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Abstract

The present study aspired to scrutinize the relationship among EFL learners' Self-directed Learning
(SL), Resilience (RE), and Willingness to Communicate (WTC). To accomplish this purpose, 124
male and female undergraduate EFL learners, within the age range of 20 to 32, were selected through
convenience sampling. These EFL learners were asked to fill in three questionnaires, namely the SL
Questionnaire (Williamson, 2007), the RE questionnaire (Wagnild & Young, 1993), and the WTC
guestionnaire (Maclntyre, Baker, Clément, & Conrod, 2001). The results manifested that there was a
significant and positive correlation between RE and WTC, SL and WTC, and RE and SL. Further-
more, in order to compare RE and SL in terms of predicting WTC, a regression analysis was con-
ducted, the results of which indicated that SL makes the strongest statistically significant unique con-
tribution to predicting WTC. Meanwhile, RE turned out to be the second significant predictor of
WTC. This highlighted the significance of enabling EFL learners to operate independently and be-
come self-directed language learners.
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INTRODUCTION

Communication is a process which enables hu-
man beings to exchange information and
ideas(Yashima, 2002), and it is fundamentally
important for the development of human rela-
tionships. Having authentic oral communication
among individuals from various cultures and
backgrounds is one of the prime objectives of
second/foreign language learning (Maclintyre,
2007). Quite recently, English has established its
position as a lingua franca (Mitchell & Myles,
2004), and, simultaneously, the social construc-
tivist theory, which highlights the role of active
and planned communication in second language
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(L2) learning, has been receiving growing en-
dorsement (Ashton-Hay, 2006; Zaker, 2016a,
2016b). Consequently, a myriad of studies have
attempted to study the mental constructs which
assist learners in effectively developing the oral
communication  skills  (Macintyre, 2007,
Maclntyre, Baker, Clément, & Donovan, 2003;
Sheldon, 2008; Yashima, 2002).

While speaking has an essential role in so-
cial communication, language learners differ
conspicuously from one another in terms of
proficiency in  speaking (Barraclough,
Christophel, & McCroskey, 1988). The oral
communication skill, i.e. speaking, has been
frequently acknowledged as "the most de-
manding of the four skills" (Bailey & Savage,
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1994, p. 7) and the most challenging skill for
language learners to develop (Brown, 1994).
Effective verbal or oral communication is de-
pendent on a number of factors, and one factor
that seems to have an important impact on
speaking is willingness to communicate
(Maclintyre & Legatto, 2011).

Willingness to communicate is the first step
to speak, and it plays a key role in learning
how to speak in a second/foreign language
(Maclintyre, Dornyei, Clément, & Noels, 1998;
Moazzam, 2014). The concept of willingness
to communicate was first introduced in the
domain of first language (L1) learning by
McCroskey and his colleagues (J. C.
McCroskey, 1992; J. C. McCroskey &
Richmond, 1990; Zakahi & McCroskey, 1989)
in order to explain individual differences in L1
communication (Maclntyre et al., 2001). It
was defined as the "variability in talking beha-
vior, which is rooted in a personality variable"
(J. C. McCroskey & Baer, 1985, p. 3). Wil-
lingness to communicate in the L1 was as-
sumed to be the likelihood of an individual
taking part in communication once offered the
opportunity to do so (J. C. McCroskey &
Baer, 1985).

Willingness to communicate is considered
a concept not only to describe individual dif-
ferences in L1 but also differences in L2
communication (Yashima, 2002). Regarding
L2 contexts, willingness to communicate is
defined as "a readiness to enter into discourse
at a particular time with specific person or per-
sons using an L2" (Macintyre et al., 1998, p.
547). Willingness to communicate in an L2
context is believed to assist language learning
as it can increase the number of opportunities
for using authentic L2 (Maclntyre et al., 2001)
which is considered a crucial element for lan-
guage development (Macintyre & Legatto,
2011).

Maclintyre et al. (1998) argued that wil-
lingness to communicate is a multifaceted fac-
tor which is influenced by many mental, cog-
nitive, metacognitive, and personality factors.
In the same vein, Dérnyei (2005) underlines
the role of psychological factors in the process
of language learning, especially in developing

the speaking skill. Considering the importance
of willingness to communicate in learning a
foreign language for language learners
(Macintyre et al., 1998), many attempts have
been made to identify and determine the fac-
tors which influence, enhance, or even impede
learners' willingness to communicate.

One of the probable influential psychologi-
cal factors in developing willingness to com-
municate and, consequently, speaking process
is learners' resilience (Abbott, Klein,
Hamilton, & Rosenthal, 2009; Connor &
Davidson, 2003). As pointed out by Connor
and Davidson (2003), resilience is an influen-
tial concept in the field of second/foreign lan-
guage teaching and learning. Resilience is
generally defined as individuals' capability to
bounce back and recover from difficulties and
adapt to their own surroundings (Wagnild &
Collins, 2009). However, in the area of educa-
tion, (academic) resilience is defined as learn-
ers’ "ability to effectively deal with setbacks,
challenges, adversity and pressure in the aca-
demic setting" (Martin & Marsh, 2006, p.
269). It is believed that resilience can substan-
tially contribute to diminishing anxiety, in-
creasing academic achievement, and making
the process of dealing with different types of
learning pressures simpler (Abbott et al., 2009;
Bovier, Chamot, & Perneger, 2004; Connor &
Davidson, 2003).

Besides resilience, self-directed learning is
another influential learner-related factor which
not only determines success in learning but
also affects learners' willingness to communi-
cate (Adams, 2014). According to Knowles
(1975), self-directed learning is a kind of
learning in which learners “take the initiative,
with or without the help of others, in diagnos-
ing their learning needs, formulating learning
goals, identifying human and material re-
sources for learning, choosing and implement-
ing appropriate learning strategies, and evalu-
ating learning outcomes” (p. 18). More spe-
cifically, in the field of language learning, self-
directed learning denotes EFL learners' ability
to control their own language learning plan
and other language learning-related issues
(Smith, 1982). This concept finds more signi-



Journal of language and translation, Volume 9, Number 4, Winter 2019 79

ficance as “current EFL pedagogical trends
seem to primarily focus on a student-centered
methodology in which learner autonomy is
given a great value” (Nosratinia & Zaker,
2014, p. 1).

Regarding the above-mentioned points and
in order to foster L2 communication, it was
important to be aware of the different factors
influencing the degree of willingness to com-
municate among L2 and EFL learners. More
specifically, the way resilience and self-
directed learning would predict willingness to
communicate seemed to be an untouched area
in the ELT domain. Therefore, this study in-
vestigates the relationship among EFL learn-
ers’ resilience, self-directed learning, and wil-
lingness to communicate. To fulfill this pur-
pose, the following research questions were
formulated:

RQs: Is there any significant relationship
between EFL learners' resilience and
willingness to communicate?

RQ.: Is there any significant relationship
between EFL learners' self-directed
learning and willingness to communi-
cate?

RQa: Is there any significant relationship
between EFL learners' resilience and
self-directed learning?

RQ,: Is there any significant difference
between EFL learners' resilience and
self-directed learning in predicting
willingness to communicate?

METHOD

Participants

The participants of the present study were 124
(86 or 69% females; 38 or 31% males) EFL
learners (Table 1), within the age range of 20
to 32 (Myge = 26), studying English Language
Teaching, English Translation, and English
Literature at Islamic Azad University, Central
Tehran, South Tehran, and Science and Re-
search branches in Tehran. These participants
were senior undergraduate students. The sam-
pling strategy for selecting the participants
was convenience sampling. It should be men-
tioned that the preliminary number of partici-
pants was 284, but 160 of them were excluded

from data analysis due to providing incom-
plete answers, bringing the final number to
124 participants.

Table 1.
The Participants’ Characteristics
Gender Number oree Age Age
tage Average
20to
Female 86 69 3 26
20to
Mal 1 2
ale 38 3 29 5
Total 124 100 22 2t° 26

Instrumentation
The following instruments were employed in
order to collect the quantitative data and fulfill
the purpose of the study:

» The Resilience Scale

= The Self-Directed Learning Scale

» The Willingness to Communicate

Scale

Wagnild and Young's Resilience Scale

In order to estimate the participants' level of
resilience, the English version of the resi-
lience scale developed by Wagnild and Young
(1993) was administered. This instrument has
been widely used in different contexts where it
has proven to be reliable, valid, and highly
practical (Wagnild & Collins, 2009). The
questionnaire aims at evaluating the three
main skills of adaptability, flexibility, and a
balanced perspective of life which are directly
related to resilience (Giordano, 1997). The
resilience scale has 25 items. The participants
were asked to rate the frequency of each cate-
gory they use on a 7-point Likert-type scale,
ranging from “strongly disagree” (1 point) to
“strongly agree” (7 points).

The ultimate score was computed in the
possible range of 25 to 175 with higher scores
reflecting higher resilience. The participants
were allocated 15 minutes to complete the
questionnaire. Wagnild and Young (1993) re-
ported an internal consistency index of .89 for
this instrument. In this study, the reliability of
the resilience scale was estimated to be 0.80
using the Cronbach's alpha coefficient.
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Williamson’s Self-Directed Learning Scale
The English version of the self-rating scale of
self-directed learning devised by Williamson
(2007) was used for estimating the level of
self-directedness in English language learning
among the participants. This instrument is
comprised of 60 items categorized under five
broad areas of self-directed learning, namely
Awareness, Learning Strategies, Learning Ac-
tivities, Evaluation, and Interpersonal Skills.

Responses for each item are rated by using
a five-point Likert-scale, from 1 “never” to 5
“always”, and the minimum and the maximum
possible scores of the scale are 60 to 300 re-
spectively. The participants were required to
respond in 40 minutes, as suggested by the
instrument developer. This instrument report-
edly has desirable internal consistency and
construct  validity  (Williamson, 2007
Williamson & Seewoodhary, 2017). In the
present study, the reliability of this scale was
estimated to be 0.79, using the Cronbach’s al-
pha coefficient.

Maclntyre, Baker, Clément and Conrod's
Willingness to Communicate Scale

To estimate the participants' levels of willing-
ness to communicate, the English version of
the Willingness to Communicate in English
Questionnaire by Maclintyre et al. (2001) was
used. The questionnaire consists of two parts:
1) willingness to communicate in English in-
side the classroom which includes 27 items on
a five-point scale, 1*“almost never willing” to 5
“almost always willing”, and 2) willingness to
communicate in English outside the classroom
which is also comprised of 27 items on a five
point Likert-type scale, 1 “almost never will-
ing” to 5 “almost always willing”.

The total scores of this instrument range
between 54 and 270, and the participants are
required to respond the questionnaire in 40
minutes. As reported, this instrument is a reli-
able and valid measure of learners' willingness
to communicate (Maclintyre et al., 2001). In
this study, the reliability of this scale was es-
timated to be 0.86 using the Cronbach's alpha
coefficient.

Procedure

In order for the researchers to fulfill the pur-
pose of the present study and address the re-
search questions, a certain procedure was fol-
lowed. Initially, a formal approval for con-
ducting the research in the research context
was obtained (see participants). Following
this, fifteen available classes were chosen
based on convenience sampling strategy, and
the required explanations were given to the
participants prior to administering the instru-
ments. More specifically, the participants were
informed about the aim of the study and the
procedures of answering the questionnaires.
The three questionnaires were distributed in
one package with a random order. This ran-
domization was implemented to control for the
impact of order upon the completion process
and validity of the data.

The total allocated time for answering was
95 minutes, and the researchers were present
at the time of administering the questionnaires
to resolve any probable problems, followed by
collecting and scoring the instruments. The
last point to mention is that from the initial
284 administered questionnaires, only a num-
ber of 124 sets were usable and completely-
answered. This was followed by analyzing the
data and answering the research questions, as
reported below.

RESULTS

In this descriptive quantitative study, the pre-
dicted variable was willingness to communi-
cate and the predictors were resilience and
self-directed learning. Further, participants’
age and gender were considered the intervening
variables. In order for the researchers to answer
the research questions, a series of pertinent cal-
culations and statistical routines were conducted
whose results are presented in this section.

The Preliminary Analyses

Prior to answering the research questions, it
was essential to check a number of assump-
tions and perform some preliminary analyses
(Zaker, Nosratinia, Birjandi, &
Yazdanimoghaddam, 2020). To begin with,
the assumptions of interval data and indepen-
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dence of participants (Tabachnick & Fidell,
2013) were already met as the present data
were measured on an interval scale and the
participants were independent of one another.
In addition, it was needed to check some other
significant assumptions through inspecting the
features of the data. These assumptions, ac-
cording to Tabachnick and Fidell (2013), are:
1. Linear relation between each
pair of variables,
2. Homoscedasticity, and
3. Normality of the distribution
of variables.

The following sections will check the three
abovementioned assumptions which are perti-
nent to the first, second, and third research
guestions of the study. However, as the legiti-
macy of addressing the fourth research ques-
tion is dependent on the answers given to the
three initial research questions, the preliminary
analyses pertinent to the fourth research ques-
tion are reported after addressing the first three
research questions.

Linear Relation between Each Pair of
Variables and Homoscedasticity

To check the linearity of relations, the re-
searchers visually inspected the data through
creating a multiple scatterplot which is pre-
sented in Figure 1.

Resilience

Self-Directed
Learning

Willingness to
Communicate

Resilience Self-Directed Willingness to
Learning Communicate

Figure 1. Multiple scatterplot of resilience,
self-directed learning, and willingness to commu-
nicate

Through inspecting Figure 1, it can be in-
ferred that the relationships among these va-
riables are not fundamentally non-linear. As it
can be observed, there is not a U-shaped or
curvilinear pattern of distribution. Consequent-
ly, the linearity of relations can be confirmed.
Moreover, the distribution of scores was not
funnel-shape, i.e. wide at one end and narrow
at the other; therefore, the assumption of ho-
moscedasticity was met for these variables.

Normality of the Distributions

In order to check the normality of the distribu-
tions, first, the kurtosis and skewness ratios
were calculated, followed by inspecting the
distribution histograms and Normal Q-Q Plots.
However, as the main measure, the Kolmogo-
rov-Smirnov test was run, results of which are
presented in Table 2.

Table 2.
Tests of Normality of the Scores
Kolmogorov-Smirnov? Shapiro-Wilk
Statis- Statis-
tic Sig. tic df Sig.
Resilience .058 200" 987 124 284
Self-Directed Learning .063 200" .986 124 230
Willingness to Communicate .087 .023 972 124 011

8Lilliefors Significance Correction. *This is a lower bound of the true significance.

As presented in Table 2, the Sig. value for
the scores of willingness to communicate
(.023) is lower than the critical value (.05).
Therefore, only the normality of distribution
for resilience and self-directed learning scores
is supported (Tabachnick & Fidell, 2013).

Consequently, it was systematically sug-
gested that the assumption of normality is vi-
olated for the scores of willingness to commu-
nicate. Therefore, the correlational research
questions dealing with willingness to commu-
nicate (research questions one and two) were
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answered through employing a non-parametric
test, Spearman rank order coefficient of corre-
lation. In order to answer the third research
guestion, however, the data were analyzed us-
ing Pearson's product-moment correlation
coefficient, a parametric formula.

Table 3.

Answering the Three Initial Research Ques-
tions The First Research Question

In order to answer the first research gquestion,
the data were analyzed using the Spearman
rank order coefficient of correlation which is a
non-parametric formula. Table 3 shows the
result of this analysis.

Spearman's Correlation between Resilience and Willingness to Communicate

Willingness to

Resilience .
Communicate

Correlation Coefficient 1.000 4477

Resilience Sig. (2-tailed) . .000

S sth N 124 124
pearmans rho Willingness to Cprrelatign Coefficient 447 1.000

Communicate Sig. (2-tailed) .000 .
N 124 124

**Correlation is significant at the 0.01 level (2-tailed).

According to the results of the analysis re-
ported in Table 3, it was concluded that there
was a significant and positive correlation be-
tween resilience and willingness to communi-
cate, p =.447, n = 124, p < .01, and high levels
of resilience were associated with high levels
of willingness to communicate. According to
Cohen (1988), this signified a medium-

Table 4.

to-large effect size (99% confidence intervals:
0.242 t0 0.613).

The Second Research Question

In order to answer this question, the data were
analyzed using the Spearman rank order coef-
ficient of correlation, a non-parametric formu-
la. Table 4 shows the result of this analysis.

Spearman’s Correlation Between Self-Directed Language Learning and Willingness to Communicate

Self-Directed Willingness to
Learning Communicate
Spearman's rho Self- Correlation Coefficient 1.000 7127
Directed Sig. (2-tailed) . .000
Learning N 124 124
Willingness  Correlation Coefficient 7127 1.000
to Commu-  Sig. (2-tailed) .000 .
nicate N 124 124

**Correlation is significant at the 0.01 level (2-tailed).

According to the results of the analysis re-
ported in Table 4, it was concluded that there
was a significant and positive correlation be-
tween self-directed learning and willingness to
communicate, p = .712, n = 124, p < .01, and
high levels of self-directed learning were asso-
ciated with high levels of willingness to com-
municate. According to Cohen (1988), this
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signified a large effect size (99% confidence
intervals: 0.577 to 0.809).

The Third Research Question

In order to answer this question, the data were

analyzed using Pearson's product-moment cor-
relation coefficient, a parametric formula. Ta-

ble 5 shows the result of this analysis.
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Table 5.

Pearson's Correlation Between Resilience and Self-Directed Learning

Resilience Self-Directed Learning
Resilience Pearson Correlation 1 417
Sig. (2-tailed) .000
N 124 124
Self-Directed Learning Pearson Correlation 4177 1
Sig. (2-tailed) 000
N 124 124

**Correlation is significant at the 0.01 level (2-tailed).

According to the results of the analysis re-
ported in Table 5, it was concluded that there
was a significant and positive correlation be-
tween resilience and self-directed learning, r =
417, n =124, p < .01, and high levels of resi-
lience were associated with high levels of self-
directed learning. According to Cohen (1988),
this signified a medium-to-large effect size
(99% confidence intervals: 0.207 to 0.59).

Based on the findings of the three initial re-
search questions, both resilience and self-
directed learning were significantly and posi-
tively related to willingness to communicate.
Put another way, resilience and self-directed
learning significantly interact with willingness
to communicate among EFL learners. Conse-
guently, the researchers could opt for answer-
ing the fourth research question, considering
resilience and self-directed learning the predic-
tor variables of the predicted variable, willing-
ness to communicate.

Table 6.
Tolerance and VIF Values

Preliminary Analyses Pertinent to the Fourth
Research Question
The fourth research question of this study was
answered through running a multiple regression
analysis. However, there were a number of as-
sumptions which had to be checked before per-
forming the analysis. According to Tabachnick
and Fidell (2013), these assumptions are:

1. Sample size

2. Multicollinearity

3. Normality

4. Outliers

Employing the formula proposed by

Tabachnick and Fidell (2013) for calculating
sample size (N > 50 + 8m) indicated that this
assumption was met as 124 is way above the
minimum required number of 66 participants.
Furthermore, the researchers implemented some
measures in order to systematically inspect the
existence of multicollinearity in the sample, the
Tolerance value and VIF value. Table 6 reports
the Tolerance and VIF values in this study.

Collinearity Statistics

Model Tolerance VIF
(Constant)

1 Resilience .826 1.210

Self-Directed Learning .826 1.210

As reported in Table 6, both of the Toler-
ance values were desirably higher than .1.
Moreover, the VIF values were desirably low-
er than 10. Therefore, it was concluded that, as
required, multicollinearity did not exist in this
sample. Furthermore, in order to check the
normality, the Normal Probability Plot
(P-P)was created which suggested no major
deviation from normality. Furthermore, the

scatterplot of standardized residuals showed
that residuals were rectangularly distributed.
Finally, the researchers inspected the Ma-
halanobis distance value in order to notice and
inspect the existence of outliers. According to
Tabachnick and Fidell (2013), when there are
two independent variables in the model, the
critical value for the Mahalanobis value is
13.28. This means that if the Mahalanobis val-
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ue for a variable is larger than 13.28, that case
is an outlier. According to the analysis result,
the highest Mahalanobis value in this sample
was 11.59 which is below the critical level,
suggesting the absence of any outlier case.
Moreover, the Cook's Distance values were,
desirably, smaller than the critical value 1. As

a result, the researchers could argue that the
assumption pertinent to the outliers is met.

The Fourth Research Question

In order to answer the fourth research ques-
tion, a standard multiple regression was run.
Table 7 presents the regression model sum-
mary including the R and R?.

Table 7.

Model Summary — R and R Square
Model R R Square Adjusted R Square Std. Error of the Estimate
1 .786° .618 .612 12.989

*Predictors: (Constant), Self-Directed Learning, Resilience. "Dependent Variable: Willingness to Communicate.

As reported in Table 7, R came out to be
0.786 and R? came out to be 0.618. This means
that the model explains 61.8 percent of the
variance in willingness to communicate
(Cohen, Cohen, West, & Aiken, 2015). More-
over, f = 1.618 indicated a large effect size for
the regression.

Table 8 reports the results of ANOVA (F
(2, 121) = 97.814, p < 0.05), the results of
which were considered significant. This is to
say that the model can significantly predict
EFL learners' resilience, self-directed learning,
and willingness to communicate.

Table 8.
Regression Output: ANOVA
Model Sum of Squares df Mean Square F Sig.
Regression 33006.374 2 16503.187 97.814 .000°
1 Residual 20415.069 o121 168.720 ' '
Total | 53421.444 123

a. Predictors: (Constant), Self-Directed Learning, Resilience
b. Dependent Variable: Willingness to Communicate

inspection of the Sig. values showed that both
resilience and self-directed learning make a sta-
tistically significant unique contribution to the
equation as their Sig. values are less than .05.

Table 9 demonstrates the Standardized Be-
ta Coefficients which signify the degree to
which each predictor variable contributes to
the prediction of the predicted variable. The

Table 9.
Regression Output: Coefficients

Unstandardized Standardized

Model Coefficients Coefficients T Significance Part
B Std. Error B Correlation
(Constant) 21.055 13.454 1.565 120
Resilience 332 071 .287 4.649 .000 .261
Self-Directed —— ¢q 065 622 10.055 000 565
Learning
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The comparison of 4 values revealed that self-
directed learning has the largest absolute f coef-
ficient (8 = 0.622, t = 1.055, p = 0.0005). This
means that self-directed learning makes the
strongest statistically significant unique contribu-
tion to predicting willingness to communicate.
Therefore, it was concluded that self-directed
learning could more significantly predict willing-
ness to communicate scores of the participants.
This is also to say that self-directed learning is
more positively affected by high levels of wil-
lingness to communicate. Resilience turned out to
be the second significant predictor of willingness
to communicate scores (5 = 0.287, t = 4.649, p =
0.005). Finally, the inspection of Part correlation
(semipartial correlation coefficient) revealed that
self-directed learning uniquely explains 31.92
percent of the variance in willingness to commu-
nicate (.565 x.565 =.3192).

DISCUSSION AND LIMITATIONS
Considering the nature of the study and the for-
mulated research questions, and based on the re-
sults of the statistical analyses, various degrees of
association were observed among the three va-
riables of this study. The aim of this study was to
investigate the relationship among EFL learners'
resilience, self-directed learning, and their wil-
lingness to communicate. To begin with, the first
research question of the study attempted to sys-
tematically investigate the relationship between
EFL learners' resilience and their willingness to
communicate. Based on the obtained results it
was concluded that there was a significant and
positive correlation between resilience and wil-
lingness to communicate.

One basic interpretation of this result could be
the idea that not paying due attention to EFL
learners' resiliency may result in their ineffec-
tiveness in developing their communication
skills. The possible rationalization for this finding
may be attributable to the fact that resilient stu-
dents have some characteristics such as having
the capability of successfully communicating,
realistically considering their future plans, and
accepting responsibility for their own behavior
(Bernard, 1993). This finding provides tacit ap-
proval for the argument that resilience could help

learners in improving their obtained communica-
tive L2 skills (Abbott et al., 2009; Bovier et al.,
2004; Connor & Davidson, 2003). However, due
to the fact that no previous studies, to the best of
the researchers' knowledge and based on the ex-
tensive review of the related literature, have di-
rectly examined the relationship between EFL
learners' resiliency and their willingness to com-
municate, this specific finding could not be di-
rectly compared to those of other studies. How-
ever, it might ignite further research in the ELT
domain.

The second intention of this study was to sys-
tematically investigate the relationship between
EFL learners' self-directed learning and willing-
ness to communicate. The findings of the study in
this respect indicated that there was a significant
and positive correlation between self-directed
learning and willingness to communicate. This
finding seems to be in line with the argument by
Linnenbrink and Pintrich (2003) that self-directed
learning can generally help EFL learners to set
higher objectives and participate more effectively
in different communicative tasks. This finding is
also in line with that of Karami (2016), who ob-
served the same relationship. Moreover, this find-
ing is also in proportion to that of Majedi and
Pishkar (2016) who reported a positive relation-
ship between self-directed learning and speaking
among EFL learners.

In the next step and through addressing the
third research question, it was concluded that
there was a significant and positive correlation
between the two predictor variables of this study
(resilience and self-directed learning). This find-
ing might be attributable to the fact that resilience
mainly refers to individuals’ positive adaptation
(Abrams-Terry, 2014) and their autonomy in tak-
ing care of obstacles and new challenges
(Kobasa, 1979). Research-wise, this specific re-
sult is consistent with those of Chung, Lee, and
Park (2017) who found the same correlation
among university EFL students.

Having observed a significant and positive re-
lationship between willingness to communicate,
on one hand, and resilience and self-directed
learning, on the other hand, it was legitimate for
the researchers to inspect and compare how resi-
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lience and self-directed learning predict willing-
ness to communicate among EFL learners. The
obtained findings revealed that self-directed
learning could more significantly predict partici-
pants’ willingness to communicate, and resilience
was the second significant predictor of willing-
ness to communicate. More than anything else,
this seems to provide a reason for the legitimiza-
tion of prioritizing EFL learners’ assertiveness,
independence, and self-directedness in learning.

Reflecting upon the imposed inevitable limita-
tions in this study and contemplating the genera-
lizability of the findings, not being able to collect
the data in different sessions and spending 95
minutes on answering all the questions might be
a potential factor which could have negatively
affected the validity of the data. Besides, in terms
of gender, there were not equal numbers of male
and female participants in this study; consequent-
ly, the aforementioned results should be inter-
preted with caution. The last point to be made is
that participants’ internal factors, which are high-
ly diverse and influential (Zaker, 2016a), along
with other features of the context and participants
can influence the findings of studies in the ELT
domain (Tabachnick & Fidell, 2013); this sug-
gests that the aforementioned results should be
checked and confirmed in other ELT contexts
(Zaker, Nosratinia, Birjandi, &
Yazdanimoghaddam, 2019). The major implica-
tions of the findings are discussed in the follow-
ing section.

CONCLUSION

In this study, it was attempted to inspect the way
resilience, self-directed learning, and willingness
to communicate interact with one another among
EFL learners. A further goal of the study was to
compare the predictive capacity of resilience and
self-directed learning in terms of predicting wil-
lingness to communicate. There is a unanimous
consensus among scientists and educators that the
main function of language is to enable individu-
als to communicate ideas and information with
other speakers of the language while highlighting
comprehensibility and clarity (Lightbown &
Spada, 2013; Mitchell & Myles, 2004; Zaker,
2015).

The obtained results in this study showed that
EFL learners' willingness to communicate in L2
is significantly and positively correlated with
their self-directed learning and resilience. The
findings were in agreement with the argument by
Skehan (1989) that learners who try to be in
charge of their own learning and talk more in
classroom and outside the classroom are normal-
ly stronger in developing their L2 skills, includ-
ing communication skills. As stated by Maclintyre
et al. (1998), there is a plethora of factors which
can affect L2 learners' willingness to communi-
cate; however, in the present study, it was indi-
cated that willingness to communicate is signifi-
cantly connected to self-directed learning and
resilience (Cao & Philp, 2006; Kang, 2005).
Therefore, it seems reasonable to argue that if
language learners take responsibility for their
learning, or become self-directed learners, they
might become more willing to communicate both
inside and outside the classroom context
(Maclintyre et al., 1998). Needless to say, this can
significantly boost their L2 skills. Besides, the
ability to overcome communication problems
(i.e. resilience) affects the learners' willingness to
communicate (Gallagher, 2013), and, as it was
confirmed in this study, if EFL learners develop
the ability to handle difficulties, especially in
learning situations, they would probably be more
communicative and willing to take part in future
interactions.

Considering the framework and findings of
this study, EFL teachers are suggested to inject
willingness to communicate into their teaching
activities directly, through explanation and direct
instruction, or indirectly, through manipulating
relevant factors, e.g. resilience and self-directed
learning. EFL teachers can support their learners
by providing necessary knowledge and instru-
ments which students need to operate indepen-
dently, or become self-directed in learning.
Therefore, teachers need to think thoroughly be-
fore designing the classroom activities in order to
let students take responsibility for their own
learning and become self-directed in learning.
They should also focus on enabling EFL learners
to handle difficult situations and become resi-
lient. Moreover, EFL teachers should encourage
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learners to participate in out-of-classroom activi-
ties through assigning pertinent tasks and work-
ing on learners’ independence so that L2 learning
is significantly assisted (Horwitz, 1987). Finally,
as it is the case with all learning contexts, EFL
teachers should create a stress-free situation in-
side the classroom in which students feel relaxed
and motivated to participate in the activities of
communication.

From another perspective, as learners are an
integral part of learning (Fahim & Zaker, 2014),
they should try to be resilient in the face of learn-
ing problems and do their best to eagerly com-
municate in the target language. They should also
understand that talking in the classroom through
being self-directed and resilient significantly im-
proves their language learning and enables them
to communicate outside of the classroom. They
should also grab each single opportunity that al-
lows for the practice and use of English both in-
side and outside the classroom context. In addi-
tion to EFL learners and teachers, EFL syllabus
designers, as another major component of EFL
learning, are providers of a great portion of the
language tasks and activities (Nosratinia &
Zaker, 2014). According to Kang (2005), the in-
clusion of willingness to communicate and self-
directed learning in language programs can sig-
nificantly develop both of these elements. Given
the results of this study, it is also suggested that
language teaching courses aiming to develop the
communicative ability of learners plan the mate-
rials and classroom activities in a way that results
in the least apprehension about using language
and generates the most willingness for communi-
cation and participation in the classroom. Also,
language teaching programs can include activities
or tasks that help learners develop their resilience

and self-directed learning. This might be per-
formed in developing materials that implicitly fos-
ter students' resilience skills. Moreover, in order to
develop EFL teachers’ ability in manipulating
learners’ self-directed learning, preparing in-
service courses might be quite fruitful.

Finally, considering the focus of the present
study and the inevitable limitations which were
faced, other studies are recommended to explore
some of the connected avenues and untouched
areas. These recommendations are listed he-
reunder:

a) While the present study focused on
willingness to communicate as the
predicted variable, other studies may
take other internal, personality, cogni-
tive, and metacognitive factors into
account as the predicted variable.

b) This research can be replicated by
having a mixed method design to in-
crease the validity and reliability of
the findings and interpretations.

c) The sampling strategy used in this
study was convenience sampling.
Other researchers can make effort to
use random sampling methods in or-
der to come up with more valid re-
sults.

d) In the present study, the effect of
gender on the findings of the study
was not controlled (38 males and 86
females). Subsequently, it is sug-
gested to replicate this study in a way
that the numbers of participants are
equal with regard to their gender;
thus, gender might not act as an inter-
vening variable.
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