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This research evaluated and compared Vision series, a series of three 
obligatory textbooks for all students from grades 10 to 12 in Iranian 
academic context since 2013, versus former English series (FES). The 
study aimed to explain the weaknesses and strengths of the two series and 
provide recommendations about how to ameliorate the Vision series to 
learn English more effectively. The evaluation was accomplished using a 
checklist founded on the evaluation criteria suggested by Tomlinson 
(2013), Cunningsworth (1984, 1995), McDonough and Shaw (2003), 
Crookes and Gass (1993) and Jolly and Bolitho (2011). The evaluation 
checklist was applied to five sections namely theoretical considerations, 
organizational features and practical considerations, language 
components, language skills, and teacher’s manuals. Results showed that 
in theoretical considerations, grammar, speaking, listening, and teachers’ 
manuals, Vision series surpassed FES but in organizational features and 
practical considerations, vocabulary, reading, and writing there was no 
considerable change in these criteria. The results suggested some key 
points for the authors of Vision to improve its quality. Furthermore, the 
study proposed an established checklist for textbook evaluation in various 
educational settings. 
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Introduction 
English, as an international language, is not only 
used for global communication, but also serves as a 
primary foreign language in Iran for academic, 
economic, and cultural exchanges. Teaching 
English in the formal education system of Iran in 
recent years has witnessed a fundamental change 
resulting in the replacement of the former senior 

high school English series (FES) with the Vision 
series. This change is rooted in the overall 
transformation of the educational system, execution 
of the national syllabus and fundamental reform 
document of education of the Islamic Republic and 
has been achieved within the framework of 
communicative approach stipulated in the national 
syllabus. In communicative language teaching 
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approach, Iranian English as a foreign language 
(EFL) learners are taught English in order to 
actively connect with the world (Alavi Moghaddam 
et al., 2018). 

Since the replacement of the FES with the Vision 
series, there has been considerable discussion 
among teachers. The proponents of the Vision 
series believe that it is carefully designed, 
theoretically sound, and pertinent to present EFL 
teaching trends in Iran. However, the opponents 
argue that the Vision series may not be helpful since 
it has been designed to tailor to the needs of 
learners in more developed areas which are 
socially, economically, and culturally different. 
They believe that although theoretically sound, it is 
not practically feasible in most classrooms in Iran 
because of lack of facilities. Still, others say that it is 
not based on needs analysis because, in most of the 
less-developed areas, students do not need English 
to communicate. They just need it, for example, to 
read academic articles. Thus, it is evident that most 
of the judgements and criticisms are subjective and 
intuitive rather than founded on empirical 
evidence.  

Furthermore, research done by Zolfaghari 
(2017), Ghafarzare (2017), and Jafari (2017) 
confirms the above-mentioned problems but what 
they lack is that they have not compared the Vision 
series with FES to see the weak and strong points of 
the new series with respect to FES. By comparing 
the two series (Vision & FES) the weak and strong 
points in these two series, the degree of fulfillment 
of students' needs, and the effectiveness of the 
Vision series regarding the theoretical, practical, 
components and skills can be revealed. Thus, this 
study aimed to compare Vision and FES to address 
the aforementioned issues. 
 
Review of Literature 

This section gives an overview of some related 
studies, which have been conducted on textbook 
evaluation over the last 6 years in the Iranian EFL 
context. 

In Zolfaghari’s (2017) evaluation of Vision 1, 40 
experienced teachers from Mashad holding degrees 
from B.A. to Ph.D. were asked to fill a 40-item 
questionnaire adapted from Litz (2005). The 
second tool for gathering information for the 

research was an interview with nine teachers. 
Findings indicated that Vision 1 was regarded as a 
suitable and satisfactory device for language 
teachers to achieve their aims as well as the aims of 
the Ministry of Education. Overall, the new book, 
alongside some of the weaknesses (e.g., poor 
structure, lack of authentic language, cultural 
knowledge, etc.), indicated levels of improvement 
in comparison with the old one.  

Further, Ghafarzade (2017) examined Vision 1 
by general criteria together with vocabulary teaching 
from teachers’ perspectives. For this purpose, two 
types of evaluation were performed. First, a 
questionnaire was completed by 70 teachers who 
were randomly selected from high school teachers 
in Mashhad and in the second phase, some texts of 
the book were selected and submitted to vocabulary 
profile site to see if they were sequenced from the 
most frequently used words to the least used ones. 
The result indicated that the book was not 
satisfactorily acceptable in terms of the presentation 
and practice of vocabulary, grammar, language 
functions, and pronunciation. However, the book 
was partly acceptable in terms of the presentation of 
reading, practical concerns, and the physical 
makeup. 

The purpose of Jafari’s (2017) study was to 
evaluate the content of the Vision 1 based on 
McDonough and Shaw’s (2003) model of 
evaluation as well as English teachers’ attitudes 
towards the textbook. The data was collected 
through a questionnaire based on the model from 
40 English teachers in Shahroud and Bastam, 
selected by random sampling. The results showed 
that Vision 1 has some problems related to the 
external evaluation of the criteria (introduction, 
table of contents, word list, etc.) and internal 
evaluation (reading skill, writing, etc.). 
Furthermore, teachers believed that the weaknesses 
of the book could be resolved by some techniques 
of adaptation such as adding, deleting, and 
simplifying. 

Furthermore, Masoudi Gargari (2018) focused 
on analyzing the content of the activities in both 
student book and workbook of the Vision 1. The 
data was analyzed through a coding scheme to 
categorize the activities based on cognitive 
dimension theory of Bloom’s Revised Taxonomy, 
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which were ‘remembering’, ‘understanding’, 
‘applying’, ‘analyzing’, ‘evaluating’, and ‘creating’. It 
showed that both the student book and workbook 
of Vision 1 were not appropriate with the cognitive 
dimensions of Bloom’s Revised Taxonomy since it 
did not cover the entire cognitive levels equally.  

In addition, Pouya (2018) explored the students' 
attitudes on the Vision 1 and learning English. For 
this purpose, 250 male and female students 
randomly were selected from grade 10 in 
Damghan. The data were gathered implementing 
two kinds of questionnaires, that is Students' 
perspectives on Vision 1 questionnaire, and 
Students' attitudes toward English learning 
questionnaire. According to the results, the students 
had mixed feelings about their English textbook, 
Vision 1. Moreover, this newly developed English 
textbook could predict students’ attitudes toward 
learning English.  

In sum, the aforementioned studies, conducted 
in various parts of Iran, revealed that there has been 
a growing interest in textbook evaluation in recent 
years. These studies provided substantial input into 
the improvement of EFL learning and teaching in 
Iran. Nonetheless, none of the previous literature 
has made a comparison of the Vision series with 
FES to see the merits and demerits of the two series. 
In addition, no evaluation of the teacher’s manual 
has been provided. Thus, to address the above-
mentioned gap in the literature, the current 
research aims to answer the following research 
questions: 
RQ1. What is the status of Vision series and FES 
textbooks with respect to theoretical 
considerations? 
RQ2. How are the organizational features and 
practical considerations different in the Vision 
series and FES textbooks? 
RQ3. How is the presentation of language 
components in the Vision series and FES 
textbooks? 
RQ4. How is the presentation of language skills in 
the Vision series and FES textbooks? 
 
Method 
Research Design 

This descriptive mixed-methods research 
embraced a comparative evaluation of FES and 

Vision series using an evaluation checklist founded 
on the evaluation criteria suggested by Tomlinson 
(2013) but adapted according to the criteria 
suggested by Cunningsworth (1984, 1995), 
McDonough and Shaw (2003), Crookes and Gass 
(1993) and Jolly and Bolitho (2011). Therefore, 
utilizing a checklist for data collection accounts for 
the quantitative aspect of this study, while the 
subsequent descriptive and subjective 
interpretations of the results grant it a qualitative 
form, leading to a mixed-methods design. The 
rationale for applying this design was that since 
every checklist and method had its own strong and 
weak points, neither a single checklist nor a method 
was ideal for a particular context. Thus, this 
textbook evaluation research employed a type of 
mixed orientation as a way of counterbalancing the 
disadvantages of one method with the advantages of 
others.  
 
Data Collection Tools and Processes 

 The data for evaluation of the textbooks were 
collected on the basis of theoretical considerations, 
practical considerations, language components, 
language skills, and teachers’ manuals. 39 checklists 
were applied to both FES and Vision series. Each 
criterion had two points: ‘YES’, ‘NO’. ‘YES’ meant 
the criterion was fulfilled and ‘NO’ meant the 
criterion wasn’t fulfilled. Number 1 and 0 were 
designated to ‘YES’ and ‘NO’, respectively. 
Afterwards, the scores of each textbook in a 
particular section were added to see which series of 
textbooks have higher score in that section. 

Theoretical considerations section included four 
criteria. 1. Methodologically agreement of the 
textbook with current worldwide theories and 
practices of language learning. 2. Appropriateness 
of the textbook for the curriculum and objectives. 
3. Equality of gender used regarding names and 
pronouns. 4. Relationship between the content of 
the textbook (text) and real-life situations (society). 
Table 1 shows the theoretical considerations 
checklist. 
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Table 1. 
Theoretical Considerations Checklist 
• Is the book methodologically in line with current worldwide theories and practices of language learning? 
• Is the textbook appropriate for the curriculum and fits the objectives? 
• Is gender used equally in terms of names and pronouns? 
• Is there a relationship between the content of the textbook (text) and real-life situations (society)? 

 
The organizational features and practical considerations for textbook evaluation included eight criteria 

indicated as a checklist in Table 2.  
 
Table 2. 
Organizational Features and Practical Considerations Checklist 
• What does the whole package cost? 
• Are the books strong and long-lasting?  
• Are they attractive in appearance? 
• Are they easy to obtain? 
• Do any parts of the package require particular equipment, such as a language laboratory, listening centre or 

video player? If so, do you have the equipment available for use and is it reliable? 
• Is the size of the book appropriate? 
• Does the textbook provide useful table of content, glossary and index? 
• Does the textbook contain references, bibliography and resources? 

Language components included grammar and vocabulary, owning six and four criteria, respectively. Table 
3 shows language components checklist. 
 
Table 3. 
Language Components Checklist 

Component Checklist 
Grammar • Is the number of grammatical points introduced in the textbook appropriate? 

• Are the grammatical points presented in an increasing level of difficulty? 
• Are the new grammatical points presented in a meaningful context to facilitate 

understanding? 
• Are the explanations easy to understand? 
• Are there enough examples accompanying the explanations? 
• Are the grammatical points repeated and reinforced in subsequent lessons? 

Vocabulary • Is the load of vocabulary items appropriate? 
• Are the vocabulary items repeated in subsequent lessons for reinforcement? 
• Are the vocabulary items presented in a variety of ways? 
• Is there a list of vocabulary items tagged at the end of the textbook? 

In language teaching, language skills are often discussed in terms of reading, listening, speaking, and 
writing (McDonough et al., 2013), each of them included three criteria indicated as a checklist (Table 4). 
 
Table 4. 
Language Skills Checklist 

Skills Checklist 
Reading • Are the texts authentic pieces of language? 

• Do the texts cover a variety of topics and themes? 
• Is the Length of the reading texts appropriate? 

Writing • Does the material handle controlled writing, guided writing, and free or semi-free writing? 
• Are Models provided for different genres? 
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• Is the degree of guidance given (if any) appropriate? 
Speaking • Are individual, pair and group work given equal emphasis? 

• Do the situations in the dialogues sound natural? 
• Are the learners encouraged to produce utterances similar to real life? 

Listening • Does audio expose the students to the voices and pronunciation of the native and non-
native speakers of English? 

• Are various listening contexts such as formal vs. informal contexts considered? 
• Is Listening material accompanied by background information, questions, and activities? 

Finally, the Teachers’ manual, which provided techniques on how to teach had five criteria demonstrated 
in the following checklist (Table 5). 
 
Table 5. 
Teacher’s Manuals Checklist 
• Are teaching procedures clearly explained? 
• Are keys to exercises given?  
• Do teacher’s manuals provide extra activities and tasks for training the students in oral and written skills? 
• Do teacher’s manuals provide guidance for the teachers for evaluating their students? 
• Can the contents of the teacher's book be related easily to the relevant sections of the student's book? 

 
After checking the checklists by two educational 

experts and three experienced teachers for the 
content validity, a pilot study was conducted with 14 
English teachers prior to the main study. The aim 
of the pilot study was to find out to what extent the 
items of the adapted checklist were clear. In 
addition, suitability of the items for the actual 
context of the study were also piloted. The pilot 
study, in general, confirmed the validity of the 
checklist for the context of Iran. In order to find out 
the internal reliability of the items in the checklist, 
Cronbach Alpha coefficient was calculated, and a 
very high reliability was obtained (α = 0.96). 
 
Data Analysis 

The scores given for every item of the checklists 
were summed under each of the five sections to give 
an overall evaluation of the Vision series and FES 
textbooks for each criterion. This evaluation was 
carried out by the three authors of this study 
revealing a high internal reliability (α = 0.94). Then, 
each item was comparatively evaluated between the 
Vision series and FES to yield in-detail qualitative 
interpretations of the findings. 
 
Results and Discussion 

The results were discussed in five sections. Each 
section applied one part of evaluation checklist 
namely theoretical considerations, organizational 
features and practical considerations, language 

components, language skills, and teacher’s manuals 
to the FES and Vision series to see the textbooks 
fulfilled the certain criterion or not.  
 
Theoretical considerations 

To answer the first research question, the 
following evaluations were provided according to 
the appropriate checklist. 
• Authors of the Vision series claim that the 

books comply with the communicative language 
teaching (CLT) which stresses four skills of 
language namely reading, writing, listening, and 
speaking.  Having examined both FES and 
vision series, it was found that vision series do 
emphasize four skills of language, but FES 
mostly focuses on only two skills of reading and 
writing.  

• Both of the series of textbooks adopted 
different approaches as stipulated in the preface 
of the textbooks, but what they had in common 
was the emphasis they laid on the Islamic-
Iranian culture in foreign language education. 
By examining both series of textbook it was 
revealed that in FES among 22 lessons just one 
lesson was dedicated to Islamic-Iranian culture 
namely “The holy prophet Muhammad” and 
the rest were all about the foreign scientists and 
science but in Vision series in every single 
lesson there were some texts, specially in 
reading and conversation part, about Iranian 
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culture, art, and so forth. Therefore, Vision 
series fulfil this criterion, but FES does not. 

• Both FES and vision series have been examined 
by counting female and male nouns and 
pronouns. It was found that in both FES and 
vision series female nouns and pronouns were 
half the number of male nouns and pronouns. 
Thus, both series did not satisfy this criterion. 

• The last criterion of this section concerned the 
relationship between the content of the 

textbook (text) and real-life situations (society). 
By examining the textbooks it was revealed that, 
for example in conversation and speaking 
section, Vision series somehow satisfied this 
criterion compared to FES.  

Results of theoretical considerations of the 
comparative evaluation of FES and vision series are 
presented in Table 6. It shows that FES scored “0” 
and Vision series scored “3”; thus, Vision series 
outstrip the FES in this section. 

 
Table 6. 
Results of Theoretical Considerations Evaluation and Comparison of FES and Vision Series  

                                                                                                            Textbook  
Criterion        

FES Vision 

Is the book methodologically in line with current worldwide theories and practices of language 
learning? 

0 1 

Is the textbook appropriate for the curriculum and fits the objectives? 0 1 
Is gender used equally in terms of names and pronouns? 0 0 
Is there a relationship between the content of the textbook (text) and real-life situations (society) 0 1 

 
Organizational Features and Practical 
Considerations 

To answer the second research question, the 
following findings were presented according to the 
appropriate checklist. 
• The first criterion was about the price of the 

books because for some students it was not 
possible to afford costly textbooks. However, 
inexpensive textbooks with too low quality are 
not recommended. The response to this 
enquiry was that since the government funds the 
package, its cost is much lower than its real 
price. Therefore, students can afford both FES 
and vision series.  

• Another practical consideration was the quality. 
The textbooks are not made of high-grade, 
hard-wearing paper. In most cases, the paper in 
books is of poor quality and in some cases 
resembles the paper used in daily newspapers. 
Hence, both FES and Vision series did not 
satisfy this criterion. 

• The physical appearance of Vision series looks 
interesting and attractive. Good printing not 
only makes a book attractive but also motivates 
the students to read it. Type and size of the fonts 
and the good printing used in these textbooks 
certainly ensure the effortless readability of the 

texts. The design of the pages is clear and well-
organized. The topic of each unit is printed in 
bold type. Reading texts are of normal font size 
that is just right for the students. On the other 
hand, all the letters in FES are in black without 
colourful photos of real environment and 
people. Sadly, the students were overcome with 
too much textual information in FES.  

• Concerning the easiness of obtaining the 
textbooks, ministry of education provided the 
students with the FES and vision series, but the 
difference was that for vision series the students 
should register the books via website. All in all, 
most people have access to the internet and for 
those who do not, can carry out their work in 
the coffee net. Thus, both FES and vision series 
satisfy this criterion. 

• Regarding the equipment requirements of the 
textbooks, FES has only one student book with 
no other additional educational package, while 
Vision series has a CD including audio files of 
the student book. Therefore, teachers need a 
device such as laptop, mobile phone, etc. to 
play the audio files of the vision series. These 
days teachers have no problem playing these 
files because at least they have a smart mobile 
phone to do this job.  
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• Considering the size of the book, Vision series 
is the same size (17 x 24cm) as other textbooks 
used for second high school pupils, and light 
enough for learners to put into their schoolbags. 
This is also true for FES. 

• Regarding the provision of useful table of 
content, glossary, and index in the textbook, 
both FES and vision series have table of 
content and glossary but no index.  

• The last criterion concerns bibliography, 
references, and resources in the textbooks. 

Examining both FES and vision series, it was 
found that none of them fulfill this criterion. 
 

Results of the organizational features and 
practical considerations evaluation and comparison 
of FES and vision series are presented in Table 7. 
It is clear that FES scored “3” and Vision series 
scored “5”, thus Vision series outstrip the FES in 
this section. 

 
Table 7. 
Results of the Organizational Features and Practical Considerations Evaluation and Comparison of FES 
and Vision Series  

                                                                                                            Textbook  
Criterion        

FES Vision 

What does the whole package cost? 1 1 
Are the books strong and long-lasting? 0 0 
Are they attractive in appearance? 0 1 
Are they easy to obtain? 1 1 
Do any parts of the package require particular equipment, such as a language laboratory, listening 
centre or video player? If so, do you have the equipment available for use and is it reliable? 

0 1 

Is the size of the book appropriate? 1 1 
Does the textbook provide useful table of content, glossary and index? 0 0 
Does the textbook contain references, bibliography and resources? 0 0 

 
Language Components 

To answer the third research question, the 
following evaluations were provided according to 
the checklists. 
Grammar 
• The first criterion was about the 

appropriateness of the number of grammatical 

points introduced in the textbook. Table 8 and 
9 reveal that grammar is distributed properly in 
both FES and Vision series regarding the 
number of grammatical points. There are one 
or two grammatical points for each unit. This 
can ensure that learners do not feel frustrated 
every section loading too much or too little 
grammar.

  
Table 8. 
Grammatical Points in FES Lessons 

                       Books 
Lessons 

English Book 1 English book 2 English book 3 

Lesson 1 Couldn’t / Had to Past perfect Noun Clauses / Future 
tense with be going to 

Lesson 2 It / Should Any, no / possessive 
pronouns 

be + adjective + for + 
object + infinitive / The 
gerund 

Lesson 3 as…as / er than… Adjective clause Phrasal verbs / Adjective 
/ Verb + Preposition 

Lesson 4 est.../ irregular forms Infinitive verb + object + infinitive / 
Reported Speech: 
Imperatives 
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                       Books 
Lessons 

English Book 1 English book 2 English book 3 

Lesson 5 Word order The article ‘the’ Present and past 
participles used as 
adjectives / Order of 
adjectives 

Lesson 6 Tag questions If clause / reflexive 
pronouns 

Passive 

Lesson 7 That clause Conditional sentences 
(type 2) 

 

Lesson 8 Passive   
Lesson 9 Present perfect   

 
Table 9. 
Grammatical Points in Vision Series Lessons 

                       Books 
Lessons 

Vision 1 Vision 2 Vision 3 

Lesson 1 Future tense / be 
going to 

Countable and Uncountable 
nouns / 
Numbers 

Passive voice / 
Tag questions 
 

Lesson 2 Adjectives / 
comparative and 
Superlative adjectives 

Present perfect / Phrasal 
verbs 

Relative clauses / 
Conditional 
sentences type 2 

Lesson 3 Past progressive / 
Self-pronouns 

Conditional type 1 / 
Past participles 
 

Passive voice with 
modals / 
Past perfect tense 

Lesson 4 Modals / prepositions   
 
• The second criterion dealt with the presentation 

of grammatical points in an increasing level of 
difficulty. According to Richards (2001), simple 
structures should be taught before complex 
ones. Tables 8 reveal that in FES there is no 
sequencing of grammatical items. For example, 
in English book One, passive structure is 
introduced, then again in English book three, 
the passive structure is repeated. Passive 
structures are difficult; thus, students should not 
be exposed to that before they master active 
sentences and tenses. Furthermore, it is too 
soon to include “That clauses” in early stages in 
book One. All in all, it does not seem that FES 
has a sequencing order in introducing 
grammatical points by starting from “words” 
then moving towards simple sentences then 
compound and complex sentences. However, 
Table 9 indicates that Vision series seems to 
follow the sequencing order of grammatical 
points as for example, “clauses” and “passives” 
are introduced in the last book of series, namely 
vision 3.  

• The third criterion concerns the presentation of 
the new grammatical points in a meaningful 
context to facilitate understanding. Regarding 
the FES, grammatical points are presented in 
reading part but to a small extent. For example, 
in Book 2 lesson 6, the grammatical point is “if 
clause” but in reading part there is just one 
conditional sentence which is not enough. 
Appendix A includes reading part of the lesson 
6 book 2 of FES which the conditional sentence 
has been highlighted. However, in Vision series, 
there are example sentences related to the 
grammatical points of that lesson in 
conversation (Appendix B), reading (Appendix 
C), and grammar part (Appendix D). For 
example, in vision 1 lesson 1, the grammatical 
point is “future tense” and in conversation there 
are two future tense sentences, in reading part 
there are three future tense sentences, and there 
are texts in grammar part including the specific 
grammatical point of the lesson.  

• The fourth criterion regards easiness of 
explanations of grammatical points for better 
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understanding. By having a look at FES and 
Vision series it becomes clear that there is no 
explanation for grammatical points neither in 
FES nor in Vision series. It seems that in Vision 
series author tries to teach grammatical points 
by awareness rising and noticing plus teacher’s 
explanations of grammatical points and in FES 
author relies on the teacher’s explanation in 
teaching grammatical points.  

• The fifth criterion is about having enough 
examples for grammatical points. In Vision 
series there are sufficient examples for 
grammatical points. Appendix E shows the 
example of ‘present perfect tense’ in Vision 2. 
In FES there is not enough example of 
grammatical points. Appendix F shows that 

there is just one example for ‘past perfect tense’ 
in lesson one textbook 2. In fact, more 
examples can be found in ‘to the teacher’ 
sections of FES but they are to some extent 
technical, and most students cannot understand 
them.  

• The sixth criterion concerns repetition and 
reinforcement of grammatical points in 
subsequent lessons. By delving into the FES 
and Vision series, it can be found that the two 
series lack the sixth criterion since there is no 
repetition and reinforcement of grammatical 
points in succeeding lessons.  

Table 10 indicates that Vision series scored 4 
while FES scored 1. Thus, Vision series outperform 
in grammar compared to FES. 

 
Table 10. 
Results of grammar evaluation and comparison of FES and Vision series 

                                                                                                            Textbook  
Criterion        

FES Vision 

Is the number of grammatical points introduced in the textbook appropriate? 1 1 
Are the grammatical points presented in an increasing level of difficulty? 0 1 
Are the new grammatical points presented in a meaningful context to facilitate understanding? 0 1 
Are the explanations easy to understand? 0 0 
Are there enough examples accompanying the explanations? 0 1 
Are the grammatical points repeated and reinforced in subsequent lessons? 0 0 

 
Vocabulary 
• First criterion concerns the appropriateness of 

the load (number of new words in each lesson). 
Skierso (1991, p. 446) clearly describes the 
criterion of “vocabulary load‟, as “the number 
of new words introduced in every lesson”. 
Table 11 shows that in FES approximately 7 to 
15 new words are introduced in every lesson in 
book1, 6 to 13 in book2 and 9 to 17 in book3 
so total number of new words in FES is 230 
words. While, according to Table 12, in Vision 

series approximately 24 to 27 new words are 
introduced in every lesson in Vision1, 23 to 27 
in Vision2 and 23 to 26 in vision3 with the total 
number of new words 241 for Vision series. 
These numbers of new words could be 
considered inappropriate compared with the 
amount of vocabulary required for effective 
communication. Hill (2005) and Read (2004) 
assert that there is a widespread agreement that 
around 2,000-word families present sufficient 
lexical resources for learners to communicate 
verbally.  

 
Table 11. 
Number of New Words in FES Lessons 

      Lessons 
 
Books 

1 2 3 4 5 6 7 8 9 Total 

Book1 12 15 10 7 7 9 10 9 8 87 
Book2 13 12 10 10 7 6 13   71 
Book3 12 10 11 13 9 17    72 
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Table 12. 
Number of New Words in Vision Series Lessons 

        Lessons 
 
Books 

1 2 3 4 Total 

Vision1 27 24 25 25 101 
Vision2 23 27 23  73 
Vision3 26 18 23  67 

 
• The second criterion is about the repetition of 

vocabulary items in subsequent lessons for 
reinforcement. Recycling is an important matter 
in teaching vocabulary to ensure students meet 
them enough times to internalize them; hence 
the previously learned vocabulary needs to be 
revised at reasonable intervals (Daoud & Celce-
Murcia, 1979; Tomlinson, 2013).  Regarding 
FES, it was noticed that new vocabularies are 
not repeated in subsequent lessons. In fact, in 
every lesson some new vocabularies are 
introduced and focused. Since there is no trace 
of previous lessons’ vocabularies they can be 
easily forgotten as time goes by. Similarly, 
Vision series lack the repetition of new 
vocabularies in subsequent lessons, as well.  

• The third criterion regards the presentation of 
vocabulary items in a variety of ways. In FES, 
new vocabularies are presented in sentences in 
bold. Usually after two or three sentences there 
is a picture about those sentences. This does not 
help the student guess the meaning of the new 
vocabulary; thus, they should rely on the 

teachers’ definition of the vocabulary 
(Appendix G). In Vision series there are two 
kinds of new vocabulary presentation. The first 
one is to present a sentence including the new 
vocabulary in bold under a related picture so 
the student can easily guess the meaning of the 
vocabulary of the picture. In fact, each new 
vocabulary is presented under a picture with a 
sentence in bold (Appendix H). The second 
one is to give some new vocabularies in bold 
following a definition of that vocabulary with an 
example sentence. This again is a good way of 
presenting new vocabularies and students can 
guess the meaning with no difficulty (Appendix 
I) 

• The fourth criterion is about the vocabulary 
items tagged at the end of the textbook. In FES 
a list of vocabularies is presented at the end of 
the textbook. In Vision series there is not any 
vocabulary list at the end of the textbook.  

Table 13 shows that both FES and Vision series 
scores are equal in terms of vocabulary component. 

 
Table 13. 
Results of Vocabulary Evaluation and Comparison of FES and Vision Series 

                                                                                                            Textbook  
Criterion        

FES Vision 

Are the load of vocabulary items appropriate? 0 0 
Are the vocabulary items repeated in subsequent lessons for reinforcement? 0 0 
Are the vocabulary items presented in a variety of ways? 0 1 
Is there a list of vocabulary items tagged at the end of the textbook? 1 0 

 
Language Skills 

To answer the fourth research question, the 
following findings were presented according to the 
appropriate checklist. 

Reading 
• The first criterion is about the authenticity of 

the texts. Tomlinson (2011) says a text which is 
not written or spoken for language-teaching 
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purposes is authentic. A wide selection of 
authentic reading text is a major strength of the 
textbook. The authentic texts can effectively 
expose learners to appropriate language use and 
style in different real-life contexts (wong, 2011). 
Taking a look at these textbooks, it was found 
out that all the reading texts in both series of 
textbooks are contrived. Reading texts are not 
authentic in Vision series and FES.  

• The second criterion concerns the variety of 
topics and themes of the texts. Tables 14 and 
15 show that both series of textbooks have 
various topics in reading texts, but FES has just 
a few themes like narratives and some scientific 
text in book 3. In Vision series, a variety of 
themes like science, medicine, education, 
environment, life, and so forth are presented. 

 
Table 14. 
Topics of the Reading in FES 

                       Books 
Lessons 

Book 1 Book 2 Book 3 

Lesson 1 The Kindergarten Man Washoe and the Puzzles TV or no TV 
Lesson 2 The Funny Farmhand The Other Side of the Moon The Value of Education 
Lesson 3 A Story about Newton Holland’s Toy Town Memory 
Lesson 4 The School Bus Charles Dickens and the Little 

Children 
The Olympic Games 

Lesson 5 Learn a Foreign Language The Little Old Man Who Could 
Not Read 

Every Word Is a Puzzle 

Lesson 6 The Boy Who Made Steam 
Work 

Hic, Hic, Hic What is a Computer? 

Lesson 7 Highways in the Sky How Are You?  
Lesson 8 Eat, Clothes, Eat!   
Lesson 9 “The Holy Prophet”   

 
Table 15. 
Topics of the Reading in Vision Series 

                       Books 
Lessons 

Vision 1 Vision 2 Vision 3 

Lesson 1 Endangered Animals Languages of the World Respect your Parents 
Lesson 2 A Wonderful Liquid Having a Healthier and Longer 

Life 
How to Use a Dictionary 

Lesson 3 No Pain No Gain Art, Culture and Society Earth for our Children 
Lesson 4 Iran: A True Paradise   

 
• The third criterion regards the appropriateness 

of the length of the reading texts. Actually, the 
more the length the more the students get 

bored. Both series of textbooks show that the 
length is appropriate (Appendices J & K). They 
are neither too long to bore the students nor too 
short to confuse them.  

 
Table 16. 
Results of Reading Evaluation and Comparison of FES and Vision Series 

                                                                                                            Textbook  
Criterion        

FES Vision 

Are the texts authentic pieces of language? 0 0 
Do the texts cover a variety of topics and themes? 0 1 
Is the Length of the reading texts appropriate? 1 1 

According to Table 16, Vision series outstrips the FES in reading skill. 
 



Writing 
• The first criterion is about the types of writing 

activities. In other words, whether writing 
material uses controlled, guided, and free 
exercises or not. Examining the two series of 
textbooks shows that three aforementioned 
types of writing activities do exist in them. 
Controlled and guided activities are mostly used 
activities in both series of textbooks plus free 
writing activities to the extent that suits the level 
of the students.  

• The second criterion concerns the provision of 
models for different genres. Models are used to 

present good examples of a genre and illustrate 
its particular features (Tomlinson 2013). 
Delving into both series of textbooks, it was 
noticed that none of the textbooks use different 
models for the genres.  

• The third criterion deals with the 
appropriateness of guidance given in writing 
sections of the textbooks. Examining both FES 
and Vision series, it was found out that in FES 
there is no guidance in writing section but in 
Vision series there is. The explanations in 
Vision series are enough for the students to get 
a good grasp of the issue.  

 
Table 17. 
Results of Writing Evaluation and Comparison of FES and Vision Series 

                                                                                                            Textbook  
Criterion        

FES Vision 

Do the material handle controlled writing, guided writing, and free or semi-free writing? 1 1 
Are Models provided for different genres? 0 0 
Is the degree of guidance given (if any) appropriate? 0 1 

According to Table 17, Vision series surpasses FES in writing skill.  
 
Speaking 
• Equality of emphasis given to individual, pair 

and group work is the first criterion for 
speaking. FES mostly uses substitution, 
transformation, repetition, and question-and-
answer drills. Most drills are done individually, 
and some in pairs, without any group work, 
while all speaking drills in Vision series are in 
pairs. There is no individual or group work. 
However, real-life speech is not always made in 
pairs. Sometimes groups of people in a party 
talk with each other. Therefore, as it was 
mentioned equal emphasis should be given to 
individual, pair and group work in order to 
prepare the students to real life situations. 
Hence both FES and Vision series don’t fulfil 
this criterion. 

• The second criterion is about the naturalness of 
the situations in dialogues. In FES almost all the 

drills are realized to be controlled and 
interactions are just in one sentence so the 
student has to utter a sentence according to what 
he/she is told to do so, but in Vision series 
students are free to talk about different topics 
and utterances can be more than one sentence 
and there is no limitation in the way the students 
talk. Therefore, naturalness of the situations in 
Vision series is apparent.  

• The third criterion is about the encouragement 
of the students to produce utterances similar to 
real life. Again, according to above-mentioned 
reasons, in FES there is not any speaking drill 
to encourage the students to talk in real-life 
situations but in Vision series the students have 
the freedom to talk with their classmates as if 
they are in a real-life situation. Therefore, in this 
case, FES does not meet this criterion but 
Vision series do. 

 
Table 18. 
Results of Speaking Evaluation and Comparison of FES and Vision Series 

                                                                                                            Textbook  
Criterion        

FES Vision 

Are individual, pair and group work given equal emphasis? 0 0 
Do the situations in the dialogues sound natural? 0 1 
Are the learners encouraged to produce utterances similar to real life? 0 1 



According to Table 18, Vision series surpasses FES 
in speaking skill.  
 
Listening 
• The first criterion is that whether audio expose 

the students to the voices and pronunciation of 
the native and non-native speakers of English or 
not. Listening materials should be based on 
authentic recordings matching the spoken 
discourses used by native speakers (Azarnoosh 
et al., 2016; Vandergrift & Goh, 2012). 
Checking the audio files of Vision series shows 
that all the audio has been recorded by Persian 
speakers. They go further and play the role of a 
Spanish tourist themselves. This is not 
acceptable as the listening section should 
familiarize the learners with different accents 
and most importantly with the pronunciations 
of native speakers. Turning away from the 
Vision series and looking at the FES, it was that 

FES had no listening section at all. As a result, 
in this criterion, both series of textbooks get 
“No”. 

• The second criterion is about the consideration 
of various listening contexts such as formal and 
informal. In different parts of Vision series such 
as conversation, audio files of reading, listening, 
and speaking, there are formal and informal 
contexts like the one which happens in Iranian 
national observatory between a visitor and the 
one who works there or in reading sections 
which are mostly scientific. As it was mentioned 
before, there is no listening section in FES. 

• The third criterion is about accompaniment of 
listening material with background information, 
questions, and activities. Vision series do have 
the background information, questions, and 
activities in title page, impact page, and get ready 
part. These parts prime the students for the 
listening parts of the book.  

 
Table 19. 
Results of Listening Evaluation and Comparison of FES and Vision Series 

                                                                                                            Textbook  
Criterion        

FES Vision 

Does audio expose the students to the voices and pronunciation of the native and non-native 
speakers of English? 

0 0 

Are various listening contexts such as formal vs. informal contexts considered? 0 1 
Is Listening material accompanied by background information, questions and activities? 0 1 

According to Table 19, Vision series outdoes FES in listening skill.  
 
Teacher’s Manual 
• The first criterion is about the clear explanation 

of teaching procedures. In Vision series for 
each student’s book there is a teacher’s book. 
Examining the teacher’s book shows that in 
every lesson, for each part there is a section 
titled “teaching procedure”. As the “teaching 
procedure” part of the teacher’s book was read 
it was noticed that it explains the teaching 
procedure coherently. As a matter of fact, it 
explains step by step how to teach that particular 
part of the student book. However, there is no 
teacher’s book in FES.  

• The second criterion is whether keys to 
exercises are given or not. There are some 
exercises in every lesson. In teacher’s book 
there are keys to exercises but there are no keys 
for the workbook exercises. Thus, this criterion 

is fulfilled for Vision series. As it was mentioned 
before, there is no teacher’s book for FES, 
therefore this criterion isn’t fulfilled for FES.  

• The provision of extra activities and tasks for 
training the students in oral and written skills is 
the third criterion. In teacher’s book of Vision 
series at the end of some sections there is a part 
called “optional” which guides the teachers to 
do extra tasks and exercises with the students. 
Actually, there is “optional” part for writing 
section but no “optional” part for the listening 
section. As this criterion concerns both listening 
and writing sections so this criterion is not 
fulfilled.  

• Whether there is a provision of guidance for the 
teachers for evaluating their students or not is 
the fourth criterion. Examining the teachers’ 
book of Vision series reveals that there is no 
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guidance for teachers on how to evaluate their 
students. As it was mentioned earlier FES has 
no teachers’ guidebook. 

• Relevance of the contents of the teacher's book 
to the pertinent sections of the student's book is 
the fifth criterion. This can be helped through 
cross-referencing by page number and by clear 
page layout. An increasingly popular format is 
to interleave the pages of the teacher's book into 
the student's book. The result of this is that the 

pages of the student's book and the teacher's 
book always appear next to each other, so that 
the teacher does not have to fumble about with 
two separate books at the same time. In Vision 
series, there is a one-by-one relevancy of the 
teachers’ guidebook and student book. In 
teachers’ guidebook there is a copy of the page 
of the student book in one page and guidance 
of that particular page including teaching 
procedures, in the next page.  

 
Table 20. 
Results of Teachers’ Manuals Evaluation and Comparison of FES and Vision Series 

                                                                                                            Textbook  
Criterion        

FES Vision 

Are teaching procedures clearly explained? 0 1 
Are keys to exercises given? 0 1 
Do teacher’s manuals provide extra activities and tasks for training the students in oral and written 
skills? 

0 0 

Do teacher’s manuals provide guidance for the teachers for evaluating their students? 0 0 
Can the contents of the teacher's book be related easily to the relevant sections of the student's book? 0 1 

 
According to Table 20, Vision series surpasses FES 
in teacher’s manual evaluation.  
 
Conclusion and Implications 

The findings of this study reveal that Vision series 
has made an overall amelioration compared to 
FES. However, regarding certain criteria, some 
weaknesses still exist which need to be amended.  
• Concerning the theoretical considerations there 

is a marked improvement in Vision series, for 
example, there is emphasis on four skills of 
language, Iranian culture, and relationship 
between text and real-life situations in Vision 
series. However, like FES, in vision series the 
number of female nouns and pronouns was half 
of male nouns and pronouns which needs to be 
modified.  

• Regarding practical considerations, the physical 
appearance of Vision series has been improved 
to look more motivating. Furthermore, Vision 
series has a CD including audio files of the 
student book, thereby needing equipment.  
However, like FES, its paper quality needs to be 
enhanced. Moreover, like FES, Vision series 
lacks index, bibliography, references, and 
resources. It is recommended that these items 
be added. 

• Regarding grammar presentation, Vision series 
has made some improvements because it 
follows sequencing order of grammatical points, 
presents the new grammatical points in a 
meaningful context to facilitate understanding, 
and possesses sufficient examples for 
grammatical points. However, concerning 
easiness of explanations of grammatical points 
for better understanding, like FES, in Vision 
series there is no explanation for grammatical 
points, and no repetition and reinforcement of 
grammatical points in succeeding lessons. Thus, 
it is recommended to revise the grammar 
section. 

• Regarding vocabulary, Vision series exhibited 
the strength of having various kinds of 
vocabulary presentation. Although the 
vocabulary load of Vision series is more than 
FES, it is considered inappropriate compared 
with the amount of vocabulary required for 
effective communication. Similarly, like FES, 
Vision series lacks the repetition of new 
vocabularies in subsequent lessons. One 
weakness of Vision series compared to FES is 
that in FES a list of vocabulary is presented at 
the end of the textbook. However, Vision series 
lacks this property. 



Journal of Studies in Learning and Teaching English 13(3), 2024 Page 15 of 25 
 

 
 
A Comparative Textbook Evaluation of Vision Versus Former       Mehdi Solati  

• Concerning reading skill, Vision series, unlike 
FES, presents variety of themes. However, like 
FES, it lacks authentic texts. Regarding writing 
skill, Vision series, unlike FES, guides learners 
in writing section. However, like FES, it does 
not offer a model for the genres. Regarding 
speaking skill, Vision series shows the 
improvement of providing natural situations for 
speaking and encouraging students to produce 
utterances similar to real life. Nonetheless, like 
FES, Vision series does not offer pair and group 
work speaking practice. Adding the listening 
section to Vision series is considered an 
improvement because FES had no listening 
section. Vision series do have the background 
information and activities in both formal and 
informal contexts accompanied with the 
listening material. However, checking the audio 
files of Vision series shows that all the audio has 
been recorded by Persian speakers. It is 
recommended to use native speakers to 
familiarize the learners with native accents and 
pronunciations. All in all, Vision series needs to 
be modified in terms of language skills. 

• FES does not have teacher’s manuals thus this 
criterion could not be evaluated for FES. 
Examining the teachers’ book of Vision series 
reveals that it enjoys possessing clear 
explanation of teaching procedures, keys to 
exercises, relevance of the contents of the 
teacher's book to the pertinent sections of the 
student's book, and extra activities for training 
the students’ written skills. However, there is no 
guidance for teachers on how to evaluate their 
students, and no extra activities for listening 
skills.  
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Appendix A. 
Example sentence of grammatical point in reading part of FES 
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Appendix B.  
Example sentences of grammatical point in conversation part of Vision series 
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Appendix C. 
 Example sentences of grammatical point in reading part of Vision series 
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Appendix D. 
 Example sentences of grammatical point in grammar part of Vision series 
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Appendix E.  
Examples of ‘present perfect tense’ in Vision 2 lesson 2 

 
 
  



Journal of Studies in Learning and Teaching English 13(3), 2024 Page 21 of 25 
 

 
 
A Comparative Textbook Evaluation of Vision Versus Former       Mehdi Solati  

Appendix F. 
Example of ‘past perfect tense’ in FES lesson one textbook 2 

 

 
 

 
Appendix G. 

Presentation of new words in FES 
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Appendix H. 
A kind of new word presentation in Vision series 
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Appendix I. 
Another kind of new word presentation in Vision series 
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Appendix J. 
A sample of reading text in FES 
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Appendix k. 
A sample of reading text in Vision series 
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