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Abstract
Self-regulation is the ability to regulate one’s thoughts, behaviors,
motivations and actions to achieve one’s goals. In the same line, self-
regulated learning (SRL) entails plans and behaviors to attain learning goals.
This study investigated the impact of training English as a Foreign
Language (EFL) learner in a Zimmerman and Moylan’s Self-regulated
Learning (SRL) model as directed at reading on their attitude toward EFL
reading. It also examined whether the learners’ proficiency level could
moderate the effect of self-regulation training. Two intact experimental
groups were taught self-regulation strategies while reading, but two control
groups received the traditional, routine reading instruction. The data of the
study were collected by Yamashita’s questionnaire of attitude to EFL
reading. Parametric two-way ANCOVA analysis showed that self-
regulation instruction as directed at EFL reading could significantly improve
participants’ attitude toward EFL reading, but their level of proficiency did
not moderate the effect of self-regulation training. These findings can
provide an incentive for the instructors to help Iranian EFL learners improve
their attitude toward reading through using self-regulation strategies.

Keywords: self-regulation, Self-Regulated Learning (SRL), attitude
to EFL reading, language proficiency, an SRL model
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3. Imagery

4. concept-map

5. Time management
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13. Self-judgment
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Self-regulated Behaviors of the Teacher and Students in the Experimental Groups
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Test of Normality for the Attitudes toward EFL Reading Self-report
Shymgmla B9 ol 89S galsS
Shapiro-Wilk Kolmogorov-Smirnov®
Ebgme o  (oll axyd Sl b gme waw (o3l an bl “ &
Sig. df Statistic Sig. df Statistic S 3
535
~ 5 T3
0.279 60 0.976 0.200 60 0.59 3 E 2%
3) o \\& =)
& S
= 3) 2
. g
P
iE
=
3 o
B =
LN
v B 22
0.568 60 0.983 0.200 60 0.071 \3\ = R
= 38 = B
O v B
12
5 5%
533
0384 60 0.975 0.200 60 0.068 —33 £ 38
(SN =
-
| E
3 2
4 &
3 @
‘j "g
I
WE 5B
0.605 60 0.984 0.200 60 0.072 SN AL
- S = 3
!% E
<

Jloy (58 imdoop)lits ¥ gt 53 Shig=gymls (ga3l 5 Boipmonnl g5 9adeS gl &S lizman
592 Shued Boyb | Cosl CuygsS & 35 Ggailiie 2bL (P> +100) conl oris LA (g
CoygsS g Ay mite o daly (gl n Aoy 3 (o0 = AY) Wdbxe (W £l )

Amd o Ui 1y o ol ) lages 48 S o



e ey oS3 5 O3y piings biseT il

Group
100.00
O 1.00
200
~—1.00
T~ 2.00
20.007 h.00: R2 Linear = 0.995
.00: R2 Linear = 0.993
80.00]
L
=
=
E 0001
5
w
[=]
o
£0.00-]
.
80007 o
40,00
I T I T I T 1
4500 50.00 5500 &0.00 £5.00 70.00 75.00

preattitide

Sl b 93 il A 5,55 dslidun y cloodls (g das ygejl 1Y) laged
Figure 1
Test of Linearity for Attitudes toward EFL Reading Self-report
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Table 4
Test of the Homogeneity of the Regression of Slopes for Attitudes toward EFL Reading Self-report
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The Test of the Homogeneity of Variance for the Attitudes toward FL Reading Self-report
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Table 6
Descriptive Statistics for the Attitudes toward EFL Reading Self-report
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