to a passage of 100 to 150 words read aloud by the
teacher or cd and wrote whatever they heard, using correct spelling. The
listening portion had three stages: an oral reading without pauses, an oral
reading with long pauses between every phrase to give the learners time to
write down what was heard and the third stage was reading at normal speed
to give learners a chance to check what they wrote. After the pretest, they
received the same instructions. The participants, who attended 90-min
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English classes two days a week, had 30 min each session to complete their
dictation activities. All students in both groups had to write down
individually. Their final draft was collected and corrected by the teacher as
the researcher. The next session, the learners got back their papers with
teacher feedback. They were able to discuss their errors and mistakes with
their partners and the teacher. For the post-test another writing task was used.
They were asked to write about “a factory is going to be built in your
neighborhood. Do you agree or disagree? Why?”
Design of the Study

Due to the proposed research question, this study required a quasi-
experimental method of research. Quasi-experimental research is a type of
research design that seeks to evaluate the effects of an intervention or
treatment but lacks random assignment and control groups. It contained a pre-
test, a post test, and two intact experimental groups of male and female
learners. Dictogloss was the independent variable, which was the major
variable hoped to be investigated. Writing accuracy and complexity were the
dependent variables which were observed and measured to determine the
effect of the independent variable.
Data Analysis

Statistical Package for Social Science (SPSS) software was utilized in

order to analysis the descriptive statistics (mean, standard deviation, etc.) and
inferential statistics (paired-samples t-test, independent-samples t-test) of the
data collected from the participants. Firstly, the normal distribution was
checked by applying Kolmogorov-Smirnov (K-S). Then to explore the
hypotheses, the Independent-Samples T-test was conducted in order to
compare two experimental groups’ post-tests means. The Paired-Samples T-
test was applied to investigate a significant difference between the pre-test
and post-test scores of each group.

Results
This chapter presents descriptive statistics (mean, standard deviation,
etc.) and inferential statistics (paired-samples t-test, independent-samples t-
test) of the data collected from the participants.

Normality with Kolmogorov-Smirnov Test

To check whether the accuracy and complexity of written
performance in both pretest and posttest stages between male and females
were normally distributed, a Shapiro-Wilk test was conducted as shown in
Table 1.
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Tablel
Kolmogorov-Smirnov Test for Written Performance
Stage Groups Kolmogorov-Smirnov
Statistic df Sig.
Pretest of Complexity Female 0.092 20 .200*
male 0.057 20 .200*
Posttest of Complexity Female 0.100 20 .200*
male 0.066 20 .200*
Pretest of Accuracy Female 0.083 20 .200*
male 0.051 20 .200*
Posttest of Accuracy Female 0.089 20 .200*
male 0.054 20 .200*

As shown in Table 1, the results of Kolmogorov-Smirnov test
indicated that written performance in the pretest of female group (p >.05) and
male group (p > .05) were normally distributed. Also, the written performance
in the posttest of female group (p > .05) and male group (p > .05) were found
to be normally distributed.

Levene’s Test of Equality of Error Variances

Levene’s test was conducted to check the homogeneity of
variances for the dependent variables (i.e., accuracy and complexity of
written performance) as shown in Table 2.

Table 2

Levene’s Test of Equality of Error Variances

Variable F dfl df2 Sig.
Complexity 0.099 1 38 0.754
Accuracy 0.097 1 38 0.697

As indicated in Table 2, the results of the Levene’s test showed that
variances of both accuracy and complexity were homogenous (p > .05).
Preliminary English Test

The results of participants’ scores of the Preliminary English Test are
presented in Table 3.

Table 3
Preliminary English Test
Scores Frequency Percent Valid Percent  Cumulative

Percent
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20 6 2.5 2.5 2.5
21 1 8 8 3.3
22 2 1.7 1.7 5.0
23 1 1.7 1.7 6.7
24 2 8 8 7.5
25 1 8 8 8.3
26 1 2.5 2.5 10.8
28 1 2.5 2.5 13.3
29 4 3.3 3.3 16.7
30 1 8.3 8.3 25.0
31 2 3.3 3.3 28.3
32 2 2.5 2.5 30.8
33 4 6.7 6.7 37.5
34 3 5.8 5.8 43.3
35 1 11.7 11.7 55.0
36 1 10.0 10.0 65.0
37 1 9.2 9.2 74.2
38 1 5.0 5.0 79.2
39 2 4.2 4.2 83.3
40 4 1.7 1.7 85.0
42 1 3.3 3.3 88.3
43 1 1.7 1.7 90.0
44 1 8 .8 90.8
45 4 8 .8 91.7
46 1 1.7 1.7 93.3
47 5 8 8 94.2
48 1 2.5 2.5 96.7
49 1 1.7 1.7 98.3
50 2 1.7 1.7 100.0
Total 59 100.0 100.0

The Preliminary English Test was administered to measure the
homogeneity of the participants’ general English proficiency, the results of
which are presented in Table 3. From among 59 participants, 40 learners (20
males and 20 females) who scored one SD above and below the mean (30-
39) in the Preliminary English Test, were considered to be at the intermediate
level and were selected as the sample of the study.

Inter-Rater Reliability

To ensure the inter-rater reliability of the intermediate participants’
pretest and post-test writing scores, two raters scored the writing pretest and
post-test scores. The researchers used Pearson correlation to check the inter-
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rater reliability of the scorers. Tables 4, 5, 6, and 7 demonstrate the results
of this test.

Table4
Inter-rater Reliability of Writing Complexity Pretest Scores
Pretest Raterl Pretest Rater2

Pretest of Pearson 1 .960**
Complexity Correlation
Raterl Sig. (2-tailed) 40 .000

N 40
Pretest of Pearson .960** 1
Complexity Correlation
Rater2 Sig. (2-tailed) .000

N 40 40

**_ Correlation is significant at the 0.01 level (2-tailed).

Table 5
Inter-rater Reliability of Writing Accuracy Pretest Scores
Pretest Raterl Pretest Rater2

Pretest of  Pearson Correlation 1 .825**
Accuracy sjg. (2-tailed) 40 .000

Raterl N 40

Pretest of Pearson Correlation .825** 1
Accuracy gjg. (2-tailed) .000

Rater2 N 40 40

Table 6

Inter-rater Reliability of Writing Accuracy Post-Test Scores

Post-test Raterl Post-test
Rater2

Post-test Pearson 1 947**
Accuracy Correlation

Raterl Sig. (2-tailed) 40 .000

N 40
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Post-test Pearson 947** 1
Accuracy Correlation
Rater?2 Sig. (2-tailed) .000

N 40 40

**_Correlation is significant at the 0.01 level (2-tailed).

Table 7
Inter-rater Reliability of Writing Complexity Post-Test Scores
Post-test Raterl Post-test
Rater2

Post-test Pearson 1 .849**
Complexity Correlation
Raterl Sig. (2-tailed) 40 .000

N 40
Post-test Pearson .849** 1
Complexity Correlation
Rater?2 Sig. (2-tailed) .000

N 40 40

**_ Correlation is significant at the 0.01 level (2-tailed).

Regarding the results of Tables from 4 up to 7, there was a significant
and strong relationship between the scores of two raters p=.000. In other
words, there was a high inter-rater consistency between the scores of two
raters in the pre-test and post-test scores of writing accuracy and complexity
for male and female scores.

T-Test for Writing Complexity in the Female Group

To see whether there was a significant difference between the pretest
and posttest scores in terms of writing complexity as a result of the
classroom dictation activity in the female group, a paired-samples t-test was
run, the results of which are presented in Tables 8 and 9.

Table 8
Descriptive Statistics

Mean N SD Std. Er. Mean
Pair  Complexity 13.91 20 1.62 0.468

1 in Pretest
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Complexity  22.25 20 1.60 0.462
in Posttest
Table 9
Paired-Samples T-Test
Paired Differences t df Sig.
Mean SD Std. 95% Con. Int.
E. Lower  Upper
Mean
Pair 15.05 199 0.333 - - - 19 0
1 14379  15.637 37.275

As illustrated in Table 9, there was a significant difference between
the pretest and posttest scores of complexity in the female group, with the
posttest revealing significantly higher scores compared to the pretest,
indicating the significant effect of classroom dictation activity on the
participants’ writing complexity, t =-37.27, p <.05.

T-Test for Writing Complexity in the Male Group

To see whether there was a significant difference between the pretest
and posttest scores of writing complexity as a result of classroom dictation
activity in the male group, a paired-samples t-test was run, the results of
which are presented in Tables 10 and 11.

Table 10
Descriptive Statistics
Mean N SD Std. Er. Mean

Pair  Complexity  13.03 20 1.137 0.337
1 in Pretest

Complexity  17.38 20 1.368 0.225

in Posttest
Table 11
Paired-Samples T-Test

Paired Differences t df Sig.

Mean SD Std. 95% Con. Int.

E Lower  Upper

Mean
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Pair 1335 175 0.49 -13.38 -

- 19 .000
1 16.31  14.59

Table 11 reveals that there was a significant difference between the
pretest and posttest of writing complexity in the male group, with the posttest
revealing significantly higher scores compared to the pretest, t = -14.59, p <
.05.

Comparing Male and Females’ Writing Complexity in the Pretest

To see whether there was a significant difference between the male
and female groups in terms of writing complexity in the pretest, an
independent-samples t-test was run, the results of which are presented in
Tables 12 and 13.

Table 12
Descriptive Statistics
N Mean SD Std. Er. Mean
Complexity Female 20 13.91 1.62 0.468
in Pretest Male 20 13.03 1.137 0.037

Table 13
Independent-Samples T-Test

Levene t-test

's Test
F Sig. t df Sig. Mean Std.
(2- Differe Error
tailed nce Differen
) ce
Comple  Equal .0 .99 -194 38 .846 -2.000 1.287
xity in  variances 0 4
Pretest assumed 0
Equal -194  37. .846 -2.000 1.287
variances 891
not
assumed

As represented in Table 13, there was no significant difference
between male and female groups in terms of the writing complexity in the
pretest (p > .05).

Comparing Male and Females’ Writing Complexity in the Post- Test
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To see whether there is a significant difference between the male
group and the female group in terms of the Complexity in the post-test, an
independent-samples t-test was run, the results of which are presented in

Tables 14 and 15.

Table 14
Descriptive Statistics
N Mean SD Std. Er. Mean
Complexity Female 20 22.25 1.60 0.462
in Posttest Male 20 17.38 1.36 0.225
Table 15
Independent-Samples T-Test
Levene's t-test
Test
F Si t df Sig. Mean Std. Error
g. (2- Difference Difference
tailed
)
Comple  Equal 1. 3 5. 38 .000 5.475 1.909
Xity in variance 08 01 59
Posttest s 4 9
assumed
Equal 5. 34 .000 5.475 1.909
variance 50 6
S not 9 82
assumed

As illustrated in Table 15, there was a significant difference between
the male and female groups in terms of writing complexity in the posttest (p
<.05), with the female group outperforming the male group.

T-Test for Writing Accuracy in the Female Group

To see whether there was a significant difference between the pretest

and posttest in terms of writing accuracy as a result of the classroom

dictation activity in the female group, a paired-samples t-test was run, the
results of which are presented in Tables 16 and 17.

Table 16
Descriptive Statistics
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Mean N SD Std. Er. Mean
Pair Accuracy 14.03 20 1.854 0.408
1 in Pretest
Accuracy 33.85 20 1.761 0.701
in Posttest
Table 17
Paired-Samples T-Test
Paired Differences t df Sig.
Mean SD Std. 95% Con. Int.
E.
Mean Lower  Upper
Pair 2382 191 0517 -9.91 -8.73 - 19 0
1 37.275

The results in Table 17 reveal that there was a significant difference
between the pretest and posttest of writing accuracy in the female group, with
the posttest revealing significantly higher scores compared to the pretest,
indicating the significant effect of classroom dictation activity on the
participants’ writing accuracy, t = -37.27, p < .05.

T-Test for Writing Accuracy in the Male Group

To see whether there was a significant difference between the pretest
and posttest in terms of writing accuracy as a result of the classroom
dictation activity in the male group, a paired-samples t-test was run, the
results of which are presented in Tables 18 and 19.

Table 18
Descriptive Statistics
Mean N SD Std. Er. Mean

Pair Accuracy 14.23 20 1.137 0.137
1 in Pretest

Accuracy 17.38 20 1.368 0.225

in Posttest
Table 19

Paired-Samples T-Test
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Paired Differences t df Sig.
Mean SD Std. E.  95% Con. Int.
Mean Lower  Upper

Pair 1635 1.75 0.49 438 -331 - 19 .000
1 14.59

The results in Table 19 show a significant difference between the
pretest and posttest of writing accuracy in the male group, with the posttest
revealing significantly higher scores compared to the pretest, t = -14.59, p <
.05.

Comparing Male and Females’ Writing Accuracy in the Pretest

To see whether there was a significant difference between the female
and male groups in terms of writing accuracy in the pre-test, an
independent-samples t-test was run, the results of which are presented in
Tables 20 and 21.

Table 20
Descriptive Statistics

N Mean SD Std. Er. Mean
Accuracy  female 20 14.03 1.854 0.408
inPretest  male 20 14.23 1.137 0.137

Table 21
Independent-Samples T-Test

Levene's t-test

Test
F Si ot df  Sig. Mean Std. Error
g. (2- Differ Difference
tailed) ence
Accur Equal 0 9 - 3 .846 -2.000  0.287
acy in variances 0 9 19 8
Pretest  assumed 0 4 4
Equal - 3 .846 -2.000  0.287
variances 19 7.
not 4 8
assumed 9
1
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As indicated in Table 21, there was no significant difference between
the male and female groups in terms of writing accuracy in the pretest (p >
.05).

Comparing Male and Females” Writing Accuracy in the Post-Test

To see whether there was a significant difference between the female
and male groups in terms of writing accuracy in the post-test, an
independent-samples t-test was run, the results of which are presented in
Tables 22 and 23.

Table 22
Descriptive Statistics
N Mean SD Std. Er.

Mean

Accuracy female 20 33.85 1.761 0.710

in male 20 17.38 1.368 0.225

Posttest

Table 23

Independent-Samples T-Test

Levene's Test t-test

F Sig. t df Sig. Mean Std.

(2- Differ  Error

tailed) ence Differe

nce

Accurac Equal 1.084 301 5599 38 .000 5475  0.909
y in  variance

Posttest S

assumed

Equal 5.599 34.682 .000 5.475 0.909
variance
S not
assumed

As Tables 22 and 23 illustrate, there was a significant difference
between the female group and the male group in terms of writing accuracy in
the post-test (p <.05), with the female group outperforming the male group.

Discussion
This study sought to identify the role of classroom dictation activities
as a type of dictogloss in improving the accuracy and complexity of the
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Iranian male and female EFL learners’ writing performance. The results
revealed that both groups showed improvement in the posttest. However, this
improvement was higher in the female group than the male group. What the
researchers observed during the research process and treatment period was
that the participants appeared to engage in the dicto-gloss technique with
enthusiasm, and most students considered it a task to complete in their writing
courses. We employed dictogloss technique and worked very closely during
all stages of the entire treatment. The participants in both groups actively
invested more energy in listening to the teacher's text and enjoyed
collaborative learning, receiving support and even encouragement from their
peers.

The researcher as an observer noticed that the students were actively
participating. They approached dictogloss technique as a collaborative
learning activity, with each member working very hard and voluntarily, as
they had to achieve the common goal of reconstructing the text read by the
researcher as teacher. In each group, each member had an equal opportunity
to discuss and report notes. The students did not get discouraged during group
study and were very interested in the lessons. Most of the learners participated
both individually and together and were highly motivated. One reason for this
enthusiasm for collaboration and motivation may be related to changes in the
participants' attitudes towards writing skills.

Johnson and Johnson (1989) mention the role of cooperative learning
experiences on positive attitudes toward classroom experiences. There are
many other studies (e.g., Moradi & Sheikhzadeh, 2018; Pishghadam &
Ghadiri, 2011) that show cooperative learning is more effective than
competitive or individualistic learning. In fact, collaborative learning
activities require cognitive restructuring of information (Gillies, 2003). These
pleasurable experiences may have helped the participants improve their
positive attitudes toward the writing task, resulting in perceived usefulness by
their peers and increased self-efficacy.

Another reason for this increase in learner motivation was related to
changes in the classroom. Tsui (1995) points out that providing opportunities
for students whose learning styles do not fit the traditional classroom model
transforms classroom authority. This encourages different kinds of
conversations and provides opportunities for learning and teaching among
peers. He maintains that “students are more likely to engage in Q&A with
each other than with their teachers, and students' responses to peers are longer
and more complex than to their teachers.” (p.110)

The obtained results could confirm that the Dicto-Gloss technique
developed a stronger comparison and contrast with other members' individual
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strategies and techniques of text reconstruction in collaborative group work.
According to Heidari and Salehi (2020), this technique is suitable for Iranian
EFL learners who are reserved and shy towards teachers. The collaborative
nature of the rebuilding phase, with more diverse and clear strategies, gave
them the opportunity to engage in authentic communication. This kind of
cooperation helped them develop their communication skills because the
interaction in natural communication ways is authentic. This result is
consistent with the results of Takeuchi (1997) that dictation is effective in
teaching foreign languages. Additionally, Krashen (2003) believes in using
this technique to improve writing since everyone works together to complete
the dictation using the grammar text. This result is also consistent with
Nurdianingsih and Rahmawati (2018) who considered dictation to be
effective on developing writing.

In conclusion, teachers need to pay attention to students' self-
confidence and avoid blaming students' failures on weak knowledge bases or
lack of skills. When students believe in themselves and their ability to
complete tasks, they become more interested in learning and have the
confidence to stay focused even when they encounter difficulties while
learning.

Conclusion

This study was conducted to reveal the role of classroom dictation
activities as a type of dictogloss to improve the accuracy and complexity of
writing performance of Iranian male and female EFL learners. This study had
four questions. Based on the results, the null hypotheses were rejected. In the
post-test, both male and female groups got higher scores than the pre-test in
writing accuracy and complexity. However, the results showed that the
female group performed significantly better than the male group in both
accuracy and complexity of the posttest. The results can be summarized as
follows. First, this study builds on the existing literature that the use of
dictogloss technique has a significant impact on the complexity and accuracy
of EFL learners' writing and that EFL teachers can apply dictogloss technique
in grammar instruction to improve writing performance. Additionally, the
dictogloss technique enhances collaboration in learning when creating texts.
According to Moradi and Sheikhzadeh (2018), Dictogloss combines
affective and cognitive domains. Positive group interactions and
interdependence can influence students' attitudes toward working together to
achieve a common goal. By communicating and encouraging students to
successfully complete activities and giving them a sense of accomplishment,
you can prepare them for more active learning. In summary, many teachers
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and language teachers know that many students believe that writing is hard
work. It is the part of the second language they learn with difficulty. Since the
effective use of learning strategies is closely related to the development of
self-efficacy that leads to expectations of learning success (Zimmerman,
1990, cited in Moradi & Sheikhzadeh, 2018), learning strategies associated
with a particular language learning task should be taught explicitly in
classrooms.

This study is useful for teachers, learners, curriculum designers, and
materials developers. The educational system in Iran may still not support
dictogloss education and focuses primarily on writing practice, an approach
used in any language school. Students may not be ready to fully understand
the dictogloss technique. Rajaee Nia (2011) argued that by using the
dictogloss technique, teachers can overcome the challenges of teaching and
handling texts in general. To this end, teacher training workshops should
emphasize the teaching of dictogloss as an effective means of promoting
writing performance.

Since language learning is a multifaceted phenomenon, not only
language teachers but also language learners must play a proper role in
facilitating and optimizing this complex process. This study encourages
language learners to be more aware, autonomous, and judgmental about their
own optimal learning style. Especially dictogloss lessons are useful learning
tools. When students are exposed to dictogloss techniques combined with
language success, they become confident, independent, and self-directed
learners. dictogloss lessons must convey the content of the material to the
language learner with appropriate exercises and guide them towards the goal
of writing performance. Additionally, we need to provide some manuals for
teachers to get used to teaching dictogloss. This allows teachers to teach more
effectively and students to learn the language more independently.

This study was limited in several ways, so, the researchers would like
to make some suggestions for future studies on other language skills as
dependent variables. Moreover, further research may be conducted with
advanced level EFL learners. Another demographic variable that can be
adjusted for is age. This study was conducted on students between the ages
of 15 and 22. It makes sense to conduct the study on different age groups such
as children, adolescents, and adults. The time allotted for this treatment was
not sufficient. The researchers were concerned that the participants were
overestimating their abilities. Due to the institute's regulations, the
researchers had limited time to work on this treatment. Therefore, this study
can be conducted as a longitudinal study examining different variables over
a long period of time. The researchers worked with both men and women in
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this study as two experimental groups. The same study can be conducted by
having a control group as well.
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