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              his study explores the pivotal role of faculty extensionists  in driving the success of 

extension services in State Universities and Colleges (SUCs) in the Philippines. With 

the backdrop of the Commission on Higher Education (CHED) Memorandum Order No. 52 

Series of 2016, this research emphasizes the necessity of integrating extension activities with  

academic programs to create a dynamic and socially responsive educational environment. 

Through a mixed-method research design involving 219 faculty members across various 

campuses of NEUST, the study identifies the roles, motivations, support mechanisms, and 

challenges faced by faculty extensionists. Findings reveal diverse roles undertaken by faculty 

members, ranging from project leaders to consultants, driven by a blend of intrinsic and 

extrinsic motivations. Support received includes honorariums, academic credits, and 

logistical assistance, while challenges encompass cooperation with partner communities , 

time management, and funding constraints. The study underscores the importance of 

institutional support, interdisciplinary collaboration, and robust community engagement 

strategies in enhancing the effectiveness of extension services. Recommendations for 

optimizing faculty engagement in extension activities are discussed, highlighting the need 

for comprehensive training, streamlined support mechanisms, and fostering partnerships with 

community stakeholders. 

 

 

1. Introduction 

Importance of integrating extension services within the academic framework of State Universities and Colleges  

(SUCs) in the Philippines. This directive from the Commission on Higher Education (CHED) underscores the 

significance of extension work as a bridge between the university's intellectual resources and the community's needs. 

By mandating the inclusion of extension activities as a core component of university operations, CHED Memorandum 

Order No. 52 Series of 2016 aims to foster a more dynamic and socially responsive educational environment. Faculty 

extensionists, as key drivers of this initiative, are thus placed at the forefront of transforming academic knowledge 

into practical solutions that address pressing community challenges. This reinforced mandate elevates the role of 

faculty members not just as educators and researchers, but as vital agents of community development. Through their 

direct engagement in extension services, faculty members have the unique opportunity to lead transformative projects 

that can enhance community welfare, stimulate local economies, and promote sustainable development. Their work 

in navigating the complexities of grant acquisition, project management, and interdisciplinary collaboration is pivotal 

in ensuring the success of extension initiatives. The emphasis placed by CHED on the importance of extension services 

thus highlights a growing recognition of the university's role in societal advancement, calling for a more integrated 

approach that values instruction, research, and extension as interconnected facets of academic excellence and 

community service. 

Faculty members play a significant role in university extension s ervices, with their contributions varying across 

different universities globally. Misra et al. (2021) highlight the importance of understanding faculty workloads, 
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especially in terms of equity and clarity, which can influence their engagement in extension services. Santiago et al., 

(2023) and Adedoyin & Soykan (2020) discuss how the Covid-19 pandemic has led to challenges and opportunities 

in online learning, emphasizing the need for interventions to support learners, which can impact faculty roles in 

extension services. Montebon et al. (2022) delve into community extension profiling, showcasing how university 

personnel, including faculty, can collaborate to engage in social programs, shedding light on the collaborative aspect 

of faculty roles in extensions. Moreover, Purcell et al. (2021) explore boundary spanning leadership among 

community-engaged faculty, underscoring the role of faculty in building bridges between the university and the 

community, which is essential in extension services. Kinder et al. (2023) discuss the factors influencing job satisfaction 

among Physical Education Teacher Education (PETE) faculty members, highlighting the importance of understanding 

faculty perspectives and experiences in different institutional contexts, which can impact  their involvement in 

extension services. Faculty members' roles in university extension services are influenced by various factors such as 

workload perceptions, pandemic challenges, community engagement, and job satisfaction. Understanding these 

factors across different institutional, regional, and national contexts is crucial for enhancing the effectiveness of faculty 

contributions to extension services globally. 

Faculty engagement in extension activities is driven by a combination of intrinsic and extrinsic motivations. 

Intrinsic motivations, such as personal satisfaction, community service, and professional development, play a 

significant role in encouraging faculty members to participate in extension activities. These intrinsic motivations are 

closely linked to the fulfillment of psychological needs for autonomy, competence, and relatedness (Wu & Lee, 2020). 

On the other hand, extrinsic motivations, including compliance with institutional mandates and accreditation 

requirements, also influence faculty engagement. Extrinsic motivation has been found to be positively related to self-

efficacy and learning engagement (Wu et al., 2020). Moreover, the engagement of faculty members in extension 

activities is crucial for the success of academic institutions , particularly in fields like academic medicine where 

motivated faculty are essential for institutional success (Olson, 2023). Studies have shown that high levels of 

engagement, which are closely related to intrinsic motivation, can increase the risk of bu rnout (Taris et al., 2020). 

Therefore, it is essential to balance intrinsic motivation with self-care practices to prevent burnout while actively 

engaging in extension activities. Additionally, faculty motivation has been positively associated with engagement in 

faculty development activities and the utilization of teaching best practices (Hanson et al., 2022). This highlights the 

importance of understanding and nurturing faculty motivations to enhance their engagement in extension activities. 

Institutions can support faculty engagement by recognizing and rewarding their efforts, as extrinsic motivators have 

been shown to be important in encouraging faculty participation (Johnston et al., 2022). Faculty engagement in 

extension activities is a complex interplay of intrinsic and extrinsic motivations. Understanding and addressing these 

motivations are crucial for promoting active participation and ensuring the success of extension initiatives within 

academic institutions.  
Support systems for faculty involved in extension work encompass a variety of elements, including financial and 

non-financial support. Financial support may include reduced teaching loads, honorariums, academic credits, or 

logistical assistance. On the other hand, non-financial support can come from institutions, faculty management, and 

partner universities (Suraya et al., 2021). The provision of such support is crucial as it impacts faculty satisfaction and 

overall program success. Studies have shown that faculty mentoring and financial support significantly influence 

program satisfaction (Tram et al., 2023). Additionally, the work environment plays a pivotal role in faculty retention, 

with faculty members more likely to stay long-term if they are satisfied with their work environment (Tassabehji, 

2023). Comparing support systems across different institutions or countries can help identify best practices. For 

instance, in academic medicine, providing faculty members with options like salary reduction or furlough can assist 

them in finding solutions that align with their needs (Spencer et al., 2021). Furthermore, committing to improving  

faculty salaries, providing compensation for diversity, equity, and inclusion (DEI) work, addressing medical school 

debt, and offering paid parental leave are essential steps for academic medical centers to enhance diversity and 

inclusion (Clark et al., 2022). A comprehensive support system that includes both financial and non -financial elements 

is vital for faculty engaged in extension work. By examining and comparing support systems across various institutions 

and countries, best practices can be identified to enhance faculty satisfaction, retention, and program success.  

In examining the challenges faced by faculty members in delivering extension services, several key themes emerge 

from the literature. Cooperation with partner communities is highlighted as a significant challenge (Eschbach et al., 

2022). This involves establishing effective partnerships and collaborations with various stakeholders to ensure the 

success of extension projects. Time management is another critical issue faced by faculty members, especially when 

balancing teaching, research, and extension responsibilities (Atwa et al., 2022). Funding constraints also pose a 

challenge, impacting the ability to implement and sustain extension initiatives (Stluka, 2023). Additionally, skill gaps 

among faculty members can hinder the delivery of high-quality extension services, emphasizing the need for 

continuous professional development and training (Mike et al., 2020; De Lara & Santos, 2024). To overcome these 

challenges, strategies such as leveraging evidence-based practices in community behavioral health programming have 
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been recommended (Eschbach et al., 2022). Establishing clear communication channels and utilizing various 

communication mechanisms during disasters can enhance the effectiveness of extension efforts (Mike et al., 2020). 

Moreover, developing partnerships with community organizations and engaging in collaborative projects can help 

address population health issues and promote sustainability (Watts & Green, 2023; Holston et al., 2020). Embracing  

innovative approaches like policy, systems, and environmental change through community coalitions can also drive 

successful outcomes in addressing challenges such as obesity in rural areas (Stluka, 2023; Holston et al., 2020). The 

literature underscores the importance of addressing challenges in implementing extension projects through effective 

cooperation, time management, funding strategies, and skill development. By adopting evidence-based practices, 

fostering strong partnerships, and embracing innovative approaches, faculty members can navigate these challenges 

and deliver impactful extension services to communities. 

University extension services play a crucial role in impacting communities across various domains such as local 

development, education, health, and socio-economic status. Research has shown that agricultural extension services 

significantly contribute to poverty reduction and increased consumption among farmers (Mesfin et al., 2023). 

Additionally, community extension programs have been found to have a positive impact on community development 

and sustainability (Asio et al., 2022). These programs not only benefit the communities but also play a  role in 

enhancing students' interests and community service participation (Asio et al., 2023). Moreover, university community  

programs, especially in the agricultural sector, have been identified as a dominant approach to national extension, 

disseminating agricultural innovations and aiding in rural development (Manik et al., 2021). The linkage between 

research, education, and extension services is crucial for rural development, creating a connection between technical 

assistance, research, and community services (Jaishi, 2020). However, challenges exist in measuring the impact of 

extension services due to the diverse topics covered, but efforts are being made to aggregate program impact to 

communicate the public value of these services better (Dobbins et al., 2021). Furthermore, it is essential for universities 

to foster strong university-community relationships through strategic planning and service-learning initiatives to 

ensure positive outcomes for community partners (Mitchell & Buckingham, 2020). While universities tend to benefit 

from long-term partnerships, there is a need to address the imbalance to prevent resentment and mistrust within  

communities (Harrison et al., 2020). Overall, university extension services play a vital role in community development 

and sustainability, with a focus on improving education, health, and socio -economic conditions. 

In examining how different universities structure their extension services through policies and frameworks, it is 

crucial to consider various factors such as national education policies and institutional practices. National education 

policies, like the Commission on Higher Education (CHED) Memorandum Order No. 52, Series of 2016 in the 

Philippines, significantly influence the configuration of extension services within universities (Cristobal, 2023). 

Extension services can be organized in various ways, depending on the institutional context. They can be associated 

with public universities, government entities, or non-governmental organizations, each with its distinct operational 

model (Bowling et al., 2021). These structures are shaped by policies and frameworks that direct the provision of 

extension services at the local level (Huang et al., 2020). Institutional obstacles and challenges can impact the 

efficiency of extension services. Factors such as institutional instability, human resource constraints, and policy 

inconsistencies can impede the optimal delivery of extension services (Neupane & Jaishi, 2020). Overcoming these 

challenges necessitates a comprehens ive understanding of institutional dynamics and a strategic approach to address 

them. Furthermore, the integration of technology, such as mobile phone applications, can improve the delivery of 

extension services. However, there may be limited utilization of such tools in certain contexts, leading to missed 

opportunities for enhancing the reach and impact of extension programs (Ezeh et al., 2021). The structuring of 

extension services within universities is a multifaceted process influenced by national polic ies, institutional 

frameworks, and technological advancements. Addressing institutional barriers, harnessing technology, and aligning 

with national education policies are critical steps in enhancing the effectiveness and impact of extension services in 

the academic setting. 

Interdisciplinary collaboration is essential for enhancing the effectiveness of extension services by bringing 

together faculties from diverse academic backgrounds to work on projects. Professionals across various fields value 

interdisciplinary collaboration (Charoenmuang et al., 2020). For example, in STEM education, high school teachers 

believe that their subject areas can significantly contribute to interdisciplinary teams (Charoenmuang et al., 2020). In 

healthcare settings like pediatric oncology, interdisciplinary care is crucial for providing comprehensive services to 

patients (Graetz et al., 2023). The benefits of interdisciplinary collaboration are evident in various fields such as 

computer science, psychology, and mathematics education, where research has highlighted the advantages and 

challenges of interdisciplinary work in collaborative learning environments (Jacoba et al., 2024; Hmelo -Silver & 

Jeong, 2021). Additionally, in service delivery and healthcare, studies emphasize the importance of person-centered 

care and prevention strategies facilitated through interdisciplinary collaboration among healthcare providers (Lyhne 

et al., 2022).In academia, collaborative models support faculty-student mentoring and research endeavors, leading to 

increased retention rates and improved educational outcomes (Lukes, 2023). Interdisciplinary collaboration has also 
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played a significant role in developing innovative approaches to end -of-life care, with positive outcomes such as 

increased rates of dying at home (Kjellstadli et al., 2020). Interdisciplinary collaboration fosters innovation, improves 

service delivery, and enhances the quality of research and education across various disciplines. By breaking down 

silos between different fields of study, professionals can leverage their diverse expertise to address complex challenges 

effectively and drive positive outcomes in their respective domains. 

Community engagement and relationship building are essential components of successful collaborations be tween 

universities and community partners. Strategies such as communication, cultural competence, and involving the 

community in project planning are key to fostering trust and achieving mutual goals (Dietrich et al., 2022). Effective 

community engagement involves prioritizing partnerships and allocating resources to engage with diverse 

communities, leading to increased participation and representation of minority groups (Andrasik et al., 2021). It is 

crucial to have intentional and robust community engagement strategies to ensure inclusivity and build trustworthy 

relationships between communities and institutions (Klusaritz et al., 2022). Community engagement not only enhances 

understanding of community perspectives but also increases the relevance and cult ural sensitivity of research, 

ultimately improving the quality of outcomes and interventions (Han et al., 2021). Successful community engagement 

is an ongoing and iterative process that relies on mutual trust, transparency, and clearly defined roles for all partners 

involved (Turin, 2023). By mapping the community ecosystem and fostering mutual trust among stakeholders, 

community engagement can empower community members and enhance their capacity for meaningful engagement 

(Turin et al., 2023). For meaningful community engagement, it is crucial to focus on developing equitable partnerships, 

taking a community-centered approach, and employing culturally sensitive strategies (Turin et al., 2022). While ideal 

community engagement involves deep partnerships between researchers and communities, many research endeavors 

fall short of achieving this level of collaboration (Shadiev, 2023). Developing intercultural competence through 

communication and shared insights can enhance understanding and collaboration between individuals from different  

backgrounds. Successful community engagement and relationship building require a commitment to equitable 

partnerships, cultural sensitivity, and ongoing communication with all stakeholders involved. By prioritizing  

community involvement, fostering trust, and ensuring transparency, universities and community partners can work 

together effectively to address shared challenges and achieve meaningful outcomes. 

 

2. Materials and Methods  

The study utilized a mixed method research design. Mixed method is a research approach whereby researchers 

collect and analyze both quantitative and qualitative data within the same study (Shorten & Smith, 2017).   Quantitative 

design was utilized in the analysis of data on the Role of Faculty Extension Implementers, Reason of Faculty 

Implementers in Extension Engagement, Support Received by the Faculty Implementers in Extension Engagement, 

and Challenges Encountered by the Faculty Implementers. Purposive sampling was also utilized to identify the 

members of the faculty with experiences in implementing extension programs. Through the recommendations from 

the deans and directors of the University, 219 faculty members across the different campuses of NEUST served as the 

respondents of the study. 

 

3. Results and Discussion 

The following section offer insights into the roles, motivations, and support mechanisms for faculty extension 

implementers at the University. These findings illuminate the diverse responsibilities undertaken by faculty members , 

the factors driving their engagement in extension activities, and the support systems in place to facilitate their 

contributions. Through a structured analysis of these results, this section highlights the multifaceted nature of faculty 

involvement in extension projects and underscores the importance of institutional support in fostering impactfu l 

community outreach initiatives. 

Table 1 provides a glimpse into the pivotal roles assumed by faculty extension implementers within an academic 

context, shedding light on the diverse responsibilities that contribute to the success of extension initiatives.  

 

Table 1. Role of Faculty Extension Implementers  

Role in Extension Implementation f % 

Project Leader 45 20.55 

Component Leader 30 13.70 

Support/Technical Staff 105 47.95 

Trainer 91 41.55 

Facilitator 121 55.25 

Consultant/Adviser 6 2.74 

Out of 219 total number of  respondents per role  100.00 
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The data provides valuable insights into the diverse roles assumed by faculty members in the implementation of 

extension projects at the University. These roles encompass Project Leader, Component Leader, Support/Technical 

Staff, Trainer, Facilitator, and Consultant/Adviser, with corresponding frequencies and percentages. 

The roles of Project Leader and Component Leader indicate the existence of a hierarchical structure in project 

management. Project Leaders, constituting 13.70%, oversee the entire project, ensuring its alignment with goals and 

objectives. Component Leaders (20.55%) take charge of specific components, ensuring detailed attention to key 

aspects of the projects. This distribution suggests a well-organized leadership framework for effective project 

coordination and execution. The roles of Trainer and Support/Technical Staff highlight the educational and technical 

dimensions of extension projects. Trainers (41.55%) play a crucial role in imparting knowledge and skills, 

emphasizing the educational aspect of community outreach. Meanwhile, Support/Technical Staff (47.95%) contribute 

technical expertise, ensuring that projects  are implemented with a sound understanding of the relevant technologies 

and methodologies. This balance reflects a comprehensive approach to addressing both educational and technical 

aspects of community engagement. 

The roles of Facilitator and Consultant/Adviser underscore the collaborative nature of extension projects. 

Facilitators (55.25%) play a pivotal role in guiding project processes, fostering effective communication, and ensuring 

smooth collaboration among stakeholders. On the other hand, a smaller group of faculty members (2.74%) serves as 

Consultants/Advisers, providing advisory input. This dual approach reflects a combination of hands -on collaboration 

and strategic advisory guidance in the implementation of extension initiatives. The diverse roles assumed by faculty 

members in extension projects at the University reflect a balanced and collaborative approach. The leadership structure 

ensures effective coordination, while the inclusion of educational, technical, and advisory roles underscores the 

multidimensional nature of community engagement. This data indicates a strategic and well-rounded strategy in 

utilizing the expertise of faculty members for successful extension project implementation. Table 2 offers valuable 

insights into the motivations propelling faculty implementers to actively participate in extension activities within the 

university context. 

Table 2. Reason of Faculty Implementers in Extension Engagement  

Reason for Engagement f % 

Compliance with the mandated function of the University (IPCR) 212 96.80 

Compliance to the accreditation 150 68.49 

Contribute to people 132 60.27 

Find satisfaction in doing extension 141 64.38 

Love to serve people in the community 133 60.73 

Others 6 2.74 

total number of  respondents per role  100.00 

 

The data on faculty roles in extension projects at the University illuminates the intricate web of responsibilities 

shouldered by faculty members. Leadership and coordination roles, exemplified by Project Leaders and Component 

Leaders, delineate a structured hierarchy within project management. With Project Leaders at 13.70% overseeing the 

entire project and Component Leaders at 20.55% managing specific components, the data suggests a well-organized  

leadership framework that ensures effective project coordination and execution. This hierarchical distribution is 

instrumental in maintaining alignment with overarching project goals and objectives. Educational and technical 

expertise emerge as pivotal dimensions in the faculty's involvement in extension  projects. Trainers, constituting 

41.55%, play a critical role in imparting knowledge and skills, emphasizing the educational aspect of community  

outreach. Concurrently, Support/Technical Staff at 47.95% contribute technical expertise, ensuring that projec ts are 

executed with a robust understanding of relevant technologies and methodologies. This equilibrium in roles reflects a 

comprehensive strategy aimed at addressing both the educational and technical facets of community engagement, 

thereby enhancing the overall impact of extension initiatives. 

Collaborative and advisory roles further characterize the faculty's engagement in extension projects. Facilitators, 

representing 55.25%, play a pivotal role in guiding project processes, fostering effective communication, and ensuring 

smooth collaboration among stakeholders. In contrast, a smaller group of faculty members (2.74%) serves as 

Consultants/Advisers, offering strategic advisory input. This dual approach underscores a combination of hands -on 

collaboration and strategic advisory guidance, emphasizing the University's commitment to a well-rounded  

implementation of extension initiatives. In conclusion, the multifaceted roles assumed by faculty members in 

extension projects showcase a balanced and collaborative approach. The structured leadership framework facilitates 

effective coordination, while the inclusion of educational, technical, and advisory roles underscores the 

multidimensional nature of community engagement. This data reflects a strategic and compreh ensive strategy in 

leveraging faculty expertise for the successful implementation of extension projects, reinforcing the University's 
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commitment to impactful community outreach. Table 3 delves into the essential support mechanisms provided to 

faculty implementers engaged in extension activities within the academic realm. With a comprehensive overview from 

219 respondents, this analysis examines the diverse forms of support extended to faculty members as they actively 

contribute to extension initiatives. 

 
Table 3. Support Received by the Faculty Implementers in Extension Engagement  

Support Received f % 

Reduce workload or equivalent teaching load (ETL) 22 10.05 

Honorarium 91 41.55 

Credit for Academic Rank/Faculty Evaluation 66 30.14 

Allowable representation and travelling allowances (RATA) 20 9.13 

Service Credits 54 24.66 

Incidental expenses (transportation, hotel meal, etc) 54 24.66 

Terminal Cash 18 8.22 

Supervision Cost of On-going 32 14.61 

Recognition 34 15.53 

Others 3 1.37 

total number of  respondents per role  100.00 

 
The data on the support received by faculty members engaged in extension services provides a comprehensive 

overview of the various forms of support, shedding light on the institutional commitment to facilitating and 

recognizing their contributions. Among the identified forms of support, honorarium emerges as a predominant 

mechanism, with 41.55% of respondents benefiting from financial compensation. This reflects the institution's 

acknowledgment of the additional effort and time invested by faculty members in extension activities, serving as a 

motivational factor for sustained engagement. 

Academic recognition is also a significant facet of support, as evidenced by 30.14% of respondents receiving credit 

for promotion on academic rank/faculty evaluation. This recognition indicates the University's commitment to 

integrating extension work into the broader academic framework, affirming the importance of community engagement 

in faculty career advancement. Such acknowledgment not only reinforces the value of extension efforts but also 

encourages faculty members to actively participate in community outreach initiatives. 

In addition to financial and academic support, the data highlights other tangible forms of assistance. Service credits, 

incidental expenses coverage, and supervision costs are utilized to varying degrees, indicating a holistic approach to 

supporting faculty members engaged in extension projects. These diverse forms of support shows the institution's 

commitment to addressing not only the financial aspects of faculty involvement but also the practical and logistical 

considerations, promoting a conducive environment for meaningful community service. 

Table 4 provides an exploration of the challenges confronted by faculty implementers engaged in extension 

projects within the academic landscape. Drawing insights from 219 respondents, this analysis outlines the diverse 

array of hurdles faced during the implementation of extension initiatives. 

Table 4. Challenges Encountered by the Faculty Implementers  

Challenges Encountered f % 

Lack of cooperation of partner community 77 35.16 

Insufficient time to monitor/evaluate extension projects  79 36.07 

Inadequate knowledge and skills in implementing extension projects  8 3.65 

Inadequate funds 35 15.98 

Negative attitudes of extension beneficiaries  32 14.61 

No emperical data to monitor and evaluate 10 4.57 

Non-capacity to engage/role in extension projects  2 0.91 

Poor linkage with other unit/org within and outside the institutions 26 11.87 

Lack of administrative support to conduct monitoring and evaluating projects in the 

form of logistics, vehicles, etc. 

14 6.39 

Lack of awareness on the benefits that can be derived from it. 27 12.33 

Insufficient immediate supervisor 5 2.28 

Lack of qualified extension personnel 13 5.94 

Others 0 0.00 

total number of  respondents per role  100.00 
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The challenges encountered by faculty members engaged in extension services at the University are diverse, 

reflecting the complex nature of community engagement. One prominent challenge, noted by 35.16% of respondents, 

is the lack of cooperation from partner communities. This indicates that establishing collaborative relationships with 

communities may be a significant hurdle, potentially arising from various factors such as communication barriers, 

cultural differences, or community resistance. Addressing this challenge requires effective strategies for community  

engagement and relationship-building to ensure mutual cooperation and understanding. 

Insufficient time for monitoring and evaluating extension projects emerges as another major challenge, affecting 

36.07% of respondents. This challenge points to the competing demands on faculty members' time, balancing teaching, 

research, and administrative responsibilities alongside extension commitments. Allocating dedicated time for 

monitoring and evaluation is crucial for the success and sustainability of extension initiatives. Universities may need 

to reconsider workload distribution and provide adequate institutional support to faculty members engaged in 

community service. 

The challenges of inadequate knowledge and skills (3.65%), inadequate funds (15.98%), and negative attitudes of 

extension beneficiaries (14.61%) highlight the multifaceted nature of the obstacles faced. These challenges shows the 

importance of ongoing professional development, securing adequate funding mechanisms, and implementing effective 

community engagement strategies. It also emphasizes the need for awareness campaigns to promote the benefits of 

extension services among both faculty and community stakeholders. Addressing these challenges comprehensively 

will contribute to a more conducive environment for successful extension project implementation. 

Discussion  

Faculty members play various roles in project management, including Project Leaders, Component Leaders, 

Support/Technical Staff, Trainers, Facilitators, and Consultants/Advisers. This structured and collaborative approach 

to project management involves a hierarchical leadership structure essential for strategic project coordination. Project 

Leaders focus on overarching objectives, while Component Leaders handle specific components. The involvement of 

Trainers and Support/Technical Staff highlights the educational and technical contributions to community outreach, 

ensuring projects benefit from comprehensive knowledge and skills. Facilitators, representing the majority, emphasize 

the importance of collaboration and communication, essential for project success. Consultants/A dvisers provide 

critical advisory support, showcasing a strategic use of faculty expertise for effective project implementation (Ahmad 

et al., 2022; Owusu-Manu et al., 2020). Research emphasizes the importance of balanced leadership, transferring 

authority between project managers and team members, fostering a collaborative project environment (Owusu -Manu 

et al., 2020). Effective project managers play a crucial role in creating a conducive working environment for project 

teams, promoting success (Fareed, 2023). Leadership competencies of project managers are vital for project success, 

and these competencies should be considered during project development (Podgórska & Pichlak, 2019; Ahmed et al., 

2020). Studies show that effective project managers adapt their leadership behaviors to meet the needs of team 

members and the project environment, indicating the importance of flexible leadership styles (Henkel et al., 2019). 

The involvement of faculty members in various project roles reflects a well-rounded and effective approach to project 

management, leveraging their expertise for successful project outcomes. The distribution of roles among faculty 

members ensures a comprehensive coverage of project needs, from strategic coordination to technical support, 

highlighting the importance of a collaborative and structured leadership approach in project management.  

Faculty involvement in extension activities is driven by a combination of extrinsic and intrinsic motivations. 

Externally, compliance with university mandates and accreditation requirements serves as a significant motivator for 

faculty participation in extension projects (Paulican & Intong, 2020). This external drive ensures alignment with 

institutional goals and obligations. Internally, intrinsic motivations such as the desire to contribute to community 

welfare, personal satisfaction from extension activities, and a passion for serving the community play crucial roles in 

faculty engagement (Ruth, 2020; Raina & Khatri, 2015). These intrinsic motivators reflect a deep-seated commitment  

to social responsibility and personal growth, highlighting the alignment between faculty members' professional duties 

and personal values. The literature suggests that faculty engagement in extension activities is influenced by variou s 

factors. For instance, faculty receptivity to assessment and the promotion of "buy -in" to assessment processes can 

impact their engagement (Dunn et al., 2020). Additionally, the availability, preparation, respect, and care that faculty 

project to students can positively influence both behavioral and emotional student engagement (Wilson et al., 2020). 

Furthermore, the individual motivation of faculty members, including their self-competence, self-efficacy, and 

attitude, plays a role in their international involvement (Li & Tu, 2015). Recognizing and nurturing these dual 

motivations—both extrinsic and intrinsic—is essential for fostering a more engaged and committed faculty body in 

extension projects. By acknowledging the importance of both institutional directives and personal values, universities 

can enhance the impact and sustainability of their community outreach initiatives. Understanding the complex 

interplay between external requirements and internal drives can lead to a more holistic approach to faculty involvement 

in extension activities, ultimately benefiting both the academic institution and the communities it serves.  
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The multifaceted nature of institutional support for faculty engaged in extension activities encompasses various 

mechanisms that are essential for promoting effective engagement. Financial incentives, such as honorariums, are 

prevalent and play a crucial role in motivating sustained faculty involvement by compensating for the additional effort 

and time dedicated to extension projects Scott et al. (2018). Academic recognition, through credits for academic rank 

or faculty evaluation, integrates extension work within the academic framework, emphasizing community engagement 

as part of faculty career progression (Finkelstein et al., 2016). The range of support mechanisms, including reduced 

workloads, service credits, coverage for expenses, and supervision costs, reflects a comprehensive approach to 

supporting faculty (Patel et al., 2016). These mechanisms not only address financial needs but a lso acknowledge 

logistical and practical challenges, demonstrating the institution's commitment to creating a supportive environment 

for extension activities. Research indicates that both financial and non-financial incentives are vital in enabling faculty 

members to contribute effectively to community service and extension initiatives (Ahmed et al., 2021). While financial 

incentives are commonly associated with increased motivation and performance, non -financial incentives, such as 

recognition and support, also play a significant role in enhancing engagement (Katuwal, 2023). Studies suggest that a 

combination of financial and non-financial incentives can lead to improved job satisfaction and performance among 

faculty members (Ormel et al., 2019). Moreover, the effectiveness of incentives in promoting behavior change and 

enhancing performance is influenced by factors such as motivation, satisfaction, and individual preferences (Charness 

& Grieco, 2018). Understanding the interplay between financial and non-financial incentives is crucial for designing 

support systems that cater to the diverse needs of faculty members engaged in extension activities. By recognizing the 

importance of both types of incentives, institutions can create a supportive environment that  fosters faculty 

engagement, ultimately enhancing the impact and sustainability of extension projects. 

The challenges faced by faculty members in executing extension projects are multifaceted and impact the 

effectiveness and sustainability of these initiatives. Lack of cooperation from partner communities and insufficient 

time for monitoring and evaluating projects are identified as major hurdles, indicating difficulties in establishing strong 

collaborative relationships and managing time constraints due to  academic and research commitments Malisch et al. 

(2020) Menezes & Premnath, 2016). Additionally, challenges such as inadequate knowledge and skills for project 

implementation, insufficient funding, and encountering negative attitudes from extension beneficiaries further 

complicate the environment in which extension activities operate (Frueh et al., 2023; Devine et al., 2017). To address 

these challenges, enhancing professional development opportunities for faculty is crucial. This includes providing 

training to improve knowledge and skills necessary for successful project implementation (Stergiopoulou et al., 2022). 

Moreover, establishing more robust funding mechanisms is essential to ensure adequate resources for extension 

projects (Napoé, 2023). Effective strategies to foster positive perceptions of extension projects among beneficiaries  

are also needed to overcome negative attitudes and enhance community engagement (Johnston, 2023). Research 

suggests that creating a supportive framework for faculty-led extension initiatives requires a comprehensive approach 

that considers both financial and non-financial support mechanisms. Financial incentives, academic recognition, 

reduced workloads, and coverage for expenses are essential components of this framework (O'Donnell et al., 2022;  

Alam & Shaba, 2022). By addressing the identified challenges through enhanced support mechanisms, professional 

development opportunities, and improved funding strategies, institutions can create an environment that enables 

faculty members to effectively contribute to community service and extension initiatives, aligning with both 

community needs and academic objectives. 

 

4. Conclusion and Recommendations 

The conclusion of the study emphasizes the indispensable roles faculty extensionists serve in bridging academic 

resources with community needs within the Philippines' State Universities and Colleges (SUCs). Through their 

involvement, faculty members have been instrumental in leading projects that not only enhance community we lfare 

but also stimulate local economies and promote sustainable development. Despite facing challenges such as limited 

cooperation from partner communities, time constraints, and funding shortages, faculty members' dedication to 

extension work shines through. Their roles are varied and multifaceted, encompassing project leadership, technical 

support, training, facilitation, and consultancy, each contributing uniquely to the success of extension initiatives. The 

study underscores the criticality of both intrinsic motivations—such as personal fulfillment and community service—

and extrinsic factors, like institutional mandates and accreditation requirements, in driving faculty engagement in 

extension activities. Institutional support, in terms of honorariums, academic credits, and logistical assistance, 

alongside interdisciplinary collaboration and robust community engagement strategies, emerges as pivotal in 

enhancing the effectiveness of these services. Thus, the study highlights a growing recognition of the university's role 

in societal advancement and calls for a more integrated approach that values instruction, research, and extension as 

interconnected facets of academic excellence and community service. 

To enhance the involvement of faculty in extension activities, it's crucial for the University to implement a 

comprehensive strategy that intertwines various elements crucial for the success and sustainability of these initiatives. 
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This approach involves launching detailed training programs that are designed  to arm the faculty with a broad range 

of skills essential for the effective management and execution of extension projects. Such programs would cover 

everything from project management to community engagement and technical expertise, ensuring faculty are well-

equipped to face the challenges of their roles. Simultaneously, fostering an environment that encourages 

interdisciplinary collaboration stands as a cornerstone of this strategy. By bringing together faculty members from 

diverse academic backgrounds, the University can cultivate a rich tapestry of perspectives and expertise, significantly 

enriching the approach to meeting community needs. This collaborative spirit is further bolstered by strengthening 

institutional support in the form of enhanced acces s to funding, resources, and administrative assistance, which 

together work to reduce bureaucratic barriers and facilitate a smoother engagement in extension activities. Building  

and nurturing partnerships with community organizations and stakeholders also  play a pivotal role in this strategy. 

Such partnerships not only enhance trust and communication but also amplify the collaborative impact of extension 

initiatives. Additionally, supporting faculty in managing their time and workload effectively is essent ial to prevent 

burnout and ensure their continuous, sustained engagement with extension work. This includes investing in robust 

monitoring and evaluation frameworks to assess the impact of these activities, guiding future improvements, and 

focusing on professional development opportunities to keep faculty members engaged and abreast of the latest 

practices in community outreach. Recognizing the value of extension work and the contributions of faculty through 

awareness campaigns and accolades further incentivizes participation, promoting a culture of engagement within the 

university community. Finally, addressing the common challenges related to community engagement, such as 

communication barriers and resistance from community members, necessitates a proactiv e strategy and the 

establishment of support mechanisms to empower faculty in navigating these issues effectively. By adopting such a 

multifaceted approach, the University not only fosters a supportive environment conducive to impactful community  

outreach but also maximizes the positive effects of extension projects on both faculty members and the communities  

they serve, thereby laying the groundwork for a more engaged, collaborative, and effective extension program. 

Limitations: 

The study on the role of faculty extensionists in Philippine State Universities and Colleges, specifically focusing 

on NEUST, presents insightful findings but comes with certain limitations. Primarily, the scope being confined to a 

singular institutional context limits the wider applicability of the results, as experiences and challenges in NEUST 

may not mirror those in other educational settings, both within the Philippines and globally. The reliance on 

quantitative data and self-reported measures from a specific subset of faculty members might also introduce biases, 

such as social desirability bias, skewing perceptions towards a more favorable view of extension activities. The cross -

sectional design, while effective for a snapshot analysis, restricts the ability to trace the evolutio n of faculty 

engagement over time, and the sample size, though significant, represents a limited segment of the academic 

community engaged in extension work. Furthermore, while the study sheds light on the multifaceted roles and 

motivations of faculty extensionists, it does not fully explore the qualitative nuances of these experiences. A deeper, 

qualitative approach could enrich our understanding of the intricate dynamics influencing faculty engagement in 

extension services, including personal, institutional, and socio-cultural factors. Recognizing these limitations is 

essential for placing the study's contributions in context and for guiding future research towards a more comprehensive 

and nuanced exploration of faculty extension activities in the broader landscape of Philippine higher education. 
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