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Abstract. Over the past 25 years, autonomy has been a popular focus
for discussion and increasingly influential in foreign Language educa-
tion. Most research is concentrated on learner autonomy, while teacher
autonomy has been seriously neglected. Recently, however, researchers
and experts have realized that to enhance learner autonomy, we must
enhance teacher autonomy (e.g., Benson 2000; Little 1995; Little, Ridley
& Ushioda 2003; McGrath 2000; Thavenius 1999). Teacher autonomy is
now recognized as an important factor that affects the development of
learner autonomy in foreign language education. However, it is very dif-
ficult for teachers to develop autonomy in the classroom especially when
learners are used to traditional methods and techniques that teachers
play the main role. The concepts of teacher autonomy and learner au-
tonomy have been introduced and widely discussed as the learning re-
sponsibility of learners has been paid more attention to so as to improve
the learning autonomy in SLA. Therefore, a comprehensive discussion
of teacher autonomy and learner autonomy is of utmost importance to
foster a better understanding and application of learning autonomy. Au-
tonomy becomes a need for language learners and a must for language
teachers who play a key role in developing learners’ autonomy.
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1. Concept of Autonomy

Autonomy, a relatively new concept in the field of education, has been
defined differently by different scholars. Benson (2008) agrees with Lit-
tle (1995) when he argues that, “because the concept of autonomy in
learning draws its meaning from the concept of personal autonomy, it
is centrally concerned with the kind of learning that best helps people
to lead autonomous lives”. Autonomous life refers to individual freedom
with the “free choice of goals and relations as essential ingredients of
individual well-being” (Raz, 1986, as cited in Benson 2008). In this re-
gard, autonomy has to do with individual freedom and human rights for
making individual choices. It is a matter of lifelong process rather than
a need for a particular situation or course.

There appear to be at least three basic definitions of autonomy, corre-
sponding broadly to its technical, psychological and political dimensions
(Benson, 1997):

1. Autonomy as the act of learning on one’s own and the technical
ability to do so;

2. Autonomy as the internal psychological capacity to self-direct
one’s own learning;

3. Autonomy as control over the content and processes of one’s own
learning.

Benson & Voller (1997) hold that the autonomy consists at least five
phases:

a) for situations in which learners study entirely on their own;
b) for a set of skills which can be learned and applied in self-directed

learning;
c) for an inborn capacity which is suppressed by institutional educa-

tion;
d) for the exercise of learners’ responsibility for their own learning;
e) for the right of learners to determine the direction of their own

learning. These definitions, however, are far from explicit enough to be
of pedagogical use.
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In his model, Littlewood (1999) explicated the word “autonomy”
with reference to three related domains: Autonomy as learner, auton-
omy, as communicator and autonomy as a person. To Littlewood, in
order to be autonomous in these areas, students need to have both abil-
ity and willingness. Ability concerns having adequate information about
the alternatives available and the skills required to carry out the alter-
natives. Willingness, however, deals with the learners’ motivation and
confidence to take responsibility for the choices. These four constituents
go hand in hand. As such, motivation, confidence, skill and knowledge
are essential for all three kinds of autonomy. To be autonomous as
leaner, learners should be able to work independently and use appro-
priate strategies. In order to be autonomous, learners should be able to
create their own learning conditions and express their own meaning; they
need to have linguistic creativity and employ appropriate communicative
strategies.
Benson and Voller (1997) related the word of autonomy to five different
concepts:

1. Situation in which students study on their own.
2. An inborn capacity which is supported by institutional situation.
3. Student responsibility for their own learning.
4. The right of learner to determine the direction of learning.
5. A set of skills which can be learned and applied in self-directed

learning.

Dam (1995) contends that providing the learners the chance of plan-
ning and conducting teaching contributes to better learning and in-
creases the capacity to evaluate the learning process. To her, awareness
of how to learn facilitates and influences what is being learned and gives
an insight into how to learn. Independence in learning is necessary for
effective working in society and maximizing the learners’ life alterna-
tives. In recent century, learning process is not limited to the class-
room environment. The introduction of different kinds of learning such
as distance learning, self-instruction learning, and out-of-class learning
makes it necessary for learners to practice autonomy in their educational
settings. Moreover, autonomy enhances the learners’ intrinsic motiva-
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tion. Deci (1995) demonstrated that when autonomous learners accept
responsibility for their own learning and try to develop the skills of re-
flective self-management in learning, they are intrinsically motivated.
On the one hand, achieving success in learning makes them more in-
trinsically motivated. On the other hand, when they have the chance to
decide for their own learning, their security increases. This leads to stu-
dents’ preference to take risk. Ultimately, teachers are required to create
conditions for students to think and thus act autonomously. They should
help learners to collect, organize and manipulate data for themselves.

2. Learner Autonomy

Holec (1981) was the first person defines the learner autonomy as “the
ability to take charge of one’s learning”. He argues that learner auton-
omy results from an individual learner’s taking responsibility for his or
her own learning. According to him, this is a type of ability is not in-
born; instead, it should be acquired. Little (1991) holds that learner
autonomy is “essentially a matter of the learner’s psychological rela-
tion to the process and content of learning-a capacity for detachment,
critical reflection, decision-making, and independent action”. Also Little
(1995) contends that learners autonomy “aims to equip learners to play
an active role in participatory democracy”.

Dickinson (1987) believes that learning autonomy is a “situation
in which the learner is totally responsible for all of the decisions con-
cerned with his or her learning and the implementation of those deci-
sions”. Pemberton (1996) treated it as “the techniques in order to direct
one’s own learning”. Others scholars, however, try to clarify it by describ-
ing what an autonomous learner should be. Dam (1995) specifies that
“a learner qualifies as an autonomous learner when he independently
chooses aims and purposes and sets goals; chooses materials, methods
and tasks; exercises choice and purpose in organizing and carrying out
the chosen tasks; and chooses criteria for evaluation.”

In order to help learners enhance their learning autonomy, O’Malley
and Chamot (1990) recommend the following nine practical strategies:

1) repetition, when imitating others’ speech;
2) resourcing, i.e., referring to dictionaries and other materials;
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3) translation, that is, using learners’ L1 as a basis for understanding
and/or producing the target language;

4) note-taking;
5) deduction, i.e., conscious application of L2 rules;
6) contextualization, when inserting a word or phrase in a meaningful

sequence;
7) transfer, i.e., using knowledge acquired in one’s first language to

remember and understand facts in the L2;
8) inferencing, when matching an unfamiliar word against available

information, and
9) question for clarification, when asking the teacher to explain.

These strategies are quite explicit and handy for learners, irrespective
of their command of language is.

Ellis and Sinclair (1989) state three reasons “for helping learners take
on more responsibility for their own learning.” These are as follow:

- Learning effectiveness increases when learners take charge of their
own learning because they learn what they want to learn;

- Learners who take responsibility for their own learning can continue
learning outside the classroom;

- Learners who know how to learn can transfer their learning strate-
gies to other subjects.

Dickinson (1987) states that autonomous learning must be promoted.
He finds five arguments to support it:

1. Practical issues (some students cannot attend to face-to-face ses-
sions)

2. Individual student’s characteristics (their attitude, learning styles
and learning strategies)

3. The learning objectives (each learner can develop specific strate-
gies and skills)

4. Motivation (autonomy makes free learners)
5. Learning to learn goals (self-reflection, “know yourself”

As it can be perceived, fostering autonomy is not an automatic pro-
cess to start and develop. There are several points that need to be taken
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into consideration and teachers should be aware of their own auton-
omy as learners. In addition, identifying success, setting goals, having
communication as main objective of the target language and creating
conditions for learning are important factors teachers must take into
account while working towards independence.

3. Autonomous Learner Model (ALM)

The Autonomous Learner Model is a program designed to help learn-
ers work towards the goal of independent or autonomous learning. The
model was originally developed to meet the diversified cognitive, emo-
tional and social needs of gifted and talented secondary students but has
now been successfully adapted for use in the primary years. The model
consists of five major dimensions:

1. Orientation: understanding giftedness, group building activities,
self/personal development

2. Individual Development: inter/intra personal understanding, learn-
ing skills, use of technology, university/career awareness, organizational
and productivity skills

3. Enrichment: courses, discoveries, investigations, cultural activi-
ties, community service

4. Seminars: small group presentations of problematic, controversial,
and interesting topics

5. In-Depth Study: individual projects, group projects, presentations,
assessment of self and others

An autonomous learner is “one who solves problems or develops new
ideas through a combination of divergent and convergent thinking and
functions with minimal external guidance in selected areas of endeavor”
(Betts & Knapp, 1981).

4. Teacher Autonomy

The term teacher autonomy is first defined by Little (1995) as the teach-
ers’ capacity to engage in self-directed teaching. After that, researchers
have attempted to define teacher autonomy from different aspects. Aoki’s
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(2000) proposed an explicit definition of teacher autonomy, suggesting
that this involves the capacity, freedom, and/or responsibility to make
choices regarding one’s own teaching. According to Smith (2000), teacher
autonomy refers to the ability to develop appropriate skills, knowledge
and attitudes for oneself as a teacher, in cooperation with others. Benson
(2000) argues that teacher autonomy can be seen as a right to freedom
from control (or an ability to exercise this right) as well as actual free-
dom from control. In short, the fact that all these definitions share is
that teacher autonomy is a kind of capacity or ability. The author also
believes that teacher autonomy is a capacity of teachers. But, since the
ability of these learners may influence the teacher’s capacity, the au-
thor advocates that teacher autonomy means the capacity of teachers
in managing knowledge, skills, and attitudes in the students’ acquisition
of a language with regard to learners. Other researchers study teacher
autonomy with reference to its characteristics. Smith (2001) proposes
a very comprehensive set of six characteristics of teacher autonomy as
follows:

A. Self-directed professional action
B. Capacity for self-directed professional action
C. Freedom from control over professional action
D. Self-directed professional development
E. Capacity for self-directed professional development
F. Freedom from control over professional development
This summary has analyzed almost every aspect of teacher auton-

omy. However, it ignores an important element in teacher autonomy,
that is teachers’ attitudes. The subjective element as teachers’ attitudes
determines the adoption and successful application of teacher auton-
omy. Therefore, the author divides teacher autonomy from three dimen-
sions that is the capacity and freedom in knowledge, skills and atti-
tudes. Favorable attitudes towards teacher autonomy are indispensible
to the practice of teacher autonomy. Negative attitudes of teachers, hin-
ders the process.

Classroom is a proper environment to implement autonomy as stu-
dents can collaborate with one another and the teacher can support
them if required. To Nunan (1997), too, classroom is the best setting to



112 F. Mollaei and M. J. Riasati

encourage learners to exercise autonomy. In foreign language classroom,
teacher is likely to have a major impact on students’ development to-
wards autonomy. Teacher autonomy has been defined as the ability to
improve one’s own teaching through one’s own efforts (Lamb & Reinders,
2008). It is usually conceived of as including the ability to understand
the students’ learning needs and the ability to support them in their de-
velopment towards autonomy. McGrath (2000) identifies two different
but related dimensions of teacher autonomy: i) teacher autonomy as self-
directed professional action or development; ii) and teacher autonomy
as freedom from control by others. The two dimensions are mutually
constitutive: in order for teachers to be self-directed, they need to have
freedom from control by others; in order to be free from control, teachers
need to be self-directed. Smith (2003) defines teacher autonomy in two
independent but interrelated domains: domains of teaching and (teacher-
) leaning, which broadens the concept of teacher autonomy to integrate
teacher autonomy and teacher-learner autonomy. His framework reflects
the multidimensional nature of teacher autonomy as shown in blow. Di-
mensions of teacher autonomy (adapted from Smith, 2003) in relation
to professional action:

A. Self-directed professional action (= “self-directed teaching”)
B. Capacity f r self-directed professional action (= ”Teacher auton-

omy (I))
C. Freedom from control over professional action (= “Teacher auton-

omy (II)”) In relation to professional development: Domain of teacher-
learning

D. Self-directed professional development (= “self-directed teacher-
learning”)

E. Capacity f or self-directed professional development (= “Teacher-
learner autonomy (I)”)

F. Freedom from control over professional development (=“Teacher-
learner autonomy (II)”)

5. Interactions Between Teachers and Learners
in the Process of Learning Autonomy

In the process of learning autonomy, teachers and learners need to col-
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laborate with each other. As a result, a careful investigation of their
interactions is warranted. The teacher autonomy and learner autonomy
are interacting with each other. In order to help students to achieve
autonomy, teachers need to work with them.

The interactions between teachers and learners are inevitable and
of paramount importance in second language acquisition. Thus, both
teachers and learners need to understand teacher autonomy and learner
autonomy so as to adapt themselves to the classroom learning auton-
omy. According to Smith (2001), ”Teachers also need to constantly re-
flect on their own role in the classroom, monitoring the extent to which
they constrain or scaffold students’ thinking and behavior, so as to en-
gage students in autonomous and effective learning”.

If students want to learn to take control of their learning, the teacher
may need to learn to let learners learn by themselves while providing nec-
essary help. According to different circumstances, teachers’ management
of autonomy will vary respectively. But learner autonomy cannot be sim-
plified only as freedom from the control of the teacher, freedom from the
limitations of the curriculum, even freedom to choose not to learn. In
fact, Berofsky (1997) considers that the most important freedom that
autonomy implies is ”the learner’s freedom from self, by which we mean
his or her capacity to transcend the limitations of personal heritage”. In
other words, learner autonomy involves the freedom of learners from ed-
ucational and linguistic barriers. As a result, it is teachers’ autonomy
to cultivate a good environment for learners so that learners to acquire
and practice the knowledge autonomously.

6. Partnership of Learning

The role of mentor will require a fundamental shift in the traditional
relationship between student and teacher. That relationship had tra-
ditionally been predicated on the assumption that the teacher and the
school would provide the information which the student required. Where
that is no longer the case the teacher needs to provide guidance for the
student through the task to be done, using pedagogical skills to sug-
gest a range of possibilities to the student and leave open the specific
outcomes.
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The teacher will then be able to identify whether or not the stu-
dent has met the objectives specified in the performance criteria and
generated the relevant evidence indicators. Bruner’s working heuristic
of discovery will be created in the partnership of teacher, student and
computer. For lifelong learning to take place, there must be a partner-
ship, and there must be a working heuristic of discovery. Without those
two factors there will be training, rather than learning. The focus will
be utilitarian and specifically focused. The shape and outcomes will be
defined by others. The disjunction which has been identified, between
learners who are establishing their autonomy and an educational ap-
proach that leans towards the prescriptive, it is the prescriptive that is
likely to increase.

7. Promoting Learner Autonomy

Autonomy is one’s capacity to take responsibility for his/her own learn-
ing, whether in an educational context, or independent of a teacher or
institution. Therefore, in order to help learners enhance learner auton-
omy, Wenden (1998) illustrates five general strategies:

a) directed attention, when deciding to concentrate on general as-
pects of a task;

b) selective attention, paying attention to specific aspects of a task;
c) self-monitoring, i.e., checking one’s performance as one speaks;
d) self-evaluation, i.e., assessing one’s performance in relation to

one’s standards;
e) self-reinforcement, rewarding oneself for success. Such strategies

outline the basic application with regard to learners.

Different activities that provide learners with the opportunity to work
independently can be used to promote learner autonomy. Harmer (2008)
presents a range of activities for training learners to be autonomous,
some of which I elaborate upon below.

a) Thinking about learning. Learners are provided with the list of
’can do’ statements in terms of which they think about their learn-
ing. These activities help the learners to reflect on their own learn-
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ing. Reflection makes their learning long lasting since they are likely
to memorize the things they have learned.

Teaching learners to take notes also helps them to be independent
learners. Rather than providing the learners with the notes teachers
should provide them with various ways of taking notes (spider gram,
point by point, spaghetti, etc.). Once they are familiar with different
ways of taking notes they can use these skills independently while read-
ing or attending a lecture.

b) Taking over: Gradually, learners can take over the responsibility
for their own learning. Harmer suggests various activities for this. Such
activities include asking students to use a dictionary which helps them
to learn meaning of new words independently, and asking learners to
develop their own questionnaire for a survey they want to carry out. Such
activities provide learners with a sense of achievement as well as they
boost their confidence.

c) Learning journals. Learning journals help learners to be autonomous.
They also develop learners’ writing skills, help express their feelings, help
the teacher to better understand their learners, provide an opportunity
for learners to think both about what they are learning and how they are
learning. They enhance their memory of the things they have learned.
Learners might be asked to describe their reaction to a lesson or can be
asked to write about anything of their interest. Teachers need to provide
feedback on students’ writings. Along with providing autonomy journal
writing promotes provides them with writing practice as well.

d) Forcing agency. Some learners do not just want to take respon-
sibility for their own learning. They feel secure when teachers provide
them with the solution to their all problems. Activities like the story
circle writing and jigsaw reading activity make learning more structured
for students and help them students to contribute something somewhat
independently.

e) The self-access centers (SAC). Self-access centers are the centers
where learners can choose reading materials according to their own in-
terests. They can visit such centers on regular basis or in their own spare
time.
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8. Promoting Teacher Autonomy

A teacher who plans to train autonomous learners needs to bear in mind
the fact that it is not an easy task to change students who are accustomed
to the teacher-centered methods. On the need for making a link between
teacher and learner autonomy as goals, Flvia Vieira (cited in Barfield et
al. 2001) is quite clear: What’s the use of having a concept of teacher
autonomy which can accommodate transmissive, authoritarian or even
oppressive purposes? (Aoki 2000). There seems to be much justice in
this point of view. The fact is that an absolute degree of teacher au-
tonomy (II) (freedom from control over professional action) is probably
undesirable for this reason, apart from being unlikely in all but the most
’ideal’ circumstances. In other words, restrictions on independent actions
are required to prevent abuse, and one appropriate restriction is the ar-
gument that self-directed professional action aids students’ learning (a
more positive way of putting this, with less emphasis on constraints,
might be that teacher autonomy necessarily involves interdependence,
or ’relatedness’, not just individualism. Indeed, this has been highlighted
in recent discussions of the concept of learner autonomy. Qualifications
of this nature may allow one to see how teacher autonomy can be seen as
a legitimate goal of teacher education programs, even when it is not ob-
viously linked to the promotion of pedagogy for learner autonomy. This
may be convenient for two reasons: firstly, given the other requirements
needed for developing subject knowledge and general pedagogic skills,
teachers’ focus on promoting pedagogy for autonomy might be seen as
overly restrictive in some contexts,; secondly, the promotion of particu-
lar notions of and approaches towards learner autonomy can be seen as
an inappropriate imposition in non-western settings.

9. Conclusion

Autonomy is a gradual, individual and never ending process of self -
discovery. It is a process which a person gradually discovers what au-
tonomy is. An autonomous learner acts individually and in cooperation
with others, adopts an active role in social processes of his learning, un-
derstands new information with reference to his background knowledge,
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and knows how to learn and how to reflect critically on the learning
process. He can make accurate decisions during his learning, can act
independently when necessary and can expand this knowledge to real
life situation. Little (1991) states “the capacity for autonomy will be
displayed both in the way the learner learns and in the way he or she
transfers what has been learned to wider contexts”.

All learning is ultimately autonomous in the sense that learning de-
pends on the efforts of the learners themselves, so autonomous way of
thinking should be cultivated and developed among foreign language
learners and teachers. It is important to know and understand the prin-
ciples of learner autonomy before refuting or supporting it. New roles
for teachers and learners are emerging and teaching has to be adapted
to them. Autonomy requires a fundamental change in educational prac-
tices, and teachers and learners need to generate new developmental
plans, based on continuous learning and reflection on their learning needs
and goals. Exercising autonomy in teaching contexts is contingent upon
teachers’ preparation as well as students’ evolution of their own learning
process. Although it is a demanding task, the benefits obtained are long
lasting and can be applied not only to language learning contexts, but
to all kinds of learning. Autonomy equips students with the power to
deal with everyday situations and find solutions to the problems they
encounter.

Learner autonomy does not free teachers from their responsibility.
They should be more responsible to promote autonomy in learners. Since
teacher autonomy and learner autonomy are closely related, the teacher
should also be provided with the opportunity to practice autonomy
within the given direction. Teacher education or training should provide
teachers with the opportunity to have firsthand experience of autonomy.

The authors:
Fatemeh Mollaei got her MA in TEFL from the Islamic Azad Uni-
versity, Shiraz Branch. She is currently teaching English Translation in
Hafez Institute. She has published several books and articles.



118 F. Mollaei and M. J. Riasati

Mohammad Javad Riasati is currently a faculty member of the De-
partment of Foreign Languages at Shiraz Azad University. He has pub-
lished several books and articles on different aspects of language learning
and teaching.

References

[1] Aoki, N. (2000). Aspects of teacher autonomy: Capacity, freedom and
responsibility. Paper presented at 2000 Hong Kong University of Science
and Technology Language Centre Conference.

[2] Aoki, N. & Smith, R. C. (1999). Autonomy in cultural context: The
case of Japan. In S. Cotterall and D. Crabbe (eds.) Learner autonomy in
language learning: Defining the field and effecting change. New York.

[3] Barfield, A. & Smith, R. C. (1999). Teacher-learner autonomy: The role
of conference and workshop design. In Proceedings of teachers develop
teachers research, (TDTR) 4 (CD-ROM). Whitstable, Kent: IATEFL.

[4] Benson, P. (1997). The philosophy and politics of learner autonomy. In
P. Benson and P. Voller (eds.), Autonomy and independence in language
learning. London: Longman. 18-34

[5] Benson, P. (2000). Autonomy as a learners’ and teachers’ right. In B.
Sinclair, I. McGrath and T. Lamb (eds.), Learner autonomy, teacher au-
tonomy: Future directions. London: Longman. 111-117.

[6] Benson, P. (2007). Autonomy in language teaching and learning: State of
the art article. Language Teaching, 40, 1, 21-40.

[7] Benson, P. (2001). Teaching and researching autonomy in language learn-
ing. London: Longman.

[8] Benson, P. & Voller, P. (1997). “Introduction: Autonomy and indepen-
dence in language learning”. In Benson, P. & Voller, P. (eds.). Autonomy
and independence in language learning. London: Longman, 1-12.

[9] Berofsky, B. (1997). Liberation from self: A theory of personal autonomy.
Cambridge: Cambridge University Press.

[10] Dam, L. (1995). Learner autonomy 3: From theory to practice. Dublin:
Authentik.

118 F. Mollaei and M. J. Riasati

Mohammad Javad Riasati is currently a faculty member of the De-
partment of Foreign Languages at Shiraz Azad University. He has pub-
lished several books and articles on different aspects of language learning
and teaching.

References

[1] Aoki, N. (2000). Aspects of teacher autonomy: Capacity, freedom and
responsibility. Paper presented at 2000 Hong Kong University of Science
and Technology Language Centre Conference.

[2] Aoki, N. & Smith, R. C. (1999). Autonomy in cultural context: The
case of Japan. In S. Cotterall and D. Crabbe (eds.) Learner autonomy in
language learning: Defining the field and effecting change. New York.

[3] Barfield, A. & Smith, R. C. (1999). Teacher-learner autonomy: The role
of conference and workshop design. In Proceedings of teachers develop
teachers research, (TDTR) 4 (CD-ROM). Whitstable, Kent: IATEFL.

[4] Benson, P. (1997). The philosophy and politics of learner autonomy. In
P. Benson and P. Voller (eds.), Autonomy and independence in language
learning. London: Longman. 18-34

[5] Benson, P. (2000). Autonomy as a learners’ and teachers’ right. In B.
Sinclair, I. McGrath and T. Lamb (eds.), Learner autonomy, teacher au-
tonomy: Future directions. London: Longman. 111-117.

[6] Benson, P. (2007). Autonomy in language teaching and learning: State of
the art article. Language Teaching, 40, 1, 21-40.

[7] Benson, P. (2001). Teaching and researching autonomy in language learn-
ing. London: Longman.

[8] Benson, P. & Voller, P. (1997). “Introduction: Autonomy and indepen-
dence in language learning”. In Benson, P. & Voller, P. (eds.). Autonomy
and independence in language learning. London: Longman, 1-12.

[9] Berofsky, B. (1997). Liberation from self: A theory of personal autonomy.
Cambridge: Cambridge University Press.

[10] Dam, L. (1995). Learner autonomy 3: From theory to practice. Dublin:
Authentik.



Autonomous Learning and Teaching in Foreign Language Education 119

[11] Deci, E. (1995). Why we do what we do: Understanding self-motivation.
New York: Penguin.

[12] Dickinson, L. (1987). Self-instruction in language learning. Cambridge:
Cambridge University Press.

[13] Ellis, G. & Sinclair, B. (1989). Learning to learn English. Cambridge Uni-
versity Press: United Kingdom.

[14] Holec, H. (1981). Autonomy in foreign language learning. Oxford: Perga-
mon.

[15] Lamb, T. & Reinders, H. (2008). Learner and teacher autonomy: Con-
cepts, realities, and responses (Ed.). Amsterdam: John Benjamin.

[16] Little, D. (1991). Learner autonomy: Definitions, issues and problems.
Dublin: Authentik.

[17] Little, D. (1995). Learning as dialogue: The dependence of learner auton-
omy on teacher autonomy. System, 23 (2), 175-81.

[18] Little, R. & Ushioda, E. (2003). Learner autonomy: The role of motiva-
tion. Dublin: Authentik.

[19] Littlewood, W. (1999). Defining and developing autonomy in East Asian
contexts. Applied Linguistics, 20 (1), 71-94.

[20] McGrath, I. (2000). Teacher autonomy. In B. Sinclair, I. McGrath & T.
Lamb (Eds.), Learner autonomy, teacher autonomy: Future directions,
pp.100-110. Harlow, England: Pearson Education.

[21] Nunan, D. (1997). Designing and adapting materials to encourage learner
autonomy. In P. Benson & P. Voller (eds.), Autonomy and independence
in language learning. London: Longman, pp. 192-203. Longman: London.

[22] O’Malley, J. M. & Chamot, A. V. (1990). Learning strategies in second
language acquisition. London: Macmillan.

[23] Pemberton, H. D. (1996). Taking control: Autonomy in language learning.
Hong Kong: Hong Kong University Press.

[24] Smith, R. C. (2000). Starting with ourselves: Teacher-learner autonomy in
language learning. In B. Sinclair, I. McGrath and T. Lamb (Eds.), Learner
autonomy, teacher autonomy: Future directions. London: Longman. 89-
99.

Autonomous Learning and Teaching in Foreign Language Education 119

[11] Deci, E. (1995). Why we do what we do: Understanding self-motivation.
New York: Penguin.

[12] Dickinson, L. (1987). Self-instruction in language learning. Cambridge:
Cambridge University Press.

[13] Ellis, G. & Sinclair, B. (1989). Learning to learn English. Cambridge Uni-
versity Press: United Kingdom.

[14] Holec, H. (1981). Autonomy in foreign language learning. Oxford: Perga-
mon.

[15] Lamb, T. & Reinders, H. (2008). Learner and teacher autonomy: Con-
cepts, realities, and responses (Ed.). Amsterdam: John Benjamin.

[16] Little, D. (1991). Learner autonomy: Definitions, issues and problems.
Dublin: Authentik.

[17] Little, D. (1995). Learning as dialogue: The dependence of learner auton-
omy on teacher autonomy. System, 23 (2), 175-81.

[18] Little, R. & Ushioda, E. (2003). Learner autonomy: The role of motiva-
tion. Dublin: Authentik.

[19] Littlewood, W. (1999). Defining and developing autonomy in East Asian
contexts. Applied Linguistics, 20 (1), 71-94.

[20] McGrath, I. (2000). Teacher autonomy. In B. Sinclair, I. McGrath & T.
Lamb (Eds.), Learner autonomy, teacher autonomy: Future directions,
pp.100-110. Harlow, England: Pearson Education.

[21] Nunan, D. (1997). Designing and adapting materials to encourage learner
autonomy. In P. Benson & P. Voller (eds.), Autonomy and independence
in language learning. London: Longman, pp. 192-203. Longman: London.

[22] O’Malley, J. M. & Chamot, A. V. (1990). Learning strategies in second
language acquisition. London: Macmillan.

[23] Pemberton, H. D. (1996). Taking control: Autonomy in language learning.
Hong Kong: Hong Kong University Press.

[24] Smith, R. C. (2000). Starting with ourselves: Teacher-learner autonomy in
language learning. In B. Sinclair, I. McGrath and T. Lamb (Eds.), Learner
autonomy, teacher autonomy: Future directions. London: Longman. 89-
99.



120 F. Mollaei and M. J. Riasati

[25] Smith, R. C. (2001). Learner and teacher development: Connections and
constraints. The Language Teacher, 25 (6), 43-4.

[26] Smith, R. C. (2003). Teacher education for teacher-learner autonomy. In
J. Gollinetal. (Eds.), Symposium for language teacher educators: Papers
from Three IALS Symposia (CD-ROM). Edinburgh: IALS, University of
Edinburgh.

[27] Smith, R. C., Alagz, S. Brown, P., & mez, S. (forthcoming). Faute de
mieux? Simulated action research, from participant perspectives. In Pro-
ceedings of teachers develop teachers research (TDTR). Whitstable, Kent:
IATEFL.

[28] Schmenk, B. (2006). CALL, self-access and learner autonomy-a linear
progress from heteronomy to autonomy? In: Harden, T, Witte, A, &
Khler, D. (Eds.), The concept of progression in the teaching and learning
of foreign languages. Oxford, Lang: 75-90.

[29] Thavenius, C. (1999). Teacher autonomy for learner autonomy. In S. Cot-
terall & D. Crabbe (Eds.), Learner autonomy in language learning: Defin-
ing the field and effecting change, pp.159-163. Frankfurt Main: Peter
Lang.

[30] Vieira, F. (1999). Pedagogy for autonomy: Teacher development and ped-
agogical experimentation: An in-service teacher training project. In S.
Cotterall, & D. Crabbe (Eds.), Learner autonomy in language learning:
Defining the field and effecting change. Frankfurt Main: Lang, pp. 153-62.

[31] Wenden, A. (1998). Learner strategies for learner autonomy. Great
Britain: Prentice Hall.

120 F. Mollaei and M. J. Riasati

[25] Smith, R. C. (2001). Learner and teacher development: Connections and
constraints. The Language Teacher, 25 (6), 43-4.

[26] Smith, R. C. (2003). Teacher education for teacher-learner autonomy. In
J. Gollinetal. (Eds.), Symposium for language teacher educators: Papers
from Three IALS Symposia (CD-ROM). Edinburgh: IALS, University of
Edinburgh.

[27] Smith, R. C., Alagz, S. Brown, P., & mez, S. (forthcoming). Faute de
mieux? Simulated action research, from participant perspectives. In Pro-
ceedings of teachers develop teachers research (TDTR). Whitstable, Kent:
IATEFL.

[28] Schmenk, B. (2006). CALL, self-access and learner autonomy-a linear
progress from heteronomy to autonomy? In: Harden, T, Witte, A, &
Khler, D. (Eds.), The concept of progression in the teaching and learning
of foreign languages. Oxford, Lang: 75-90.

[29] Thavenius, C. (1999). Teacher autonomy for learner autonomy. In S. Cot-
terall & D. Crabbe (Eds.), Learner autonomy in language learning: Defin-
ing the field and effecting change, pp.159-163. Frankfurt Main: Peter
Lang.

[30] Vieira, F. (1999). Pedagogy for autonomy: Teacher development and ped-
agogical experimentation: An in-service teacher training project. In S.
Cotterall, & D. Crabbe (Eds.), Learner autonomy in language learning:
Defining the field and effecting change. Frankfurt Main: Lang, pp. 153-62.

[31] Wenden, A. (1998). Learner strategies for learner autonomy. Great
Britain: Prentice Hall.




