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Abstract 

Willingness to communicate and motivation can be two important affective variables to cause success in 

language achievement. The current study aimed to investigate the role of willingness to communicate 

(WTC) and second language motivational self-system (L2MSS) in relation to learners’ language achieve-

ment. To this end, 100 homogeneous learners both male and female aged from 16 to 20 were chosen 

through placement test from four language institutes in Meshgin Shahr, Iran. The researchers, then, collect-

ed data through WTC inventory, L2MSS questionnaire and learners’ language achievement test of four Eng-

lish skills: reading, writing, listening and speaking based on the Preliminary English Test (PET). The results 

based on multiple regression analysis indicated that WTC and L2MSS can significantly predict learners' 

language achievement test scores. 
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INTRODUCTION 

With the increase in popularity of English as an 

international language, effective communication 

is one of the indispensable parts of language 

teaching and learning. Recent approaches to 

teaching a second language (e.g., communicative 

language teaching) gave great importance to the 

role of meaningful communication in gaining 

second language (L2) competence (Richards & 

Rodgers, 2001). Motivation can be one of the 

most significant elements in the process of  

second/foreign language learning. It is also one 

of the most important concepts in language edu-

cation. Teachers and students usually use this

 

 

term to explain what causes success or failure in 

language learning. Without motivation, even in-

dividuals with the most significant abilities can-

not accomplish long-term goals, and neither are 

appropriate curricula and good teaching enough 

on their own to ensure student learn-

ing/achievements (Dörnyei, 2008). 

One of the main purposes of language educa-

tion is to prepare successful learners with effec-

tive communicative ability. With different meth-

ods of teaching and learning, however, the results 

show that some learners in spite of several years 

of studies English in high schools and even lan-

guage institutes could never become successful 

English speakers. It is believed that most students 

neither achieved full competence in using the 
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English language nor could interact with peers 

and/or other people in confidence (Dahmardeh, 

2009). 

 

REVIEW OF THE LITERATURE 

Willingness to communicate  

The concept of willingness to communicate 

(WTC) was first introduced by McCroskey and 

his colleague (McCroskey & Richmond 1990), 

with reference to first language communication. 

This was considered to be a trait-like predisposi-

tion that remained stable across different com-

munication situations. Later, MacIntyre and his 

colleagues applied the WTC in a second language 

context. They reinterpreted the WTC model as a 

situational variable and defined as “a readiness to 

enter into discourse at a particular time with a 

specific person or persons, using L2” (Mac-

Intyre, Clément, Dörnyei, & Noels, 1998, p. 

547). L2 willingness to communicate (WTC) is 

expected to facilitate language learning because 

higher WTC among students translates into in-

creased opportunity for authentic use of L2 

(MacIntyre, Baker, Clément & Conrad, 2001), 

which is one of the best predictors of success in 

language learning. 

 

Second language motivational self-system 

Research on second language (L2) motivation 

has mainly been influenced by Gardner (1972, 

1985). He distinguished two types of motivation 

in language learning namely integrative motiva-

tion and instrumental motivation. Integrative mo-

tivation refers to learner's desire to participate 

and identify with the L2 community and culture. 

Instrumental motivation involves the effective 

value of learning the L2 such as studying to 

achieve career aspirations (Gardner, 1972). 

Gardner's motivational theory in L2 met a num-

ber of criticisms about its international posture 

(Yashima, 2002), distinguishing instrumentality 

from integrativeness at the age of globalization 

(Lamb, 2004), cognitive-situated phase in L2 re-

search (Dörnyei, 2005), and inapplicability of 

integrativeness in many EFL contexts (Csizér and 

Kormos, 2009, Ryan, 2009, Yashima, 2009).  

To respond to the criticisms raised against 

Gardner’s (1972) L2 motivation model, Dörnyei 

(2005, 2009) proposed his second language moti-

vational self-system (L2MSS) model based on 

his research on motivation in Hungary (Csizér & 

Dörnyei, 2005). The new conceptualization of L2 

motivation was a combination of empirical re-

search findings (Noels, 2003; Ushioda, 2001), 

and major theoretical developments in psycholo-

gy including possible selves (Markus & Nurius, 

1986) and discrepancy theory (Higgins, 1987). 

L2MSS consists of three main components as 

follows (Dörnyei, 2005, p. 106): 

• “Ideal L2 Self, which is the L2-specific 

facet of one's ideal self: if the person we 

would like to become speaks an L2, the 

Ideal L2 Self is a powerful motivator to 

learn the L2 because of the desire to re-

duce the discrepancy between our actual 

and ideal selves  

• Ought-to L2 Self, referring to the attrib-

utes that one believes one ought to pos-

sess (i.e. various duties, obligations, or 

responsibilities) in order to avoid possi-

ble negative outcomes 

• L2 Learning Experience, which concerns 

situation-specific motives related to the 

immediate learning environment and ex-

perience”. 

Due to the importance of motivation in lan-

guage learning, the L2MSS was tested and vali-

dated by researchers in English as a foreign lan-

guage (EFL) settings (e.g., Al-Shehri, 2009, 

Csizér & Kormos, 2009; Ryan, 2009; Taguchi, 

Magid, & Papi, 2009). 

 

RESULTS FROM SOME RESEARCH 

STUDIES IN THE FIELD 

In Iran Alemi, Daftarifard, and Pashmforoosh 

(2011) examined university students’ WTC and 

its interaction with language anxiety and English 

proficiency. Results of the study revealed that 

university students’ WTC was directly in relation 

to their language proficiency. In addition, there 

was no significant interaction between WTC and 

anxiety. Alemi et al. discussed that anxiety did 
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not affect the learners’ participation in communi-

cation and it was reported that anxiety and lan-

guage proficiency were negatively correlated.  

In another study, Baghaei (2012) investigated 

relationship between willingness to communicate 

and success in learning English as a foreign lan-

guage. Results showed a correlation between 

learners’ WTC and their proficiency in English. 

In addition, more detailed analysis revealed that 

WTC in the classroom context had the highest 

correlation. WTC with native speakers of English 

had the second highest correlation and WTC with 

nonnative speakers of English was not correlated 

with success in foreign language learning. 

Ghonsooly, Khajavy, and Asadpour (2012) al-

so examined willingness to communicate in the 

second language construct and its underlying var-

iables among non–English major students. They 

used WTC and socio educational models for in-

vestigating L2 communication and L2 learning. 

The results of study indicated that L2 self-

confidence and attitudes towards international 

community were two predictors of L2WTC in 

Iran. Their model indicated a potential use of the 

L2WTC construct in English as a foreign lan-

guage context. 

Pourjafarian (2012) investigated the relation-

ship patterns between socioeconomic factors, i.e. 

parental occupations, cultural capital, and WTC 

in English among Iranian high school students in 

Shiraz (a city in Iran). The findings revealed no-

ticeable evidence of the existence of a strong re-

lationship between WTC in English, socio-

economic orientations and language achievement.  

Recent research studies on L2 motivational 

self-system such as Ghapanchi, Khajavy and 

Asadpour (2011) examined the predictability of 

the L2 proficiency by personality and L2 motiva-

tional self-system variables among university 

students. Results of regression analyses showed 

that extroversion and openness to experience ac-

counted for 13% of the variance in L2 proficien-

cy; and ideal L2 self and L2 learning experience 

accounted for 35% of the variance in L2 profi-

ciency. Further, extroversion, neuroticism, con-

scientiousness, and openness explained 25% of 

the variance of in ideal L2 self; neuroticism and 

conscientiousness explained 24% of the variance 

in ought-to L2 self; and conscientiousness and 

extroversion explained 26% of the variance in L2 

learning experience. Finally, hierarchical regres-

sions also showed that L2 motivation is a more 

powerful predictor of learners’ language profi-

ciency. 

Azarnoosh and Birjandi (2012) investigated 

male and female junior high school students dif-

ferences based on three main components of 

L2MSS, intended effort towards learning English 

and predictive power of L2MSS. The results of 

the studies indicated that there was no substantial 

difference between male and female students’ 

attitudes towards learning English. For both 

group of learners high correlation was found be-

tween attitudes towards learning English and in-

tended effort (criterion measure). Azarnoosh and 

Birjandi also stated that the best predictor of stu-

dents’ motivated behavior was their attitude to-

wards learning English. 

In another study Rajab, Roohbakhsh Far and 

Etemadzadeh (2012) conducted a study to inves-

tigate relationship between L2MSS variables, 

integrativeness and criterion measure (learners’ 

intended effort to learn English). The main pur-

pose of research was to test finding of previous 

studies on L2MSS and investigate it in a different 

context. The results confirmed a high correlation 

between ideal L2 self and criterion measure. 

Also, Azarnoosh (2014) examined the students’ 

status of L2 motivation, the relationship between 

motivational factors, and the possibility of pre-

dicting learners' motivated behavior based on L2 

MSS theory. Results revealed that attitude to-

wards learning English was the main predictor of 

learners’ motivated behavior. 

 

STATEMENT OF THE PROBLEM 

Willingness to communicate and motivation are 

two salient affective factors, which can signifi-

cantly explain success or failure in learning a 

language. To add to their major roles in foreign 

language learning, Dörnyei (2005, p. 2) argued 

that individual differences, which include WTC 
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and motivation, are “the most consistent predic-

tors of learning success”. However, related liter-

ature shows that few studies examined the role 

of WTC and L2MSS variables simultaneously in 

Iran. This study, therefore, investigated the role 

of willingness to communicate (WTC) and sec-

ond language motivational self-system (L2MSS) 

in Iran. The relationship between WTC/L2MSS 

and learners’ language achievement was also 

further investigated in this study. Hence, to in-

vestigate the role of WTC and L2 MSS as pre-

dictors of Iranian learners' language achieve-

ment, the following research questions were put 

forward: 

RQ1.Can willingness to communicate 

and L2 motivational self-system predict 

learners’ language achievement test 

scores? 

RQ2. How much can willingness to com-

municate contribute to the prediction of 

learners’ language achievement test 

scores? 

RQ3.How much can L2 motivational self-

system contribute to the prediction of 

learners’ language achievement test 

scores? 

 

METHODS 

Participants 

The researchers chose 100 male and female 

learners (56 female and 44 male; between 16-20 

years old) from four English language institutes 

in Meshgin Shahr in Iran. The selection of the 

participants was through a placement test, which 

was conducted to check and select the homoge-

nized participants. The questionnaires (i.e. the 

willingness to communicate questionnaire and 

the L2 motivational self-system questionnaire) 

and the language achievement test-Preliminary 

English Test (PET) were administered to the par-

ticipants. 

 

Instruments 

Variables in the study were measured by WTC, 

L2MSS questionnaires and learners’ language 

achievement test of four English skills based on 

the Preliminary English Test scores. The willing-

ness to communicate questionnaire was devel-

oped and validated by Baghaei (2012). This ques-

tionnaire consisted of 20 close-ended items. The 

instrument was composed of three subscales: (a) 

willingness to communicate with native speakers 

of English (6 items), (b) willingness to communi-

cate with foreigners who are not native speakers 

of English (6 items), and (c) willingness to com-

municate in the classroom context (8 items). The 

questionnaire format was in the form of 5- point 

Likert scale. For each question, there were five 

choices including scale from 1 to 5 (Strongly 

Disagree=1, Disagree=2, Neutral =3, Agree =4, 

Strongly Agree=5) to measure how they were 

willing to communicate.  

The L2 motivational self-system questionnaire 

was developed and validated by Taguchi et al. 

(2009). This questionnaire consisted of 18 close-

ended items. The instrument included three main 

dimensions from the L2 motivational self: (a) 

ideal L2 self (6 items), (b) ought-to L2 self (6 

items) and (c) attitudes to learning English (6 

items). The questionnaire format was in the form 

of 5- point Likert scale, ideal L2 self and the 

ought-to L2 self there were five choices including 

scale from 1 to 5 (Strongly Disagree=1, Disa-

gree=2, Neutral =3,Agree =4 Strongly Agree=5) 

and attitudes to learning English,there were 

choices from 1 to 5, (Not at all=1 Not so 

much=2, A little=3, Quite a lot=4, and Very 

much=5).  

Learners' language achievement was meas-

ured through Preliminary English Test (PET), 

which includes four English language skills (i.e. 

reading, writing, listening and speaking). This 

test consisted of three sections: First section 

included reading (35 questions) and writing (7 

questions). This was to measure wheather 

learners could read and understand signs, news-

papers, journals and magazines and correctly use 

vocabulary and structure. The second section was 

about listening skills (25 questions), which exam-

ined if learners could understand a range of spo-

ken material, including announcements and dis-

cussions about everyday life. The third section 
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included speaking questions (4 parts), which was 

to assess learners’ speaking ability with activities 

concerning asking questions ,talking about favor-

ites and interviewing face to face with one or two 

other learners. 

 

PROCEDURE 

Permission was first obtained from managers of 

the institutes, teachers and the students to admin-

ister the questionnaires and PET. As a part of 

validation procedure, before administering the 

questionnaires to the learners, the researchers 

asked two experts (language teachers with re-

search experience) to comment on different parts 

of the instruments, then it was piloted with 20 

male and female learners to see if there were any 

difficulties in understanding the questions. Final-

ly, the reliability indexes for the instruments were 

calculated. Cronbach’s alpha estimated for the 

WTC questionnaire was α =.78, and for the 

L2MSSquestionnaire was α =.83.  

Before distributing questionnaires to the par-

ticipants, the researchers explained the purpose 

and the directions to answer the questionnaires so 

that learners could complete the questionnaires 

with no problems. In each class, participants were 

first given WTC and L2MSS questionnaires and 

then PET pamphlets. Learners' scores on four 

skills on PET indicated their English language 

achievement test scores. 

 

DATA ANALYSIS 

The research data was analyzed using SPSS ver-

sion 20. The Pearson correlation and regression 

analysis were used to investigate the predictive 

role of WTC and L2MSS in relation to learners’ 

language achievement test scores. 

As the analysis demonstrated in Table 1, 

WTC (r =. 699, p < .05) and L2MSS (r = .731, 

p< .05) were significantly related to language 

achievement test scores.  

 

Table1 

Correlation Coefficients 

L2MSS WTC Language Achievement   

.731 .699 1.000 Language Achievement 

Pearson Correlation .544 1.000 .699 WTC 

1.000 .544 .731 L2MSS 

.000 .000  Language Achievement Sig. (1-tailed) 

.000  .000 WTC 
 

 .000 .000 L2MSS 

    *p < 0.05 

 

Before using the multiple regression analysis, 

it was necessary to ensure that the assumptions of 

no multicollinearity and normality had been 

met .Table 2 below displays two checks for mul-

ticollinearity of the predictor variables. The toler-

ance levels are not below.10 and the VIF scores 

are well beneath 10, the relative threshold levels 

that highlight trouble with the data. Based on the 

values, there is no reason for concern that the 

predictor variables excessively influence each 

other. In fact, the tolerance value for each inde-

pendent variable (WTC and L2MSS)  was .28; 

and the VIF value was 3.48. 

 

Table2 

Results of Multi-Collinearity Measures 

Variable Tolerance VIF 

  WTC .287 3.481 

 L2MSS .287 3.481 

 

In addition to multicollinearity, the normality 

of the score distributions was checked through 

skewness and kurtosis as numerical measures 

related to the shape of data. Table 3 below shows 

that the skewness and kurtosis of the scores ob-

tained fell within the approximately acceptable 

range from –1.0 to +1.0. 

 



64                                                                            Pourhasan, Zoghi. The Role of Willingness to Communicate and Motivation …  

 

Table3     

Results of Skewness & Kurtosis 

 N Skewness Kurtosis 

Variables Statistic Statistic Std. Error Statistic Std. Error 

Language Achievement 100 -.682 .241 .186 .478 

WTC 100 -.309 .241 -.549 .478 

L2MSS 100 -.357 .241 -.678 .478 

 

Given the results of assumption testing, there 

were no serious violations of the assumptions in 

terms of the multicollinearity and normality of 

the data.  

To examine whether WTC and L2MSS can 

predict learners’ language achievement test 

scores, a standard multiple regression model was 

used. Based on table 4 below, seventy-one per-

cent of the variance is explained by the predictor 

variables (adjusted R2 =.71 x 100 =71, p < .05). 

The adjusted R square in a multiple regression 

represents that explained variance can be con-

tributed to all the predictors in a progression. The 

model summary shows the adjusted R square of 

.71, or rather 71% of the variance in the depend-

ent variable (language achievement), which is 

related to the predictors (WTC &L2MSS). 

 

Table4 

Multiple Regression Results of Language Achievement on WTC & L2MSS Scores 

Model R R Square 
Adjusted    

R Square 

Std. Error of the 

Estimate 
F *Sig. 

1 .851 .724 .718 6.731 127.238 .000 

*p < 0.05       

 

To tackle the first research question (i.e. can 

willingness to communicate and L2 motiva-

tional self-system predict learners’ language 

achievement test scores?) it can be said that 

WTC and L2MSS can predict learners’ English 

language achievement scores, F (2, 97) = 

127.238, p = .00 and can account for 71% of 

the differences in overall language achieve-

ment.  

The secondary purpose of the study was to test 

the unique contribution between the predicttor 

 

variables and the dependent variable by assign-

ing coefficients to each predictor variables. As 

displayed in Table 5 below, the Beta weight 

and statistical significance were analyzed. The 

rank order of the most significant variables rel-

ative to their Beta weights and statistical sig-

nificance in language achievement scores were: 

L2MSS (β = .546, t = 5.485, p = .000) and 

WTC (β = .338, t = 3.399, p =, 001). Based on 

the results of the Beta weights, all the two vari-

ables reached significance.  

 

Table5 

Regression Coefficients 

95% Confidence 

Interval 
Sig. t 

Standardized 

Coefficients 

Unstandardized 

Coefficients 
 

Upper 

Bound 

Lower 

Bound 
Beta 

Std. Er-

ror 
β  Model 

47.092 36.598 .000 15.828  2.644 41.845 (Constant) 1 

1.977 .519 .001 3.399 .338 .367 1.248 WTC 

2.772 1.299 .000 5.485 .546 .371 2.035 L2MSS 

       *p < 0.05 
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To tackle the second research question (i.e. 

how much can willingness to communicate con-

tribute to the prediction of learners’ language 

achievement test scores?), the results, as demon-

strated in Table 5 above, indicate that WTC can 

significantly predict learners’ language achieve-

ment scores (β =. 338,p<.05); that is, it can  

explain 33% of the variance in language 

achievement. 

To tackle the third research question (i.e. how 

much can L2 motivational self-system contribute 

to the prediction of learners’ language achieve-

ment test scores?), the results in the Table 5 

above, indicate that L2MSS can significantly 

predict learners’ language achievement (β =. 546, 

p < .05); that is, it can explain 54% of the vari-

ance in language achievement scores. 

 

CONCLUSION AND DISCUSSIONS 

This study examined the role of willingness to 

communicate (WTC) and second language moti-

vational self-system (L2MSS) in terms of learn-

ers’ language achievement test. The results of 

correlation and multiple regression analysis 

showed that WTC and L2 MSS could predict 

learners' language achievement test scores. The 

findings of this study concur with the results of 

Hashimoto’s (2002) study in that, the second lan-

guage (L2) learners with high levels of WTC and 

motivation may have greater possibility to devel-

op actual L2 use and also have more frequency of 

communication in the classroom.  

The finding of this study based on WTC and 

language achievement scores are also similar to 

the results of Alemi et al. (2011), Baghaei (2012) 

and Pourjafarian (2012). Alemi et al. found that 

Iranian students’ WTC was directly related to 

their language proficiency. Baghaei's (2012) in-

vestigation on the relationship between WTC and 

success in language learning indicated that WTC 

in school context and WTC with native speakers 

of English were in correlation with language 

learning success.  

Concerning the L2MSS and language 

achievement scores, the finding of this study are 

also in alignment with the results of some re-

search studies (e.g. Azarnoosh and Birjandi, 

2012; Azarnoosh, 2014; Ghapanchi, Khajavy, & 

Asadpour, 2011; Rajab et al., 2012). Ghapanchi 

et.al (2011) found that EFL learners' L2MSS was 

a good predictor of their English language profi-

ciency. Also, Azarnoosh and Birjandi (2012) and 

Azarnoosh (2014) stated that a good predictor of 

students’ motivated behavior was their attitude 

towards learning English. Finally, Rajab et al.’s 

(2012) investigation on the relationship between 

L2MSS indicated that there was a high correla-

tion between ideal L2 self and intended effort, 

which can be related to learners’ language 

achievement. 

Willingness to communicate (WTC) and sec-

ond language motivational self-system (L2MSS) 

are multidimensional constructs that can provide 

an effective and successful explanation of learn-

ers' language achievement. The findings of this 

study can provide significant data to expand our 

understanding of learners’ language achievement 

based on WTC and L2MSS concepts and the 

amount of their predictive roles. It can provide 

good foundation for English teachers and educa-

tional authorities to consider learners’ WTC and 

L2MSS as two effective factors for improving 

their language achievement. 

 Teachers can also help learners’ with their 

communicative needs and provide opportunities 

for them to be able to communicate in an authen-

tic setting, to participate in classroom interaction 

and to develop effective motivational activities. 

Dörnyei (2009) suggested some techniques to 

help create positive language learning environ-

ment (e.g. techniques related to awareness rais-

ing, visualization training, enhancing learners’ 

motivation, or actual learning classroom activi-

ties such as warmers and icebreakers). 

Material developers can contribute to design-

ing useful tasks to raise learners’ language 

achievement, classroom interaction and learning 

process. Researchers, in the field of second lan-

guage education, can consider learners' commu-

nicative and motivational needs, difficulties, and 

complexities and discover appropriate and practi-

cal ways to improve learners' language achieve-
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ment. Researchers can also conduct a mixed 

methods study with larger population and differ-

ent proficiency levels e.g. advanced language 

learners to examine the predictive role of WTC 

and L2MSS in relation to language learning.  

 

References 

Al-Shehri, A. S. (2009). Motivation and vision: 

The relation between the ideal L2 self, 

imagination and visual style. Motivation, 

language identity and the L2 self, 164-

171 . 

Alemi, M., Daftarifard, P., & Pashmforoosh, R. 

(2011). The Impact of Language Anxiety 

and Language Proficiency on WTC in 

EFL Context. Cross-Cultural 

Communication, 7(3), 150 . 

Azarnoosh, M. (2014). Public schools and private 

language institutes: any differences in stu-

dents’l2 motivational self system. Journal of 

Language and Translation, 4, 1(7), 77-90. 

Azarnoosh, M., & Birjandi, P. (2012). Junior 

high school students’ L2 motivational 

self system: Any gender differences. 

World Applied Sciences Journal, 20 (4), 

577-584.  

Baghaei, P. (2012). The relationship between 

willingness to communicate and success 

in learning English as a foreign language. 

Modern Journal of Applied Linguistics, 

4(2), 53-67. 

Csizér, K., & Dörnyei, Z. (2005). The internal 

structure of language learning motivation 

and its relationship with language choice 

and learning effort. The modern 

language journal, 89(1), 19-36 . 

Csizér, K., & Kormos, J. (2009). Learning 

experiences, selves and motivated 

learning behaviour: A comparative 

analysis of structural models for 

Hungarian secondary and university 

learners of English. Motivation, 

Language Identity and the L2 Self. 

Bristol: Multilingual Matters, 98-119 . 

Dahmardeh, M. (2013). Communicative text-

books: English language textbooks in 

Iranian secondary school. Linguistik 

online, 40(4), 45-61. 

Dornyei, Z. (2008). Psychology matters. IATEFL, 

16-22 . 

Dörnyei, Z. (2005). The Psychology of the 

Language Learner: Individual 

Differences in Second Language 

Acquisition: Mahwah, NJ: Lawrence 

Erlbaum. 

Dörnyei, Z. (2009). The L2 motivational self 

system. Motivation, language identity 

and the L2 self, 36(3), 9-11 . 

Gardner, R. C. (1985). Social psychology and 

second language learning: The role of 

attitudes and motivation: Arnold. 

Gardner, R.C. and W. E. Lambert. (1972). 

Attitudes and Motivation in Second 

Language Learning. Rowley, MA: 

Newbury House. 

Ghapanchi, Z., Khajavy, G. H & ,.Asadpour, S. 

F. (2011). L2 Motivation and Personality 

as Predictors of the Second Language 

Proficiency: Role of the Big Five Traits 

and L2 Motivational Self System. 

Canadian Social Science,7(6),148. 

Retrieved from 

  Http://www.cscanada.net/css 

Ghonsooly, B., Khajavy, G. H., & Asadpour, S. 

F. (2012). Willingness to communicate in 

English among Iranian non–English 

major university students. Journal of 

language and Social Psychology, 31(2), 

197-211.  

Hashimoto, Y. (2002). Motivation and willing-

ness to communicate as predictors of re-

ported L2 use: The Japanese ESL con-

text. Second Language Studies, 20(2), 

29-70. 

Higgins, E. T.(1987) .Self-discrepancy: a theory 

relating self and affect. Psychological 

review, 94(3), 319 . 

Lamb, M. (2004). Integrative motivation in a 

globalizing world. System, 32(1), 3-19 . 

MacIntyre, P. D., Baker, S. C., Clément, R., & 

Conrod, S. (2001). Willingness to 

communicate, social support, and 



Journal of language and translation, Vol. 7 , No. 1(13) , 2017                                                                                                         67 

 

language-learning orientations of 

immersion students. Studies in second 

language acquisition, 23(03), 369-388 . 

MacIntyre, P., Clément, R., D., Dörnyei, Z., & 

Noels, K. A. (1998). Conceptualizing 

willingness to communicate in a L2: A 

situational model of L2 confidence and 

affiliation .The Modern Language 

Journal, 82(4), 545-562 . 

Markus, H., & Nurius, P. (1986). Possible selves. 

American psychologist, 41(9), 954 . 

McCroskey, J. C., & Richmond, V. P. (1990). 

Willingness to communicate: Differing 

cultural perspectives. Southern Journal 

of Communication, 56(1), 72-77 . 

Noels, K. A. (2003). Learning Spanish as a 

second language: Learners’ orientations 

and perceptions of their teachers’ 

communication style. Language 

Learning, 53(S1), 97-136 . 

Pourjafarian, N. (2012). Willingness to 

communicate and socio-economic 

orientations in foreign language learning 

context: The case of Iran. Teaching 

English Language and Literature Society 

of Iran., 10 Conference Proceedings, , 

246-257 . 

Rajab, A., Far, H. R., & Etemadzadeh, A. (2012). 

The relationship between L2 

motivational self-system and L2 learning 

among TESL students in Iran. Procedia-

Social and Behavioral Sciences, 66, 419-

424 . 

Richards, J. C., & Rodgers, T. S. (2001). 

Approaches and methods in language 

teaching: Cambridge university press. 

Ryan, S. (2009). Self and identity in L2 

motivation in Japan: The ideal L2 self 

and Japanese learners of English. 

Motivation, language identity and the L2 

self, 120-143 . 

Taguchi, T., Magid, M., & Papi, M. (2009). The 

L2 Motivational Self System among Jap-

anese, Chinese and Iranian learners of 

English: A comparative study. In Z. Dö-

rnyei & E. Ushioda (Eds.), Motivation, 

Language Identity and the L2 Self (69-

97). Bristol: Multilingual Matters. 

Ushioda, E. (2001). Language learning at univer-

sity: Exploring the role of motivational 

thinking. In Z. Dörnyei & E. Ushioda. 

(Eds.), Motivation, language identity and 

the L2 self (pp.91-124). Bristol, UK: 

Multilingual Matters. 

Yashima, T. (2002). Willingness to communicate 

in a second language: The Japanese EFL 

context. The Modern Language Journal, 

86(1), 54-66 . 

Yashima, T. (2009). International posture and the 

ideal L2 self in the Japanese EFL 

context. Motivation, language identity 

and the L2 self, 86(1), 144-163 . 

 

Biodata 

Elmira Pourhasan graduated with a master’s  

degree in the field of Teaching English as a For-

eign Language (TEFL). She has taught English at 

private high schools and language institutes in 

Meshgin Shahr (a city in Iran). Her areas of in-

terest include language learning, psycholinguistic 

and applied linguistics.  

Email: epourhasan@gmail.com 

 

Masoud Zoghi is an assistant professor at the 

Department of English Language Teaching at the 

Islamic Azad University, Ahar Branch in Iran. He 

has taught courses on research methodology, 

English for Specific Purposes (ESP), applied lin-

guistics, and language testing and assessment at 

the master’s and PhD levels. His current research 

and teaching focus include research methodology 

in applied linguistics, psychology of language 

(esp. affective variables), and language assess-

ment.  

Email: dr.m.zoghi@gmail.com  

 

 

mailto:dr.m.zoghi@gmail.com

