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The Mediating Role of Achievement Emotions in the Relationship
Between Causal Attribution and Academic Burnout
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Abstract
his study examined the mediating effect of achievement emotions on the relationship between casual attributions and

T academic burnout among university students. The method of the current study was descriptive-correlation. Four hundred
and forty six university students (201 females, 245 males) were selected using a multistage random sampling method. The participants
completed the Class-Related Achievement Emotions-Short Form (CRE-SF; Geravand et al, 2016), the Attribution Style Questionnaire
(ASQ; Peterson et al. 1982) and the School Burnout Inventory (SBI; Salmela-Aro, Kiuru, Leskinen & Nurmi, 2009). The results of
structural equation modeling indicated that the partially mediated model of achievement emotions on the relationship between casual
attrition patterns and academic burnout had acceptable fit to data. Furthermore, all of the regression weights in the hypothesized
model were statistically significant and predictors of the model accounted for 57% and 60% variances of positive and negative
achievement emotions, respectively, and 63% variances of academic burnout. The results of the current study supported the role of
casual attributions in predicting learners' academic burnout. The findings suggested that the part of common variance between casual
attributions and academic burnout were resulted from variability in numerical values attributed to mediating factors in the proposed

model.

Keywords: casual attributions, academic burnout, achievement emotions

received: 12 February 2018 WWAS/VVYY el

accepted: 18 December 2018 WAV VY 2o ydy
Contact information: abolmaali@riau.ac.ir sl gy 3ol oMol 13T oKl i i gy 4y 50 (63 Al 5l 4B )3 5y Allie oyl



mailto:abolmaali@riau.ac.ir

M‘;o%)ésslc‘_gbomlw@b)a S i b les lalawly i

bl Gogby » Slbilps bl i 5 4
Gl 03,5 Ryy EPCE B AW IV PR P SR <!

OS5 48 638y (sl e 55 g 3 e (sl
FByd (Gt S WS o QB iy lacesbse )
e skl porde (Yo A oyyle N F (O] Sy (6,
colisy Gl Jle 5l oldl s Sl slwl 4 ke s
5 ITRY 5,55 5 (s ) 5 VU O i) sl Ciliseo
pRe oo cbcasdse ) (ShE @l ol ol
Soldie glooll Jl wss b cdpiy laa o b agalye
odltl plae Slmen 31 9 T puils MM M Ul ke
115 ol |y (ol lonad 3] twd o laslinl oyl s i3S e
3N Cumdy oliS oy gb)ld) gy &S
Sals Cbal Wl Wb eke S oS18
CadsS Sy g Cunglie 03l (oSS il o 500 il
adSS LY ) culgide g 00l plol slacalSS

ot 4 lSdmgg g ks (S el p o3l
Jolss glgl o daily o 1) bajgl 9 baploms (labanly b5
5 Gl glaslil (3Ls byl wle (3ls sulin
oS Slize a5le (gl polie 5 530,055 (slagl
Y e gilelgilogs 5 10 s) 8 Jloal (5 (5SS
5 L sboglsS dudligiie gaUS_J)l) whazshy
Ol 9. 03 Jie el (Vo WY (503 5 05 V4 WY sl ldge
5 (V+8) S dV+IY) gloxiad g (slo el oy {Y41V)
S s OB (VW) LSy g by S i
28T 1 e (Soguyd (nsby 3 o STyS o
(Olseb! g ool ol ko) o byt slaglomn 5 03,8
ko) (25550 oy 5 (it datly o Joard (Sgw)d L
D Cute daly Joas (Sogwd b (Llead Culgiiie
Cute by (I SKimgh (pl bowyn @B pomes
P N i el ol w5le) (ite iy slagloma

EVRTT)

slody altod s &' (Sagw )8 popde y3 slalo 5
GBS 0 gyl Ml g ) ghad o (slalams o
ojle iy Y+ +8 Silgul 5 cpud oS ¥+ oY dggiVlus 4
3y50 hwads C8pdy Scubge ;> AUl (LS,
B Sl) cunl 4515 o Rings | ol 425
(oo 5 lng Sl (uage VoA (oS g 2z lo
(Y2VF Syl ¥

BLB0ly) asjre palS plyied (S3gw)b porde
5T TS ey gl sl > sl > ol
il (gm0 lo 4 el Tl KL olas]
Gl g i (Sl sl GBS 4 glad s
(Vo) i g B @5e) )b o)lal S 5o sl
It peje (s ohga Hlid plual 4 (Ss
S0 poles] Jold SlaSny 08 00 0)L51° 5,18 )LL)
ssba )18 Jowe 3 28l &y s g S jebay S5 4 s
el 8L el o sl Une o g 8 4 ([ S8Me o (o5
lcdpln (M8 guxes 5 S0 e 4 gl
5 @Y5e VeoF luSl) WS o)Ll glad o joelcnise
ooles] oy luass  Sogwyd (Yer) (1,500
PR (Sawd) pars (S35 clllas I (86 (Saus
5 () (o> AT 4 Coas olaat 5 JB 5wl
(el ol cased sual)5) (62,8 (Sl pie ol
(V¥ oSl 5 Jbls) el

NS (o0 s |y (pazs (S &S lady )l 5l (S
(V+10) oy 5 Sl oSl gy sl o slaslinl @
daly 5 (Sogws b Bl o claslial o ke alal
2B 1y (Sogeps b (Bl o sladlial g cute
» Sl sl G A8y g (VoOF) euded S (o
F e Cgiiio Al Youte (555 bl npin

1. burnout 7. positive motivational 11. ability

2. exhaustion consequences 12. effort

3. cynicism 8. academic engagement 13. luck

4. inefficacy 9. negative motivational 14. cognitive engagement

5. overtaxing work consequences 15. procrastination

6. reduced personal efficacy 10. Weiner, B. 16. academic self-handicapping
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1. control-value theory of achievement
emotions

2. attribution theory

3. expectancy-value

4. cognitive appraisal processes
5. achievement goal orientations
6. academic self-efficacy beliefs
7. emotion regulation

8. emotional self-efficacy
9. academic self-regulation
10. academic engagement
11. achievement motivation
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. School Burnout Inventory (SBI)

. Bergen Burnout Indicator 15 (BBI-15)

. work exhaustion

. cynicism toward work

. sense of inadequacy at work

. exhaustion at school/university

. cynicism toward the meaning of school/university

~NOoO o~ WN B

8. sense of inadequacy at school/university
9. Class Related Emotions-Revised (CRE-R) 16. anger

13. enjoyment
14. hope

15. pride

10. class-related emotions 17. anxiety

11. learning-related emotions 18. shame

12. test-related emotions 19. hopelessness
20. boredom
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1. Attributional Style Questionnaire (ASQ)
2. internal/external

3. stability/instability

4. general/specific
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1. Bootstrap

2. personal characteristics
3. circumstances

4. comparison to others

5. demotivation

6. self-enhancing emotions
7. personal - environmental
8. feeling of inferiority

9. shame
10. frustration
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