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Abstract 

This study seeks to implement a scenario-based assessment (SBA) model and 

dialogue journal writing (DJW) throughout a teaching cycle to examine their 

impact on enhancing the writing self-reflection strategies of Iranian EFL 

learners. To this end, 60 EFL learners were selected through convenience 

sampling and then randomly assigned to two experimental groups and one 

control group. The first experimental group underwent treatment using a SBA 

model, which involves engaging with scenario-based tasks, while the second 

experimental group followed a DJW model, emphasizing reflective journaling. 

The control group received instruction based on a traditional teacher-centered 

method. All groups underwent pre-test and post-test assessments to evaluate 

their writing performance and self-reflection strategies. The collected data were 

analyzed using MANCOVA, chosen to control for initial differences among 

groups. The findings revealed that the SBA group significantly outperformed 

both the DJW and control groups in improving Iranian EFL learners writing self-

reflection strategies. The study showed that the SBA approach led to greater 

engagement in self-reflection and insights into writing practices. The findings of 

this study suggest that SBA can serve as a powerful pedagogical tool, enhancing 

learner engagement in self-assessment and reflection. SBA holds promise as 

both an effective instructional strategy and a valuable assessment tool for 

classroom teachers, experts, and stakeholders involved. 
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Introduction 

Classroom-based assessment refers to evaluations conducted by 

instructors that exclusively focus on the learning that has occurred within their 

own classroom, without taking into account evaluations in other classes or 

groups (Bachman & Palmer, 2010). It provides educators and learners with 

feedback on the standards of the learning performance, assisting its continuous 

improvement. Assessment for learning, also known as formative assessment, 

focuses on evaluating learners' progress and providing feedback to guide their 

learning. There are a variety of ways that formative assessment may be carried 

out. Implementing SBA and DJW are two beneficial methods of formative 

assessment that may be implemented in the classroom. 

According to Banerjee (2019), scenario-based assessment (SBA) is one 

of the dynamic methods of assessment that examines the academic skills and 

abilities of learners in a manner that is meaningful, engaging, and organized. He 

believes that SBA aims to assess learners' ability to utilize language 

independently and in combination within a created authentic language 

circumstance. This is achieved through offering a framework for the evaluation 

like a school, creating figures like teachers and learners, and an ultimate 

objective like doing a scientific project. Self-reflection, as a characteristic of 

learners, may also be influenced by classroom-based assessment procedures and 

methods (de Salvador de Arana, 2018). The act of submitting, altering, and 

thinking about a new language in SBA might aid learners in maintaining their 

concentration on their coursework if learning is understood as a dynamic 

procedure of cognitive restructuring brought about by their engagement with 

facilitation resources. (Coll et al., 2008a, 2008b; Earl & Katz, 2006). When 

learners rely on feedback to assist them in developing their ability to control 

their learning, SBA can serve as a valuable instrument for guiding them during 

the progression of this capacity. 

In the context of formative classroom-based assessment, dialogue journal 

writing (DJW) is an additional method that may be utilized. This method 

involves a continuous written discussion between two individuals to exchange 

experiences, ideas, or thoughts (de Salvador de Arana, 2018). The most common 

application of this tool in the field of education is as a way of maintaining textual 
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engagement between learners and instructors at all levels of education. The 

learning of a foreign language (including English and other languages) as well 

as learning in other areas can be facilitated by its use. Dialogue journals are also 

frequently used to assess learners' academic techniques as part of their learning 

process (Boekaerts and Corno, 2005; Glogger et al., 2012). Dialogue journals 

promote critical thinking, reflection, and enhanced learning, while also teaching 

effective learning management (Zimmerman, 2008). A well-designed dialogue 

journal that promotes learner self-reflection would facilitate organizing, 

expressing, evaluating, supervising, and reflecting on instructional content. 

Dialogue journals, as noted by Porto (2007), force learners to revisit material and 

enhance their exposure to EFL, resulting in increased self-reflection. 

Metacognitive components are essential for purposeful growth, and 

encompassing self-evaluation of thoughts, feelings, and actions, as well as 

recognition of others' viewpoints, preferences, and tendencies. (Carver & 

Scheier, 1998). Self-reflection is valuable for both instructors and learners since 

it attempts the achievement of an outcome. David (2006) believes that the 

objective of reflection is to clarify an issue or get a deeper knowledge of a 

confusing scenario. Reflection means searching for improved comprehension of 

the problem and potential solutions. 

Self-reflection involves more than simply a series of concepts; rather, it 

is a systematic approach in which both the instructor and learner draw upon 

previously taught and/or acquired skills (David, 2006). Teaching and learning 

both benefit from this use of preexisting knowledge and experience. The level of 

reflection varies across individuals, and it is this aptitude that distinguishes those 

who effectively acquire knowledge from their experiences.  According to Grant, 

et. al. (2002), it is a method of facilitating individuals' acquisition of knowledge 

in a meaningful manner, ultimately resulting in reliable comprehension.  

To evaluate mental functions like intellectual assistance, self-reflection, 

and clarification and to better understand their roles in intentional behavioral 

modification, academics and practitioners would benefit from the development 

of trustworthy measurements of these concepts (Grant, 2001). People 

can participate in self-reflection through various methods. Self-reflection can be 

a subconscious evaluation procedure for certain individuals, which may not need 

much attention. Some individuals may need to consciously make an effort to 

engage in self-reflection (Ekman, 1992). There is research suggesting that those 

who are prone to anxiety prefer to use a deliberate and intentional approach to 

self-reflection. (Mansell, 2000).  
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Adding to the work of the CBA model, Sabatini and O'Reilly (2013), 

O'Reilly et al. (2014), and Dean et al. (2019) used scenario-based tasks to test 

reading literacy. These tasks showed that SBAs can test complex reading 

processes, mental models, source evaluation, perspectives, and background 

knowledge. Purpura (2015, 2016) argues that incorporating scenario-based 

activities in L2 capability frameworks, evaluating sociocognitive and 

psychological links, and implementing SBA design in online settings for adult 

ESL courses. Carroll et al. (2015) demonstrated the effectiveness of an SBA 

design in online adult ESL courses and suggested its application in determining 

appropriate levels. 

Banerjee's (2019) scenario-based language assessment study revealed 

that L2 learners possess both lexical and content knowledge, but they function 

differently in creating and exchanging knowledge. Zhang et al. (2019) and Guo 

et al. (2020) investigated the effects of a single-scenario and essay-last design 

on middle-school assessment format and writing processes. They discovered that 

the SBA design did not artificially inflate test or essay results, and that it 

improved text production efficiency. Bardach et al. (2021) investigated the 

impact of an online scenario-based learning activity on learner instructors' self-

confidence and emotional, motivational, and cognitive preparedness for 

teaching. Dean et al. (2021) investigated a writing method that integrates SBAs, 

automated writing evaluation tools, and keystroke logging feathers for interim 

assessment. Kunnan et al. (2022) developed a scenario-based academic English 

assessment for Asian universities, evaluating language skills for placement and 

diagnosis purposes. To validate and assess literacy skills, Anani Sarab and 

Rahmani (2023) developed a Language Assessment Literacy Test with 35 

scenarios. Saeedian and Ghaderi (2023) examined the impact of a teacher 

preparation course on the decision-making and pedagogical reasoning of 10 

foreign teachers in scenario-based classroom contexts. 

Educators in California first utilized dialogue journals in the 1980s for 

sixth-grade English learners (Peyton & Reed, 1990; Peyton & Staton, 

1993).  Various educational contexts now utilize them, such as adult and 

children's education, volunteer and instructor development programs, and adult 

learners (Peyton & Staton, 1996). Dabbagh's (2017) study on DJW among 84 

intermediate Iranian learners found a significant improvement in overall writing 

performance, with the experimental group receiving feedback and the control 

group receiving conventional instruction. Hapsari et al. (2018) found dialogue 

journals helpful in writing instruction, encouraging reflection, and expressing 



 

 

The Journal of English Language Pedagogy and Practice  

Vol. 17, No.35, Autumn and Winter 2024 

DOI: 10.71586/jal.2024.06171122993 

ideas. Challenges such as time management, workload, and peer feedback can 

be effectively addressed through language skill education. Johnson and Cheng's 

(2019) study found that while Japanese learners who used DJW improved their 

writing skills, they did not significantly improve their vocabulary usage. 

Alkayid's (2020) study on the impact of DJW on English vocabulary, 

organization, and grammar acquisition, as well as learners' attitudes towards 

writing, found significant enhancements. Yulianawati et al. (2020) found that 

DJW significantly enhances learners' argumentative text production skills, with 

most participants finding it motivating. 

 Rostami Ravari and Fatehi Rad (2021) explored the effects of DJW on 

the self-regulation and reading comprehension abilities of EFL learners in a 

language school. In their study, Siahaan et. al. (2021) examined the impact of 

DJW on the writing proficiency and motivation of high school learners. 

Valizadeh's (2021) study found that the DJW method significantly improved the 

descriptive writing abilities of EFL learners in Turkey, outperforming the control 

group. In another study, Yulianawati et. al. (2022) found that the reflective 

learning portfolio method significantly improved the writing skills of 

undergraduate learners with varying self-esteem levels. Cahyono and Deliany 

(2022) studied the potential of converting DJW into online DJW, focusing on 

writing productivity and learners' perceptions of its effectiveness. They found 

online DJW to be promising and beneficial. Based on what can be concluded 

from the literature review, there is a crucial need to bridge a research gap 

regarding the efficacy of the SBA and DJW models in enhancing writing self-

reflection strategies. Addressing the previously identified the research gap, the 

current study employs SBA and DJW approaches to enhance the writing self-

reflection strategies of Iranian EFL learners. 

A considerable number of Iranian EFL learners have challenges when it 

comes to writing. Although most EFL English writing in Iranian contexts lacks 

content, organization, vocabulary, and language use, learners are expected to 

have mastered a variety of writing skills to meet their academic and occasionally 

interactional needs over their education at universities, schools, or other 

educational institutions (Farahani &Faryabi, 2017, Gholami & Barzegar, 2017, 

Fahim & Rajabi, 2015). They are unable to even document their everyday 

activities and insights in English educational settings (Gholami, 2008). Utilizing 

metacognitive and cognitive methods has the potential to improve the 

effectiveness of teaching and learning. Further research is needed to enhance the 

currently available knowledge of cognitive and metacognitive-based learning, 
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specifically concerning Iranian EFL learners. This will allow researchers to 

determine the most effective integration of cognitive and metacognitive-based 

learning as an intervention for these learners, considering the limited information 

available on this particular group. Therefore, teaching self-reflection skills is 

expected to have a significant impact on improving learners' self-confidence, as 

well as their academic focus and accomplishments. Effective skill education 

necessitates sufficient and critical support. There is not enough empirical 

evidence to support the usefulness of self-reflection in learners' educational 

knowledge and abilities, despite the necessity to look into the deficiencies and 

segments in learners’ writing skills (AlMarwani, 2020). Learners frequently 

focus on the technical components of writing rather than conceptual abilities 

such as critical thinking and reflective writing. The issue in EFL settings may 

stem from the inadequate language skills of EFL learners. Previous studies on 

self-reflection has mostly examined its effectiveness, but the way learners 

engage with and benefit from self-reflection has not been thoroughly 

investigated (Botelho & Bhuyan, 2021). While there is much research supporting 

the positive impact of self-reflection on learners' writing success, there is a lack 

of information regarding its impacts when included in different methods of 

teaching writing. Hence, the purpose of this study was to explore the effect of 

SBA and DJW on the Iranian EFL learners’ writing self-reflection strategies.  

Consequently, the following research questions were posed:  

 

1- Do SBA and DJW have any significant effect on Iranian EFL learners’ writing 

self-reflection  

    strategies? 

2-Which components of writing self-reflection strategies, specifically 

engagement for self- 

    reflection, need for self-reflection and insight, were mostly affected by the 

application of SBA  

    model and DJW? 

Method 

Participants 

The study included a group of 60 female EFL learners as the participants. 

They participated in English language courses at a language center in Tabriz. 

Their ages spanned from 19 to 32 years. As bilingual Turkish speakers, they 

were concurrently acquiring EFL. The participants' initial homogeneity was 

assessed by administering a sample of the Oxford Placement Test, even though 



 

 

The Journal of English Language Pedagogy and Practice  

Vol. 17, No.35, Autumn and Winter 2024 

DOI: 10.71586/jal.2024.06171122993 

they had the same linguistic background and had been attending English lessons 

at language centers for a while. 

The research included the participants who demonstrated an intermediate 

level of language ability (B1.2) based on their results. The participants were 

categorized into three distinct groups: the first experimental group, referred to as 

the SBA model group, the second experimental group, known as the dialogue 

journal writing group, and the control group. Every group consisted of 20 

learners. The researcher assumed the role of the teacher in each of the three 

groups. For a number of years, she has been teaching EFL at language 

institutions, the Ministry of Education, and several universities. 

 

Instruments 

In order to assess the homogeneity of the participants, the present study 

employed a sample of the Oxford Placement Test which measures language 

proficiency in four essential domains: speaking, listening, reading 

comprehension, and writing. The speaking component of this exam was 

excluded due to its lack of relevance to the focus of our study. Cronbach's alpha 

coefficients were used to assess the instrument's reliability, with all components 

showing an index of 0.7 or above. Additionally, a panel of experts in language 

teaching and testing checked the content validity of this test, and confirmed that 

the assessment items aligned with the content domain. 

The impact of the SBA and DJW models on enhancing Iranian EFL 

learners' writing self-reflection skills was investigated by using Writing 

Strategies for Self-Reflection Questionnaire in English. The first and final 

sessions were allocated for conducting the pre-test and post-test. The time 

allotted for answering the items was thirty minutes. The self-reflection and 

insight scale developed by Grant et.al., (2002) was employed in this study. The 

questioner examines three aspects of writing self-reflection strategies: 

Engagement in self-reflection (6 items), Need for self-reflection (6 items), and 

Insight (8 items). These components involve the total number of 20 items to be 

answered by learners. It utilizes a six-point Likert scale, ranging from 1 

(indicating strongly disagree) to 6 (indicating strongly agree).  

The reliability of this instrument was checked though Cronbach's alpha 

coefficients for all components which showed an index of 0.7 and above. The 

treatment sessions commenced once the pre-test was conducted. The content 

validity of the questionnaire was validated by employing recognized specialists 



 

 

The Journal of English Language Pedagogy and Practice  

Vol. 17, No.35, Autumn and Winter 2024 

DOI: 10.71586/jal.2024.06171122993 

in the fields of language teaching and psychology who confirmed that the test 

items effectively measured the targeted construct. 

Procedure  
This study examined the influence of the SBA and DJW models on 

improving the writing self-reflection abilities of Iranian EFL learners. The 

writing curriculum comprised 20 treatment sessions. The initial experimental 

group participated in a writing intervention according to a lesson plan that 

included individual, pair, and collective tasks, with the teacher offering 

scaffolding and feedback. The topics were chosen based on the research of 

Zhang et al. (2019), Dean (2019), Banerjee (2019), and Malyn-Smith (2002). 

The initial step included preparatory lead-in-tasks, then creating arguments and 

articles. During the second session of each week, learners were assigned to 

construct arguments and compose an article on the topic. The treatment involved 

composing nine essays using a scenario-based evaluation methodology (see 

Appendix). 

The second experimental group was instructed in writing according to 

the DJW paradigm, with participants composing one entry per session on a 

designated topic. They were allowed to articulate their experiences, thoughts, 

and views, and connect these ideas with their educational engagements. They 

also participated in free-form writing exercises. The participants were required 

to provide 18 diary entries as part of the research procedure. 

The participants in the control group were also obliged to write essays. 

They were instructed to work together and exchange their perspectives through 

written correspondence. The participants had been directed to focus on precisely 

presenting information, efficiently organizing paragraphs, and using various 

linguistic and structural components. 

The data-gathering process lasted for three months. Furthermore, in the 

last session, the participants engaged in the posttest and filled out the Self-

Reflection Strategies Questionnaire for one more time. Post-testing was planned 

for the last session for all groups. The researcher examined the learners' 

questionnaires in all groups. Another teacher also evaluated the assignments to 

determine the consistency across various raters. Inter-rater reliability was 

calculated to ensure there was no noticeable variance between the two raters' 

scores. According to the results, the pre-test scores (r = 0.83, p < 0.05) and post-

test scores (r = 0.86, p < 0.05) were highly correlated. 

Design 
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This study employed a quasi-experimental design. It utilized a pretest-

posttest design, incorporating two experimental groups and a control group. 

The aim was to investigate a possible cause-and-effect relationship between the 

dependent and independent variables. The independent variables were the SBA 

model and DJW and the dependent variable was writing self-reflection 

strategies. The researchers employed convenience sampling to efficiently 

choose intact groups and minimize time consumption. The data from the pre-

test and post-test assessments have been gathered to investigate the research 

questions. 

Results 

 The data from all groups was analyzed using MANCOVA to examine 

the impact of the SBA model and DJW on the self-reflection of Iranian EFL 

learners and its various components. Reliability and validity analyses were 

conducted to assess the consistency and construct of the questionnaire items and 

the submitted responses. The results displayed in Table 1 demonstrate that 

Cronbach's alpha coefficients for all components surpass 0.7, the Composite 

reliability coefficients surpass 0.6, and the Average Variance Extracted (AVE) 

values reach 0.5. Therefore, the self-reflection questionnaire included in the 

research showed an acceptable degree of reliability and validity for all of its 

components. 
Table1 

  Reliability and Validity of the Writing self-reflection components 

 
 

After considering the reliability and validity of the instrument, the 

descriptive statistics including the mean and standard deviation of the 

participants’ scores in the pre and posttest were calculated. Table 2 indicates that 

the SBA group (M = 4.89, SD = 0. 185) outperformed the DJW group (M = 3.93, 

SD = 0.407) and the control group (M = 3.78, SD = 0.397) in the post-test 

administration. A MANCOVA analysis was conducted on the collected data 

from the pre-test and post-test scores to determine if this discrepancy has reached 

Variables 

Cronbach's 

Alpha 

Composite 

Reliability 

Average Variance Extracted 

(AVE) 

Engagement in self-reflection 0.741 0.824 0.543 

Need for self-reflection 0.717 0.809 0.515 

insight 0.722 0.804 0.544 
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a statistically significant level. Before conducting the primary analysis, the 

necessary assumptions were taken into account. 

 

 
Table 2 

Descriptive statistics of Pre and post-test score 

 

 

The one-sample Kolmogorov-Smirnov, Skewness, and Kurtosis tests 

were performed to determine the normality distribution of the provided data. 

Group

s 
Statistics 

Pre-test for Engagement 

in self-reflection 

Pre-test for Need 

for self-reflection 

Pre-test for 

Insight Total 

SBA 

N 20 20 20 20 

Mean 3.33 2.43 3.19 2.9833 

Std. 

Deviation 0.21 0.29 0.20 

0.3954 

DJW 

N 20 20 20 20 

Mean 3.63 2.22 3.28 3.0433 

Std. 

Deviation 0.20 0.21 0.18 

0.5995 

Contro

l 

N 20 20 20 20 

Mean 3.19 2.35 3.28 2.94 

Std. 

Deviation 0.35 0.37 0.24 

0.4188 

Group

s Statistics 

Post-test for Engagement 

in self-reflection 

Post-test for Need 

for self-reflection 

Post-test for 

Insight Total 

SBA 

N 20 20 20 20 

Mean 5.28 4.29 5.10 4.89 

Std. 

Deviation 0.19 0.48 0.20 

0.185 

DJW 

N 20 20 20 20 

Mean 4.31 3.37 4.13 3.93 

Std. 

Deviation 0.24 0.38 0.23 

0.407 

Contro

l 

N 20 20 20 20 

Mean 3.91 3.25 4.20 3.7867 

Std. 

Deviation 0.33 0.36 0.31 

0.3975 
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Analyzing the data in Tables 3 and 4 reveals that the probability value obtained 

for the validity of the null hypothesis regarding the distribution of writing self-

reflection components in the pre-test and post-test is less than 0.05, which is the 

probability value of first-type error. Therefore, we cannot assume that the 

probability distribution of these variables is normal. However, the absolute 

values of the Skewness and Kurtosis coefficients for all variables in the pre-test 

and post-test are all less than 2, which indicates no significant deviation from the 

normal distribution for the probability distribution of the variables.  

 

Table 3 

 One-Sample Kolmogorov-Smirnov Test of self- reflection components 

Pre-test Engagement in self-reflection Need for self-reflection Insight 

Test Statistic 0.137 0.201 0.121 

Asymp. Sig. (2-tailed) 0.007 0.000 0.030 

Post-test Engagement in self-reflection Need for self-reflection Insight 

Test Statistic 0.159 0.129 0.140 

Asymp. Sig. (2-tailed) 0.001 0.014 0.005 

 

Table 4 

 Skewness and Kurtosis of self- reflection components 

Pre-test 

Engagement in self-

reflection 

Need for self-

reflection Insight 

Skewness -0.357 0.468 -0.115 

Kurtosis -0.328 -0.002 -0.087 

Post-test 

Engagement in self-

reflection 

Need for self-

reflection Insight 

Skewness -0.516 -0.017 0.169 

Kurtosis 0.085 -0.668 0.672 

 

Following the verification of normality, MANCOVA was employed to 

address the research questions. Tables 5 and 6 display the results of Box's M 

Test, which assesses the equality of covariance matrices, and Levene's Test, 

which examines the equality of variances. Since p is greater than 0.01, the 

variances of all variables are equal. 
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Table 5 

Box's Test of Equality of Covariance Matrices 

 
Table 6 

Levene's Test of Equality of Error Variances of self- reflection components in post test 

 

 

 

Table 7 demonstrates that the difference among the mean scores of the 

groups in the posttest after controlling the effect of the pre-test scores has 

reached a significant level (F = 3.832, p < 0.05, Wilk's Lambda = 0.671, Eta 

Square = 0.608) and by looking at the mean scores of the groups in Table 2, we 

can conclude that the scenario-based group with a mean score of 4.89 and SD = 

0. 185 outperformed the DJW group (M = 3.93, SD = 0.407) and the control 

group (M = 3.78, SD = 0.397) in the post-test administration. This shows that by 

employing the SBA approach, the learners were able to enhance their writing 

self-reflection methods by a significant 60%. 

Table 7 

 Multivariate Analysis of Variance 

 
 

Wilks' 

Lambda 
 

Value F  Hypothesis 

df 

Error 

df 

Sig. Partial Eta 

Squared 

0.671 3.832  6.000 104.000 0.002 0.608 

 

      Furthermore, another purpose of the current study was to determine which 

aspects of the writing self-reflection strategies were most significantly affected 

by the treatments. Table 8 shows the MANCOVA analysis of writing self-

reflection strategies components for all groups. 

Box's M F df1 df2 Sig. 

16.57 1.27 90.00 8121.67 0.23 

Variables F df1 df2 Sig. 

Engagement in self-reflection 1.92 2 57 0.072 

Need for self-reflection 1.01 2 57 0.095 

Insight 0.13 2 57 0.121 
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Table 8 

Tests of Between-Subjects Effects for Writing Self-Reflection Strategies and its 

Components 

 

Variables 

Sum of 

Squares df 

Mean 

Square F Sig. 

Partial Eta 

Squared 

Engagement in self-

reflection 

8.029 2 2.224 14.746 0.000 0.609 

Need for self-

reflection 

6.262 2 3.131 12.065 0.000 0.309 

Insight 5.697 2 2.847 10.978 0.000 0.435 

 

The results in Table 8 indicate significant differences in the components 

of engagement in self-reflection (F = 14.746, p < 0.000, Eta Square = 0.609), 

insight (F =10.978, p < 0.000, Eta Square = 0.435), and need for self-reflection 

(F =12.065, p < 0.000, Eta Square = 0.309). The results revealed that 

performance in writing self-reflection strategies was significantly improved 

through the SBA methodology in engagement for self-reflection (60%), insight 

(43%), and need for self-reflection (30%).  

 

This study aimed to investigate the effects of the SBA model and DJW 

on Iranian EFL learners' writing self-reflection strategies, specifically assessing 

which components—engagement in self-reflection, need for self-reflection, and 

insight—showed significant improvement as a result of the intervention. 

 
Discussion 

 The present study aimed to examine the effects of the SBA and DJW methods 

on Iranian EFL learners' writing self-reflection strategies and to determine which 

components of these strategies, namely, engagement in self-reflection, need for 

self-reflection, and insight, were significantly improved by the intervention.  The 

general findings of the intervention revealed that the SBA group outperformed 

the DJW and control groups by up to 60% in improving their writing self-

reflection strategies.  The findings support the theoretical foundation of 

reflection, which suggests that reflecting on routine or educational experiences 

leads to acquiring new knowledge and forming new conceptions based on past 

experiences (Boud, Keogh, & Walker, 2013; Moon, 2013a; Moon, 2013b; Kolb, 

et.al, 2014).  The findings are also consistent with those of several studies that 
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indicate that reflective writing improves learners' writing skills (Salim, et. al, 

2021; Sudirman, et. al, 2021; Meza, et. al., 2021; Portman, 2020; Arifin, 2021). 

The study suggests that using SBA design in assignments and essays 

enhances self-reflection in learners' writing, enabling them to engage in deeper 

reflection on their thoughts, beliefs, and knowledge and provide feedback to 

clarify situations. The perspectives presented align with Naseri and 

Motallebzadeh's (2016) study which revealed that Iranian EFL learners 

significantly improved their reading comprehension, critical thinking skills, and 

self-regulated learning behavior through interactive, student-centered learning 

activities. The SBA design encourages self-reflection by focusing on specific 

areas of education. It also encourages critical analysis, which strengthens 

instructional practice. Researchers determined that writing classes, incorporating 

self-reflective procedures, outperformed typical writing sessions in improving 

learners' writing abilities. This finding corroborated the findings of previous 

relevant research investigations (e.g., Meihami & Varmaghani, 2013; Sajedi, 

2014). 

Current research suggests that learners can enhance their writing ability 

by incorporating appropriate reflective activities in SBA design, guided by a 

teacher, and engaging with their peers. This validates the findings of Hemmati 

and Soltanpour (2012) and Ashabi et. al., (2023) who claimed the benefits that 

may be gained by cooperating and receiving assistance in writing methods. The 

study reveals that the SBA model aids learners' writing development through 

explicit and implicit feedback, encouraging self-reflection and self-expression. 

This approach fosters a better understanding of situations, leads to more 

satisfactory solutions, and enhances learners' autonomy, engagement, and self-

efficacy. These are consistent with the findings of previous investigations (e.g., 

Kouhpeyma & Kashefian-Naeeini, 2020; Ahmed, 2019). This outcome also 

verifies the findings of Bardach et. al., (2021) who found that online scenario-

based interventions improve self-efficacy and classroom preparedness by 

integrating feedback and reflection, leading to increased engagement with 

content. According to the study, scenario writing positively impacts learners ' 

writing proficiency by fostering self-reflection, personal communication with 

teachers and classmates, and encouraging open discussions about their 

perspectives. This can be valued since the findings of Avarzamani and Farahian 

(2019) indicated that Iranian EFL writers exhibit discernible deficiencies in the 

application of higher-order thinking during the writing process. Instead, SBA 

methodology enhances critical thinking strategies in learners, challenging the 
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traditional teaching framework, which often focuses on submissive behavior and 

comprehension (Safari & Rashidi, 2015). Birjandi, et al. (2018) argue that, 

comparatively, a significant proportion of Iranian graduates across all 

educational levels lack critical thinking abilities and have been exposed to an 

instructor-centric curriculum that places considerable emphasis on 

memorization. 

This study highlights the benefits of summarization, idea production, and 

argumentative evaluation in SBA intervention tasks, helping teachers identify 

and motivate learners to improve their summarization and critical-thinking 

skills. This verdict supports the findings of Gil et al. (2010), who concluded that 

the failure to summarize information adequately indicates deficiencies in 

understanding and cognitive growth, which impact subsequent phases of writing 

production. Furthermore, its results corroborate the assertions made by Wang et 

al. (2017) that summary writing requires a methodical approach to evaluating 

and structuring the most important concepts in a given text in order to construct 

a rational mental image of its content. 

The results show that using a SBA paradigm in contextual learning 

improves learners ' self-reflection skills in English as EFL writing. Structured 

practice and self-evaluation tools are provided to them at different stages of 

performing and creating lead-in tasks and scenarios. This finding backed up 

findings from other research studies by Gebremariam and Asgede (2023), who 

revealed that implementing self-assessment techniques in the experimental 

group resulted in a beneficial improvement in the learner's self-reflective skills. 

The results also match Botelho and Bhuyan's (2021) study, which found that 

learners who practiced self-reflection before clinical sessions were better 

prepared, confident in their performance, and able to resolve uncertainties. The 

results comply with the findings of Meza et al. (2021), who found that better 

self-reflection-based training resulted from the use of self-reflection learning. 

The results were in line with the findings of Klimova (2014) and Sumarni et al. 

(2018). Klimova (2014) emphasised the importance of self-reflection in enabling 

learners to gain insights into their experiences and engage in critical thinking 

about their learning. Sumarni et al.,'s (2018) study also demonstrated that 76% 

of participants improved their creative writing abilities due to reflection-based 

instruction. 

The findings of the present study show that using authentic materials in 

a SBA paradigm can improve learners' self-reflection. This finding aligns with 

other studies indicating that authentic resources may greatly enhance learners 
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writing skills (Aqly, Komariah, & Heriansyah, 2017). It is also in accordance 

with Arifa (2018) and Sundana (2018), who both suggest that authentic materials 

significantly enhance learners' proficiency in composing procedure texts and 

descriptive writing skills. It also verifies Sukmawan and Setyowati's (2019) 

research, which confirms the effectiveness of authentic materials in teaching 

writing, stating that analyzing prose through authentic essays enhances learners' 

comprehension and writing skills. It also supports the study by Ward, et. al, 

(2019), who found that teaching essay writing using real materials, whether 

fiction or non-fiction, is equally effective in promoting literacy and language 

development in English language learners. This outcome overlaps with the 

findings of Latifah (2023), who confirmed the benefits of using authentic 

materials in teaching writing, including boosting motivation and facilitating 

innovative education. 

The second aim of this study was to determine the most effective 

component of writing self-reflection strategies in SBA and DJW models. The 

SBA methodology has proven to enhance various components of writing self-

reflection strategies. Particularly, engagement in self-reflection has improved by 

60%, insight by 43%, and the need for self-reflection by 30% (Table 8). 

Engaging effectively in self-reflection (60%) can be justified by the purpose of 

the SBA methodology. As Banerjee (2019) states, SBA aims to assess learners' 

linguistic abilities in a hypothetical real-world language usage paradigm, using 

a scenario, framework, tasks, and goal. This aligns with the results of Naseri and 

Motallebzadeh's (2016) study, which showed that Iranian EFL learners 

significantly enhanced their critical thinking skills through more engaging 

learning tasks. It also supports the findings of Cömert and Kutlu's (2018) 

research, which supports the enhancement of writing skills in Turkish 

undergraduates through reflection strategies, focusing on paragraph structure, 

language use, and content. Consistent with the current study, Liu and Brantmeier 

(2019) have shown that Chinese EFL learners' writing accuracy is enhanced 

through a self-reflective process. 

The findings are also consistent with those of Sierra and Frodden (2017) 

and Haines, et al. (2020), who found that self-reflection during language 

learning, influenced by emotional variables, metacognition, and teacher role, 

improves learner autonomy. It corroborates the findings of Ebrahimi et. al. 

(2021), who stated that participation in evaluation processes enhanced 

understanding of norms and criteria for high-quality drafts, motivating better 

effort and fostering a sense of agency. It is in accord with Adie et. al., (2021), 
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who believe that reflection can enhance EFL learners' linguistic proficiency and 

that self-evaluation significantly correlates with writing performance. The 

findings support the results of Gebremariam and Asgede, (2023), who revealed 

that self-reflection-based education significantly improved participants' writing 

skills, despite facing challenges in practice. 

On top of these justifications, the potential of SBA design offers 30% 

insight into learners' cognitive abilities and self-monitoring strategies. Research 

by Sabatini et al. (2014) and Abbas (2016) suggests that reflection-supported 

writing methods positively impact writing performance and attitudes. Wang and 

Han's (2018) study supports this argument that reflection improves Chinese 

university learners' speaking abilities by identifying strengths and weaknesses, 

formulating development strategies, and boosting confidence. It also backs up 

the outcomes of Siahaan et al. (2021), who found high achievement, intrinsic 

motivation, clear evaluation criteria, and continuous feedback are crucial for 

effective reflective writing. 

The SBA possesses the capacity to obtain greater backing and serve as 

an effective evaluative and instructional structure for educators, stakeholders, 

and instructors. The positive outcomes of the previously mentioned study 

provide support for the selection and application of the SBA model. The ability 

to include intentional writing courses in their curricula can help curriculum 

planners and syllabus designers for EFL learners benefit from this particular type 

of education and learning. They have the option to incorporate purposeful 

writing courses within their educational programs. These courses can effectively 

support this particular type of teaching and learning. 

Additional research is required to comprehend the causative factors of 

SBA models in different types of writing, such as narratives, persuasive, 

expository, and descriptive writing, to have a deeper understanding of their 

influence. Designing stimulating and relevant learning scenarios with a uniform 

degree of difficulty for all types of learners is a practical challenge. Further 

research may be carried out by changing the order of tasks and displaying the 

components of the SBA model in various forms to see whether there are any 

changes in the results. This will result in a deeper understanding of how SBAs 

affect the self-reflection techniques of Iranian EFL learners in writing. 

Improving the self-reflective learning techniques of Iranian EFL learners can be 

achieved by taking into account the insights drawn from this research. 

 

Declaration of interest: none 



 

 

The Journal of English Language Pedagogy and Practice  

Vol. 17, No.35, Autumn and Winter 2024 

DOI: 10.71586/jal.2024.06171122993 

 

References 

 

Abbas, S. H. (2016). The effect of reflection-supported process-based writing 

teaching on Iraqi EFL students’ writing performance and attitude. Arab 

World English Journal, 8(29). 1-23. https:// doi. org/ 10. 24093/ awej/ 

vol7n o4.4  

Adie, L., Addison, B., & Lingard, B., (2021).Assessment and learning: an in-

depth analysis of change in one school’s assessment culture, Oxford 

Review of Education, 47(3), 404–422. 

Ahmed, A. M. (2019). Students’ reflective journaling: An impactful strategy 

that informs instructional practices in an EFL writing university context 

in Qatar. Reflective Practice, 20(4), 483-500. 

https://doi.org/10.1080/14623 943.2019.1638246 

Alkayid, M., (2020).The Impact of Dialogue Journal Writing on the Writing 

Skills of Jordanian Efl Learners and Their Attitudes Towards Writing, 

Advances in Social Science, Education and Humanities Research, 443, 

310-314. 

AlMarwani, M. (2020). Academic writing: Challenges and potential solutions. 

Arab World English Journal: Special Issue on CALL, 6, 114–121. https:// 

doi. org/ 10. 24093/ awej/ call6.8 

Anani Sarab, M. R., & Rahmani. S., (2023).Development and Validation of a 

Scenario-Based Teacher Language Assessment Literacy Test. 

International Journal of Language Testing, 13(1), 67-103. 

Aqly, M., Komariah, E., & Heriansyah, H. (2017). The Use of Authentic 

Materials in Developing Students’ Writing Competence (An Experimental 

Study at SMA Lab school Unsyiah). English Education Journal, 2,61-69. 

Arifa, Z. (2018). The effects of authentic materials on students’ writing of 

procedural text. Journal on English as a Foreign Language, 1(2), 95- 

104. https://doi.org/10.23971/jefl.v1i2.194 

Arifin, S. (2021). Reflective journal writing: Writing processes applied by 

skilful and less skilful EFL graduate students. Jurnal Pendidikan dan 

Pengajaran, 54(3), 539-547. https://doi.org/10.23887/jpp.v54i3.40133  

Ashabi, S., Rashtchi, M., & Siyyyari, M., (2023). Promoting EFL Learners’ 

Writing Skills via  

 Reflection: The Case of Kolb’s Experiential Learning Cycle. The Journal 

of English Language Pedagogy and Practice, 16(32), 31-57. 

https://doi.org/10.23887/jpp.v54i3.40133


 

 

The Journal of English Language Pedagogy and Practice  

Vol. 17, No.35, Autumn and Winter 2024 

DOI: 10.71586/jal.2024.06171122993 

 

Avarzamani, F., & Farahian, M., (2019). An investigation into EFL learners’ 

reflection in writing and the inhibitors to their reflection, Cogent 

Psychology, 6(1), 1-13. DOI: 

https://doi.org/10.1080/23311908.2019.1690817 

Bachman, L. F., & Palmer, A. (2010). Language assessment in practice. 

Oxford: Oxford University Press. 

Banerjee, H. L., (2019). Investigating the Construct of Topical Knowledge in 

Second  Language Assessment: A Scenario-Based Assessment 

Approach, Language AssessmentQuarterly, 16(2), 133-160, DOI: 

10.1080/15434303.2019.1628237https://doi.org/10.1080/15434303.2019.

1628237 

Haines, M. –A., Cornish, L. & Bannister-Tyrrell, M. (2020). Investigating 

reading, critical thinking and metacognitive abilities of possible twice-

exceptional primary/secondary school students: An on-line inquiry. 

TalentEd, 32, 52-80. 

Bardach, L., M. Klassen, R., & L. Durksen, T., (2021). The Power of Feedback 

and Reflection: Testing an online scenario based learning intervention for 

student teachers. Computers & education, 168,104-212. 104194. ISSN 

0360-1315. https://doi.org/10.1016/j.compedu.2021.104194 

Birjandi, P., Bagheri, M., & Maftoon, P. (2018). The place of critical thinking 

in Iranian educational system. Foreign Language Research Journal, 7(2), 

299–324. 

Boekaerts, M., & Corno, L. (2005). Self-regulation in the classroom: A 

perspective on assessment and intervention. Applied Psychology, 54(2), 

199-231. 

Botelho, M., & Bhuyan, S. Y. (2021). Reflection before and after clinical 

practice—Enhancing and broadening experience through self-, peer- and 

teacher-guided learning. Eurasian Journal of Dental Education, 25, 480–

487. https:// doi. org/10. 1111/ eje. 12623 

Boud, D., Keogh, R., & Walker, D. (2013). Promoting reflection in learning: A 

model. In Reflection: Turning experience into learning (pp. 18-40). 

London: Routledge.  

Cahyono, B. Y., & Deliany, Zh., (2022), Transforming Dialogue Journal 

Writing Into Pedagogy of Online Setting: A Preliminary Study. Journal 

of Higher Education Theory and Practice. 22(1), 9-19.  

 

https://doi.org/10.1080/23311908.2019.1690817
https://doi.org/10.1016/j.compedu.2021.104194


 

 

The Journal of English Language Pedagogy and Practice  

Vol. 17, No.35, Autumn and Winter 2024 

DOI: 10.71586/jal.2024.06171122993 

Carroll, B., Liu, H., & Oh, S. (2015). Design considerations in the assessment 

of L2 integrated skills through scenarios. The First TC/ETS forum on 

teaching, learning, and assessment of english language learners, New 

York, NY. 

Carver, C. S., & Scheier, M. F. (1998). On the self-regulation of behavior. 

Cambridge, UK:Cambridge University Press. 

Coll, C., Mauri, T. y Onrubia J. (2008a). La utilización de las tecnologías de la 

información y la comunicación en la educación: Del diseño tecno-

pedagógico a las prácticas de uso. En Coll, C. y Alberto Dafonte-Gómez, 

Jesús Pérez-Seoane, Diana Ramahí-García  5 Monereo,  C. (Ed.)  

Psicología  de la  educación  virtual (pp. 47-64)  . Madrid: Morata.  

Coll, C., Mauri, T.  y Onrubia  J.  (2008b). El análisis de los procesos de 

enseñanza y aprendizaje  mediados por las TIC: una perspectiva 

constructivista. En Barberá, E., Mauri, T. Y Onrubia, J. (Ed.). Cómo 

valorar la calidad de la enseñanza basada en las TIC. Pautas e instrumentos 

de análisis (pp. 47-64). Barcelona: Graó. 

Comert, M., & Kutlu, O. (2018). The effect of self-assessment on achievement 

in writing in English. Eğitim Bilimleri Araştırmaları Dergisi Journal of 

Educational Sciences Research, 8(1), 107–118. https:// doi. org/ 10. 

22521/ jesr. 2018. 81.4 

David, M.K. (2006). Reflection as a Language Learning and Teaching Device 

[Paper 49 presentation]. The International Scope Review, University of 

Malaya Gerald Kochappan.  

Dabbagh, A. (2017). The effect of dialogue journal writing on EFL learners’ 

descriptive writing performance: A quantitative study. International 

Journal of Applied Linguistics and English Literature, 6(3), 71-80. 

http://dx.doi.org/10.7575/aiac.ijalel.v.6n.3p.71 

De Salvador de Arana, N., (2018). Improving Self-Regulation for Learning in 

EFL Writing in Secondary Education in Blended Environments (Doctoral 

Dissertation, University of Barcelona, Barcelona, Spain). Retrieved from 

http://hdl.handle.net/10803/650340 

Deane, P., Song, Y., van Rjin, P., O Reilly, T., Fowless,M., Bennett, R., 

Sabatini,J., & Zhang, M., (2019). The case for scenario-based assessment 

of written argumentation. Reading and Writing 32(5), 1197–1231. 

DOI:10.1007/s11145-018-9852-7 

 

http://dx.doi.org/10.7575/aiac.ijalel.v.6n.3p.71
http://hdl.handle.net/10803/650340


 

 

The Journal of English Language Pedagogy and Practice  

Vol. 17, No.35, Autumn and Winter 2024 

DOI: 10.71586/jal.2024.06171122993 

Deane, P., Wilson, J., Zhang, M., & Li1,Ch., van Rijn, P.,Guo, H., Roth, A., 

Winchester, E., & Richter,T.,(2021). The Sensitivity of a Scenario-Based 

Assessment of Written Argumentation to School Differences in 

Curriculum and Instruction. International Journal of Artificial Intelligence 

in Education, 31, 57–98. https://doi.org/10.1007/s40593-020-00227-x 

Earl, L., & Katz, S. (2006). Rethinking Classroom Assessment with Purpose in 

Mind. Winnipeg, Manitoba: Western Northern Canadian Protocol. 

Ebrahimi. M., Izadpanah. S., & Namaziandost. E., (2021),The Impact of Writing 

Self Assessment and Peer Assessment on Iranian EFL Learners’ 

Autonomy and Metacognitive Awareness. Hindawi Education Research 

International, 2021, 1-12.https://doi.org/10.1155/2021/9307474 

Ekman, P. (1992). An argument for basic emotions. Cognition & Emotion, 6(3-

4), 169-200. 

Fahim, M., & Rajabi, S. (2015). Applying self-regulated strategy development 

model of instruction to teach writing skill: Effects on writing 

performance and writing motivation of  EFL learners. International 

journal of research studies in education, 4(2), 29-42. 

Gebremariam, H.T., & Asgede, D. M.,  (2023). Effects of students’ self‑
reflection on improving essay writing achievement among Ethiopian 

undergraduate students: a counterbalanced design Asian-Pacific Journal 

of Second and Foreign Language Education, 8(30), 1-21. 

https://doi.org/10.1186/s40862-023-00203-7 

Gil, L., Braten, I., Vidal-Abarca, E., & Stromso, H. I. (2010). Summary versus 

argument tasks when working with multiple documents: Which is better 

for whom? Contemporary Educational Psychology, 35(3), 157–173. 

https://doi.org/10.1016/j.cedpsych.2009.11.002. 

Gholami, S., & Barzegar, R. (2018). The relationship between willingness to 

communicate and writing proficiency of Iranian EFL learners at the 

upper–intermediate and advanced levels. International Journal of 

Advanced Multidisciplinary Scientific Research (IJAMSR), 1, 69-81. 

Gholami Mehrdad, A., (2008). The Effect of Dialogue Journal Writing on EFL 

Students' Writing Skill. The Journal of Applied Linguistics, 1(1), 34-44. 

Glogger, I., Schwonke, R., Holzäpfel, L., Nückles, M., & Renkl, A. (2012). 

Learning strategies assessed by journal writing: Prediction of learning 

outcomes by quantity, quality, and combinations of learning strategies. 

Journal of educational psychology, 104(2), 452-468. 

 

https://doi.org/10.1007/s40593-020-00227-x
https://doi.org/10.1155/2021/9307474
https://doi.org/10.1186/s40862-023-00203-7
https://doi.org/10.1016/j.cedpsych.2009.11.002


 

 

The Journal of English Language Pedagogy and Practice  

Vol. 17, No.35, Autumn and Winter 2024 

DOI: 10.71586/jal.2024.06171122993 

Grant, A. M. (2001). Rethinking psychological mindedness: Metacognition 

self-reflection and insight. Behaviour Change, 18(1), 8-17. 

Grant, A. M., Franklin, J., & Langford, P., (2002). The Self-Reflection and 

Insight Scale: A New Measure of Private Self-Consciousness. Social 

Behavior and Personality, 30(8), 821-836. DOI: 

10.2224/sbp.2002.30.8.821 

Guo, H., Zhang, M., Deane, P., & Bennett, R. E., (2020). Effects of Scenario-

Based Assessment on Students’ Writing Processes. Journal of Educational 

Data Mining, 12(1), 19-45. 

Hapsari, T. C., Santosa, R., & Asib, A., (2018). Dialogue Journal: Exploring Its 

Use to Teach Writing. International Journal of Multicultural and 

Multireligious Understanding, 5(4), 184-190.  

Hemmati, F., & Soltanpour, F., (2012). A Comparison of the Effects of 

Reflective Learning Portfolios and Dialogue Journal Wriitng on Iranian 

EFL Learners’ Accuracy in Writing Performance. English Language 

Teaching, 5(11), 16-28. 

Johnson, S., & Cheng, B., (2019). The Effectiveness of Dialogue Journal 

Writing on the Writing Ability of Japanese Learners of English. 

Language, Culture, and Communication, 11, 97-128. 

Khomeijani Farahani, A. A., & Faryabi, F. (2017). The role of self-regulated 

learning capacities in Iranian EFL undergraduates’ argumentative writing 

task performance. Research in English Language Pedagogy, 5(2), 203-

222. 

Klimova, B. F. (2014). Self-reflection in the course evaluation. Social and 

Behavioral Sciences,  

 141, 119–123.  https:// doi. org/ 10. 1016/j. sbspro. 

Kolb, D. A., Boyatzis, R. E., & Mainemelis, C. (2014). Experiential learning 

theory: Previous research and new directions. In Perspectives on 

thinking, learning, and cognitive styles (pp. 227-248). London: 

Routledge.  

Kouhpeyma, Y., & Kashefian-Naeeini, S. (2020). The effects of reflective 

writing on EFL learners’ writing performance. International Journal of 

Multicultural and Multireligious Understanding, 7(8), 414-425. 

http://dx.doi.org/10.18415/ijmmu.v7i8.1940 

Kunnan, A. J., Yiwei Qin, C., & Guanfang Zhao, C., (2022). Developing a 

Scenario-Based  

http://dx.doi.org/10.18415/ijmmu.v7i8.1940


 

 

The Journal of English Language Pedagogy and Practice  

Vol. 17, No.35, Autumn and Winter 2024 

DOI: 10.71586/jal.2024.06171122993 

English Language Assessment in an Asian University. Language Assessment 

Quarterly. 19(1), 47–65. DOI: 10.1080/15434303.2022.2073886 

https://doi.org/10.1080/15434303.2022.2073886 

Latifah, L. (2023). The use of authentic materials in teaching writing at MAN 3 

Banyumas  [Skripsi thesis, UIN Prof. K.H. Saifuddin Zuhri]. 

Liu, H. & Brantmeier, C., (2019). I know English: self-assessment of foreign 

language reading and writing abilities among young Chinese learners of 

English. System, (80), 60–72. 

Malyn-Smith. J., (Ed.), (2002). Developing valid and Reliable Scenario-based 

Assessments: New York State Family and Consumer Sciences1998–2002. 

Center for Education, Employment and Community. New York: 

Education Development Center, Inc.  

Mansell, W. (2000). Conscious appraisal and the modification of automatic 

processes in anxiety. Behavioural & Cognitive Psychotherapy, 28(2), 99-

120.  

Meihami, H., & Varmaghani, Z. (2013). The Implementation of self-

assessment in EFL writing classroom. International Letters of Social and 

Humanistic Sciences, 9, 39-48. 

Meza, A., Rodríguez, I., & Caviedes, L. (2021). Fostering EFL preservice 

teachers’ academic writing skills through reflective learning. Profile 

Issues in Teachers Professional Development, 23(1), 89-106. 

http://dx.doi.org /10.15446/profile.v23n1.85145  

Moon, J. A. (2013a). A handbook of reflective and experiential learning: 

Theory and practice. Routledge.  

Moon, J. A. (2013b). Reflection in learning and professional development: 

Theory and practice. London: Kogan Page. 

Naseri, S., & Motallebzadeh, K. (2016). Podcasts: a factor to improve Iranian 

EFL learner'self-regulation ability and use of technology. Journal of 

Educational Technology & Society, 19(2), 328-339. 

Peyton, J.K., & Reed, L. (1990). Dialogue journal writing with nonnative 

English speakers: A handbook for teachers. Alexandria, VA: TESOL. 

Peyton, J.K., & Staton, J. (1993). Dialogue journals in the multilingual 

classroom: Building language fluency and writing skills through written 

interaction. Norwood, NJ: Ablex. 

Peyton, J.K., & Staton, J. (Eds.). (1996). Writing our lives: Reflections on 

dialogue journal writing with adults learning English. McHenry, IL: 

Delta Systems, Inc.  

https://doi.org/10.1080/15434303.2022.2073886


 

 

The Journal of English Language Pedagogy and Practice  

Vol. 17, No.35, Autumn and Winter 2024 

DOI: 10.71586/jal.2024.06171122993 

Portman, S. (2020). Reflective journaling: A portal into the virtues of daily 

writing. The Reading Teacher, 73(5), 597-602. 

Porto, M. (2007). Learning diaries in the English as a foreign language 

classroom: A tool for accessing learners' perceptions of lessons and 

developing learner autonomy and reflection. Foreign Language Annals, 

40(4), 672-696. 

Purpura, J. E. (2015). Broadening the construct of second and foreign language 

proficiency through scenario-based language assessment. New York, NY: 

The First TC/ETS Forum on Teaching, Learning, and Assessment of 

English Language Learners. 

Purpura, J. E. (2016). Second and foreign language assessment. The Modern 

Language Journal,100(Supplement 2016), 190–

208.doi:10.1111/modl.12308 

Rostami Ravari, M., & Fatehi Rad, N. (2021). Impact of Dialogue Journal 

Writing on EFL Learners’ Self-regulation and Reading Comprehension 

Performance. International Journal of Language and Translation 

Research, 1(3), 39-70. DOI: 10.12906/978389966737_003  

Sabatini, J., O’Reilly, T., & Deane, P. (2013). Preliminary reading literacy 

assessment framework: Foundation and rationale for assessment and 

system design (RR-13-30). Princeton, NJ: Educational Testing Service. 

doi:10.1002/j.2333-8504.2013.tb02337.x 

Sabatini, J. P., O’Reilly, T., Halderman, L., & Bruce, K. (2014). Broadening the 

scope of reading comprehension using scenario-based assessments: 

Preliminary findings and challenges. L’Année Psychologique, 114, 693–

723. doi:10.4074/S0003503314004059 

Saeedian, S., & Ghaderi. A., (2023). Scenario‑based classroom context mode: 

reshaping non‑native teachers’ decision‑making and pedagogical 

reasoning. Asian-Pacific Journal of Second and Foreign Language 

Education. 8(36), 1-19. 

Safari, P., & Rashidi, N. (2015). A critical look at the EFL education and the 

challenges faced by Iranian teachers in the educational system. 

International Journal of Progressive Education, 11(2), 14–28. 

Sajedi, R. (2014). Self- assessment and portfolio production of Iranian EFL 

learners. Procedia-Social and Behavioral Sciences, 98, 1641-1649.  

Salim, H., Susilawati, S., & Hanif, M. (2021). Reflective writing in the 

pandemic period: A university students’ reflection. Journal of 



 

 

The Journal of English Language Pedagogy and Practice  

Vol. 17, No.35, Autumn and Winter 2024 

DOI: 10.71586/jal.2024.06171122993 

Educational Technology and Online Learning, 4(1), 56-65. 

http://doi.org/10.31681/ jetol.834129 

 

Siahaan, J., Ping, M. T., Aridah, A., & Asih, U. T., (2021). The Effect of 

Reflective Journal Authentic Assessment on Students’ Writing 

Competence and Motivation, Educational Studies: Conference Series, 

1(1), 60-70. 

Sierra, M., & Frodden, C., (2017). Promoting student autonomy through self-

assessment and learning   strategies, HOW Journal, 10(1), 133–166. 

https:// howjournalcolombia.org/index.php/how/article/view/377 

Sudirman, A., Gemilang, A. V., & Kristanto, T. M. A. (2021). The power of 

reflective journal writing for university students from the EFL 

perspective. Studies in English Language and Education, 8(3), 1061-

1079. http://dx.doi.org/10.24815/siele.v8i3.19105 

Sukmawan, L., & Setyowati, L., (2019). Authentic Materials for Teaching 

Writing: A Critical Look, International Journal of Language Education, 

3(2), 68-77.DOI:10.26858/ijole.v3i2.9609 

Sumarni, M., Fauzan, M. S., Mofreh, A., & Patak, A. A. (2018). Investigating 

students’ reflection toward self-assessment on creative writing 

achievement in ESP course. International Journal of Humanities and 

Innovation, 1(1), 8–16. 

  https:// doi. org/ 10. 33750/ ijhi. 

Sundana, G. P. (2018). THE USE OF AUTHENTIC MATERIAL IN 

TEACHING WRITING DESCRIPTIVE TEXT. English Review: Journal 

of English Education, 6(1), 81-90.https://doi.org/10.25134/erjee.v6i1.773 

Valizadeh, M., (2021). Dialogue Journal Writing: Effects on the Quality of 

EFL learners’ Descriptive Writing. Papers in Education: Current 

Research and Practice, 9, 26-32. 

Ward, N., Schell, R., Brown, C.L., & Thomason, B. (2019). Pairing Fiction and 

Nonfiction Texts to Promote Literacy and Language Development of 

Adolescent English Learners. The Clearing House: A Journal of 

Educational Strategies, Issues and Ideas, 92, 193 - 

201.DOI:10.1080/00098655.2019.1649631 

Wang, X., & Han,Y. (2018). Reflective learning in teaching English speaking 

skills to Chinese university students. English Language Teaching, 

11(11), 109–117. 

 

http://dx.doi.org/10.24815/siele.v8i3.19105
http://dx.doi.org/10.26858/ijole.v3i2.9609
https://doi.org/10.25134/erjee.v6i1.773


 

 

The Journal of English Language Pedagogy and Practice  

Vol. 17, No.35, Autumn and Winter 2024 

DOI: 10.71586/jal.2024.06171122993 

Wang, Z., Sabatini, J. S., O’Reilly, T., & Feng, G. (2017). How individual 

differences interact with task demands in text processing. Scientific 

Studies of Reading, 21(2), 165–178. 

https://doi.org/10.1080/10888438.2016.1276184. 

Yulianawati, I., Saleh, M., Mujiyanto, J., & Sutopo, D. (2022). The 

effectiveness of writing techniques in improving students’ writing ability 

with different self-esteem. Studies in English Language and Education, 

9(1), 30-44. 

Yulianawati, I., Saleh, M., Mujiyanto, J., & Sutopo, D. (2020). The Effect of 

Dialogue Journal Writing on Students’ Writing Ability. Advances in 

Social Science, Education and Humanities Research, 443, 310-314. 

Zhang, M., Peter W. van Rijn, Paul Deane & Randy E. Bennett (2019): Scenario-

Based Assessments in Writing: An Experimental Study, Educational 

Assessment,DOI:10.1080/10627197.2018.1557515 

https://doi.org/10.1080/10627197.2018.1557515 

Zimmerman, B. J. (2008). Investigating self-regulation and motivation: 

Historical background, methodological developments, and future 

prospects. American educational research journal, 45(1), 166-183.  

 

 

 

 

 

 

 

 

 

 

 

 

 

https://doi.org/10.1080/10627197.2018.1557515


 

 

The Journal of English Language Pedagogy and Practice  

Vol. 17, No.35, Autumn and Winter 2024 

DOI: 10.71586/jal.2024.06171122993 

Appendix 1 

Scenarios and related lead-in Tasks 

Number 

of 

scenarios 

 

Scenarios and Related Lead-in Tasks 

 

 

 

 

 

 

 

1 

 

“Should the United states ban advertising to children?’ (Ban ads) 

Your local newspaper has been running a series of articles about whether or not the united states should 

ban advertisements intended for children under the age of twelve. Many people have become very 

interested in the issue, and several have written letters to the editor about it.  

Your school has asked students to research this issue and then write essays expressing their own views. 

The best essays will be sent to the newspaper for possible publication.  

 

1. Read and summarize arguments: 1) select feedback for provided summary 2) Write 

some sentences summarizing an easy article, and 3) Write some sentences summarizing 

the articles presented in the previous steps 

2. Evaluating arguments: 1) Consider arguments for/against: classify reasons of ban or 

allow, 2) Consider evidence from articles: supports, weakens, or irrelevant,  

3. Analyzing arguments: Help classmates critique the arguments in a letter to the editor 

4. Present your view in an essay. 

 

 

 

 

 

 

 

 

 

 

2 

“A Nutrition Ambassador” 

In order to share its residents’ awareness of nutrition and to strengthen community bonds, your 

township has announced “a nutrition ambassador” event. Residents are invited to learn about a topic 

on nutrition with two neighbors. Then, together, they will share what they have learned with the 

community through townships “Health Tips” website. At the end of the event, the community will vote 

for the most informative post on the website. The winning group will be the ownership’s “nutrition 

ambassadors”. As an award, they will receive a gift basket of goodies from the local farms. Ms. 

Norman, the townership’s secretary, is the event organizer and has a meeting with some new friends. 

They present a related essay about the issue, and then they are trying to write a paragraph about 

"commonly seen unsafe food additives.” With regard to that essay. They focus on questions: What are 

the unsafe food additives? 

Where can we find these unsafe food additives? 

What can these unsafe food additives do to our health? 

 

1. Read and summarize arguments: 1) select feedback for provided summary 2) Write 

some sentences summarizing an easy article, and 3) Write some sentences summarizing 

the articles presented in the previous steps 
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2. Evaluating arguments: 1) Consider arguments and  describe safe and unsafe food 

additives 

 2) Consider evidence from articles: supports, weakens, or irrelevant  

3. Analyzing arguments: Help classmates critique the arguments in the essays of 

classmates 

4. Present your view in an essay. 

 

 

 

 

 

 

3 

Classroom service learning projects 

High school students are going to hold a service learning program and gather some warm clothes and 

canned foods for communities in need. They are scheduling the time and manner of delivery. They are 

also trying to absorb more financial support to enrich their project. Now they are writing invitation 

letters to different people and organizations. 

 

1. Give feedback on a peer’s letter with respect to a rubric 

2. Evaluate and compare two activities by deciding how well    they fit the goals 

       3. Briefly explain findings to another student 

       4. Write a persuasive memorandum to a  

      decision-maker. 

 

 

 

 

 

 

 

 

 

 

 

 

 

4 

Invasive plant spices 

Your school has announced that it will hold an environmental science fair. Student teams will prepare 

exhibits to inform their peers and visiting members of the community about current environmental 

issues. Your team is planning booth on invasive plant species.  

Invasive species are animals or plants that, if introduced into a new environment, can become a threat 

to native plants and animals. This invasion can be bad for the economy as well as the environment.  

There are different ways to prevent the introduction and spread of invasive plant spices, and your team 

thinks that sharing this information will be an excellent contribution to the schools science fair.  

Your goal is to write a well-researched pamphlet that will explain the problem of invasive plant spices. 

The pamphlet will be available to visitors to your booth.  First they will be instructed to how to write 

a pamphlet for their team. Second they will be instructed to tips or advices of pamphlet writing. 

 

       1.Gather and evaluate information for a pamphlet: Read an article and generate  

       guiding questions, Evaluate sources for research 

 

       2.Use guiding questions to organize information for the pamphlet 

 

       3.Review and revise sections of the pamphlet 

 

      4.Write headings for two sections of the pamphlet; write two sections of the pamphlet 

 

 

 

 

 

The Success Principles 

Jack Canfield's Success Principles is a self-improvement book outlining 64 guidelines for reaching 

success in various life areas. Organized into six categories, it emphasizes taking full ownership, being 
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5 

 

 

 

present, and focusing on a vision. Canfield not only explains the success concepts but also supplies 

many motivating tales and phrases for readers to see the concepts in practice. 

 

1. Support interpretive statements about a book with details from the text 

2. Explain whether a character’s attitude changes (respond to conflicting interpretations) 

3. Help another student interpret the book (plausibility of explanations given the text) 

4. Write an essay about the book 

 

 

 

 

 

 

 

6 

 

‘‘Should students be given cash rewards for getting good grades?’’ (Cash for Grades) 

Your local newspaper has been running a series of articles about whether or not students should be 

rewarded with money for getting good grades. Many people have become very interested in this issue 

and several have written letters to the editor about it.  

Your school has asked students to research this issue and then write essays expressing their own views. 

The best essays will be sent to the newspaper for possible publication. 

 

1. Read and summarize arguments: 1) select feedback for provided summary 2) Write some 

sentences summarizing an easy article, and 3) Write some sentences summarizing a more 

complex article 

2. Evaluating arguments: 1) Consider arguments for/against: classify reasons of 

rewarding/not rewarding with money, 2) Consider evidence from articles: supports, 

weakens, or irrelevant,  

3. Analyzing arguments: Help classmates critique the arguments in a letter to the editor 

present your view in an essay. 

 

 

 

 

 

 

 

 

7 

“Global Warming” 

College students are holding a student-run conference on global warming to build understanding of the 

issue. They have created posters, essays, free discussion sessions, and lectures with the help of their 

geography professors. They want to raise more consciousness and awareness in their discourse 

community about the fact that “global warming” has become a serious threat to our planet. They 

mention factors such as recycling, the impact of fossil fuels (oil, gas, and coal), and the impact of 

consumerism (buying things). They are going to arrive at the conclusion that what we can do as citizens 

to reduce the effects of global warming. 

1. Read and summarize arguments: 1) select feedback for X’s summary 2) Write some 

sentences summarizing an easy article, and 3) Write some sentences summarizing a more 

complex article 

2. Evaluating arguments: 1) Consider arguments and classify reasons of global warming, 2) 

Consider evidence from articles: supports, weakens, or irrelevant 

3. Analyzing arguments: Help classmates critique the arguments in an essay to the 

audiences of the conference 

4. Present your view in an essay. 

 

 

 

8 

‘‘Should schools encourage parents to place limits on students’ use of social networking sites?’’ 

(Social Networking). 

The middle school councilor has a meeting with the parents of students. She is presenting a lecture 

about the advantages and disadvantages of “social networking” for teenagers. First, she proposes an 
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article to the audiences and mentions some downsides of social media use, like privacy and safety, 

risks to their reputation, mental health problems, and inappropriate  

or harmful content. Then she asks parents to present their points of view. At the end the parents state 

how they Make a Household Plan for Social Media Use. 

 

1. Read and summarize arguments: 1) select feedback for provided summary 2) Write some 

sentences summarizing an easy article, and 3) Write some sentences summarizing a more 

complex article 

2. Evaluating arguments: 1) Consider arguments and classify reasons of placing limits on 

students’ use of social networking sites , 2) Consider evidence from articles: supports, 

weakens, or irrelevant  

3. Analyzing arguments: Help classmates critique the arguments in an essay to the 

audiences of meeting  

4. Present your view in an essay. 

 

 

 

 

 

 

 

 

 

 

 

9 

“The Jeans That Failed Me” 

    Michelle is a teenager who feels she is old enough to manage the money she earns from her 

babysitting jobs. Her parents are unsure about this.  

    After several months of effectively managing her own money, Michelle decides she wants to buy a 

pair of jeans. She is trying to decide whether to buy a pair of designer jeans which are very expensive, 

or a pair of non-designer jeans which cost much less.  

    After thinking about which type of jeans to buy, Michelle decided to purchase the designer jeans.  

     Michelle purchased the designer jeans at a local department store. She laundered them according to 

the care instructions but the jeans shrank and no longer fit. Michelle decides to return the jeans and 

goes to the department store where she bought them.  

     The sales clerk refuses to take the jeans back. Michelle feels the clerk is being unfair. Michelle 

decides to pursue the matter further. 

 

1. Identify two ways Michelle could prove to her parents that she can effectively manage her 

money.  

2. State two reasons why buying a pair of designer jeans might appeal to a teenager. 

3. List two consumer actions Michelle should take in order to make a wise purchase of the 

designer jeans.  

4. List two steps Michelle needs to follow with the sales clerk once she arrives at the store in 

order to have a successful return.  

5. State an action Michelle could take and explain how the action could lead to a successful 

return. 
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شیابی کلاس درس بر راهبردهای خود انعکاسی نگارش زبان آموزان ایرانی زبان انگلیسی: مدل تأثیر ارز

 وارزیابی سناریو محور در مقابل نگارش ژورنالهای گفتگ
ها را بر سازی مدل ارزیابی مبتنی بر سناریو و نوشتن مجلات گفتگودر یک فرآیند کامل است تا تأثیر آناین مطالعه به دنبال پیاده

زبان آموز زبان  60های خود انعکاسی نوشتاری زبان آموزان ایرانی بررسی کند. برای دستیابی به این هدف، تقویت استراتژی

ری در دسترس انتخاب شدند. سپس شرکت کنندگان به طور تصادفی به دو گروه آزمایش و یک گروه انگلیسی به روش نمونه گی

کنترل تقسیم شدند. گروه آزمایش اول با استفاده از مدل ارزیابی مبتنی بر سناریو تحت آموزش قرار گرفتند، در حالی که گروه 

گفتگو دنبال کردند. از سوی دیگر، گروه کنترل با استفاده از روش آزمایشی دوم الزامات آموزش را از طریق مدل نوشتن ژورنالهای 

سنتی معلم محور آموزش دریافت کردند. هر دو گروه آزمایشی و گروه کنترلی برای ارزیابی عملکرد نوشتاری خود تحت ارزیابی 

ها نشان جزیه و تحلیل قرار گرفت و یافتهشده با استفاده از منکووا مورد تآوریهای جمعپیش آزمون و پس آزمون قرار گرفتند. داده

های ، بهتر از گروه ایرانی آموزان زبانهای خود انعکاسی نوشتاری داد که گروه مدل ارزیابی مبتنی بر سناریو از نظر بهبود استراتژی

ناریو تأثیر بیشتری بر بهبود این مطالعه نشان داد که رویکرد مدل ارزیابی مبتنی بر س.نوشتن ژورنالهای گفتگو و کنترلی عمل کردند

تواند سطوح دهد که مدل ارزیابی مبتنی بر سناریو میهای این مطالعه نشان میمشارکت در خود انعکاس و بینش دارد. یافته
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بالاتری از کمک و عملکرد را برای ایجاد یک ابزار آموزشی موفق و همچنین یک دستگاه ارزیابی برای معلمان کلاس، کارشناسان 

 .های درگیر ایجاد کندطرفو 
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