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Abstract

Objective: The purpose of this study was to determine the effect of teacher
psychological empowerment training program on Teacher Interaction, emotions
and teachers academic optimism. Method: with a quasi-experimental study with a
pretest-posttest nonequivalent control-group design and followed by two months,
60 teachers in the experimental groups (30 subjects in experimental group) and (30
subjects in the control group), before and after training, responded to the
Questionnaire on Teacher Interaction (QTI), the Teacher Emotion Inventory (TEI),
the Teacher Academic Optimism Scale (TAOA). The experimental group received
10 sessions of teachers’ resilience training package (2 hour a session). Results: The
results of simple mixed ANOVA indicated that in the short and long term, the
psycho-educational package was effective in increasing the psychological capital,
teacher positive emotion, teachers’ academic optimism, adaptive dimensions of
teacher-student interpersonal relation model and job related positive emotions and
in decreasing the teacher negative emotions, job related negative emotions and
non-adaptive dimensions of teacher-student interpersonal relation model.
Conclusion: In sum, the results of this study according to the theoretical and
empirical background of the teacher resilience study area show that in order to
achieve the goal of teachers’ psychological capital need to emphasize their
psychological psychological empowerment. Teacher psychological empowerment
as a comprehensive conceptual framework includes the fields such as relations,
motivation and emotions. Therefore, the effort to shape the concept of teacher
resilience is made by increasing psychosocial resources. In these situations, on the
one hand, teachers’ vulnerability to stressors is reduced, on the other hand, it leads
to teacher thriving.
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proposed by Ellis and evaluating the
documentary pattern of individuals in the
face of unpleasant events

Slylandan b gla sl o b (5,55 b ablie 5 dolre
Controversy and  confrontation  with
catastrophic attitudes and beliefs

P Sy e 6380 Aly ©)lee 390l
Lulg,

Interpersonal relationship skills training in
relationship interdependence
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First session
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Second session
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Third session
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Fourth session
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“coherence” or emotional connection
between two people and "adaptation” or the
ability of individuals to change their
response to each other to achieve balance.
Shab 5 St L e,80m hly, sile s
5 Uipdy Klakiegys wlidily &l Sply
Llacgles goaa» coles ;o o €plyasl

Enriching interpersonal relationships with an
emphasis on “egalitarian  perception,"
"recognizing the strong," “accepting and
respecting,” and finally "acknowledging

differences".

&S ol d] Lejld (60,8 o blgy (gilw g
S She SWS @ 1S 4 cud 08 Clolusl
5 «e Sl &g p3» wl ob

D9 asuie € Jion»
Enriching interpersonal relationships
requires that individuals' feelings about
others be determined by characteristics such

as "warmth," "humanity," and "empathy"’.
Slas d pled p 1S L (90500 gy (sile e
Gan sl -0y Bus A aw jl (S bl
C dydy Bab Culed g cal
Enriching interpersonal relationships by
emphasizing the distinction between the
consequences of choosing one of the three
options of win-lose goal, win-win goal, and
finally win-win
glosely p WS L oo kilyy giloé
slocudse Jo gy oo (ol oglits
5 ! @hlen lopal, Jold  5)le
Enriching interpersonal relationships by
emphasizing the different consequences of

selected strategies for resolving conflicting
situations, including cooperative, avoidant,

and aggressive strategies.

Jlao 215 5 srolcadbpe o @ ol gl
=Y ool g 0,8 Koy ) by
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To achieve a successful and efficient
solution to problems, there are five steps: 1-

| Py

Ah%ed 4 s e 810l & )lee b0l
Skills training, positive perception skills
towards others

O & s Cute Slulus] Slae 390l
Teach the skill of positive emotions
towards others

Lailgy 53 3503y Glual lsesl jbjga]
Training in selecting winning goals in
relationships

Whlan (5,5 Copde o lee B9l
Collaborative conflict management skills
training

s Jo £ oo 53561
Teaching problem solving skills

Sixth session

Seventh sessions

Eighth session

Fifth

Session

Ninth session
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Delaying and thinking 2- Looking at things
from the perspective of others 3- Setting
goals 4- Choosing a way to act after
determining the positive and negative cases

5- Effectiveness test Selective solution..
@By oy =) WU L iyl (Bigal 6250 Jolss s los B0l
obas] o il ¥ Clolusl gl -V (e (05130 5 sjpocl )
igel g wlasl s pS6 (o —F paise
Culgd Ky gl aseie N 48T L oSl Teaching interpersonal interaction skills
corlgs gl ol & Y Bl s g e )Courage and negotiation(
WY e Bl sl 4 arg ¥ it
Bolg5 385 0 )S1ie plgs B 3815 4 () Sl
093l gl
Courage training with emphasis on 1-
Describing objective events 2- Expressing
emotions 3- Calling for specific and brief
change 4- Examining the effect of change on
emotion and negotiating training with
emphasis on 1. Identifying a logical and
unattainable  desire 2. In language
Reasonable request 3. Paying attention to the
wishes of the other party 4. Trying to reach
an agreement 5. Continuation of negotiations
to reach an agreement in the implementation
of the post-test.

o2 duds
Tenth session
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(n=F+)s %
Table 2
Mean and standard deviations of teacher emotions, teachers' academic and control groups in pre-test, post-test and
follow-up (n = 60)
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Table 3

Mean and standard deviation of teacher-student interpersonal behavior in experimental and control groups in pre-
test, post-test and follow-up (n = 60)
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Table 4
Benferoni test results for pairwise comparisons of Teacher Emotions

sig oo sl M;:: Il;f;eﬁrl:;es C:r:w):ar ::ta Vari):t;es
0.006 0.65 -2.12 Pre test/Post test - g0 s/ 3905 i
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Table 5
Benferoni test results for pairwise comparisons of Teacher Academic Optimism

sig sls o 2 Olyes duglis e
Mean
See Diffrences Compare data variables

0.008 0.83 -2.62 Pre test/Post test - g0 s/ 3905 i
0004 084 -2.84 Pre test/FOllow-Up - e / 905l st ol 4 dlosel
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Table 6

Benferoni test results for pairwise comparisons of Teacher Interaction Model
ks 8 . 2
sig « ooke Slyos dunli 2 g obd Sle wlhe aulie 35
Mean  Compare data 8 & sl Mean  Compare data 8
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