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ABSTRACT

This study aimed at validating the already-proposed pluralistic curriculum model for ESP in Iran. In line with the
objective of the present study, a correlational-survey design was used by utilizing Structural Equation Modeling
(SEM) (i.e., exploratory and confirmatory factor analysis). The participants recruited for this study were in the two
groups. The first group consisted of 120 male and female ESP students studying at different fields at the B.A. level
in different universities of Iran. The second group consisted of 100 Iranian male and female ESP teachers teaching
ESP courses at the B.A. level in different universities of Iran. The two groups were selected through purposeful
sampling. The present study used a researcher-made questionnaire for the purpose of data collection, that was
developed based on the already-proposed model. Data analysis was conducted through SEM (i.e., exploratory and
confirmatory factor analysis) and Cronbach’s Alpha test. According to the results, the already-proposed model
pluralistic curriculum model for ESP in Iran consists of three main components including pluralistic ESP teaching,
pluralistic ESP content and materials, and pluralistic ESP assessments. Moreover, the results of SEM and
Cronbach’s Alpha test confirmed the validity and reliability of the already-proposed pluralistic curriculum model
for ESP in Iran. The results have some implications for ESP curriculum developers, teachers, and students.
Keywords: Pluralism, Curriculum, Pluralistic Curriculum, ESP.
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INTRODUCTION

Recently, globalization has exposed English as a foreign language (EFL) learning to some challenges in
different ways. An instance of such complexities is the changes in societies as a consequence of the
emergence of pluralistic communities in which pluralistic education is a must (Zohrabi, Razmjoo, &
Ahmadi, 2019). According to Stika (2012), we observe a change of paradigms in societies, which are
rooted in pluralism. Pluralism is defined as the space of coexistence of diverse ideologies, attitudes,
views, ideas, languages, values, norms, cultures, races, and political arrangements (Hongladarom, 2011)
which seeks to shape new thought and knowledge streams through diversity. As stated by Giselbrecht
(2009), pluralistic education, by nature, is a democratic concept which puts emphasis on linguistic and
cultural diversity, open-mindedness, mutual resilience and shared understanding in educational systems.
The main goal of pluralistic education is educating learners in a way that they become oriented towards
multicultural communication and education (Motamed, Yarmohammadian, & Yusefy, 2013). According
to McConnell (2008), pluralistic education supports difference and diversity rather than similarity and
sameness to stimulate learners to be involved in multi-cultural interactions and understanding.

One of the important strands in L2 education is English for Specific Purposes (ESP) (Islam, 2016).
ESP refers to “English as a second or foreign language teaching and learning with the main goal of using
English in a specific domain” (Paltridge & Starfield, 2013, p. 2). ESP constitutes an important element
of various fields of study including medical sciences, computer science, humanities, basic sciences, etc.
ESP is associated with its own method, content, teaching strategies, and evaluation procedures (Dudley-
Evans & St John, 1998). Kitkauskiene (2006) suggested that the objective of ESP is nurturing learners’
linguistic and professional skills/abilities, knowledge and competence. To achieve this aim, ESP
curriculum and educational materials should be intermingled with a rich amount of diversity and plurality
so that the diverse needs of the new generation of ESP learners are appropriately met. However, field
observations and literature review are reflective of the fact that pluralistic education has not been tried in
relation to ESP, at least in the context of Iran.

The significance of curriculum in any educational system including ESP cannot be denied.
Therefore, generating shifts in curricula is a necessary step in curriculum planning in different
environments including Iran to synchronize them with new insights and viewpoints (Riazi & Razmjou,
2004). Accordingly, Pring (2004) argued, the content of the curricula should be transformed so that they
reflect the most recent changes in any academic arena and can fulfill the educational needs of learners.
This seems necessary in Iran as a country wherein ESP needs of learners have been shifted over the last
10-15 years (Alibakhshi & Rezaee, 2014; Riazi & Razmjou, 2004; Zohrabi, Razmjoo, & Ahmadi, 2019).
Throughout the World, pluralistic education has been implemented as a means to respond to new needs
of learners in EFL/ESL learning. The argument is that pluralistic education acts as a solution in the
globalized educational world (Ferrero, 2003). Contrary to this, ESP system in Iran is still characterized
with Unitarianism as a traditional approach to education which leaves almost no place for diversity and
pluralism (Parker, 2019) which is devoid of any plurality and multiculturalism. To be more specific, the
review of the literature reflects that, to the best knowledge of the researcher, no pluralistic curriculum
has been proposed for ESP teaching in the context of Iran. As interpreted by Kumar (2018), that some
educational systems resist against pluralistic education is due to the fact that the difficulty of working
with diverse groups of learners cannot be fully conceived.
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To bridge the above gap, the researchers of the present study developed a pluralistic curriculum
model for ESP in Iran in a previous study (Behboudi et al., 2022). However, validating any newly
developed model is an inevitable follow-up phase in modeling studies. To address this issue, the present
study was launched to validate the already-proposed pluralistic curriculum model for ESP in Iran by
addressing following research question:

Is the already-proposed pluralistic curriculum model for ESP in Iran valid and reliable?

Significance of the Study

This study is worth conducting for several reasons. Firstly, given the world education’s orientation
towards multiculturalism and pluralism, any attempt to make the Iranian ELT system pluralistic may be
of high importance. Second, planning a pluralistic curriculum model for ESP can open the door to the
improvement of students’ English communication potentials which is considered a necessity in today’s
so-called globalized village, by making them aware of the merits of diversity in cultures, languages,
dialects, worldviews, customs, etc. for educational systems. Third, proposing such a curriculum model
may reduce the static status of the current Iranian ESP system and its policymaking and planning
processes, and lead to promising transformations in the system (Zohrabi, Razmjoo, & Ahmadi, 2019).
Fourth, such a study can be a leading stance for teacher educators, instructors and teachers in the area of
ESP in reformulating their educational materials by taking the components of a pluralistic curriculum
into account in teaching ESP. Fifth, although some studies in the Iranian context have been conducted
on pluralism and pluralistic education from different viewpoints such as general education, ELT in high
schools, national curriculum, etc., to the best knowledge of the researcher, no pluralistic curriculum
model has been proposed in the ESP literature in Iranian context. Thus, this study is of novelty.

LITERATURE REVIEW
Childs (2017) investigated the history of multicultural education in the USA. This study was an attempt
to explore viewpoints and positions which can contribute to formation of multicultural curricula in the
future. This study discussed about the need to uncover the role of multiculturalism in the classroom by
recognizing the need to go beyond surface approaches to inter-cultural teaching. It was concluded that
since demographics of students is subjected to inevitable shifts, multicultural ideas should be integrated
in such areas as planning future curricula, teacher education, etc. Enyew and Melesse (2018) examined
the extent to which the issue of pluralism is infused into the environments of Universities in Ethiopia.
By random sampling, four hundred forty-four instructors and students were selected from the five
universities. A structured questionnaire and an unstructured interview were used as data collection
instruments. The gquantitative data were analyzed using a one-sample t-test whereas the qualitative one
was analyzed using narration. The quantitative data disclosed that the issue of pluralism is infused into
the programs of the Universities, whereas the qualitative one did not. Parker (2019) addressed the values
of multicultural education for ELT and teacher education in post-secondary education. To this end,
different aspects of critical multicultural education were explored as guiding forces for EFL learners in
comprehending of the content of courses. It was recommended that stakeholders take these elements as
starting points for re-conceptualizing their teaching principles and methods. Zohrabi, Razmjoo, and
Ahmadi (2019) sought to design and validate a Pluralistic Curriculum (PC) Model for ELT in high
schools of Iran. For this purpose, a mixed methods design was followed. the participants of the study
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consisted of curriculum experts. Results of data analysis led to a model consisting of four elements;
content, teaching/learning strategies/methods, evaluation and goal. Furthermore, the results led to
identification of the following components: pluralistic education, pluralistic evaluation, racial and ethnic
equality, social class equality, cultural diversity, etc. Moreover, the model was validated from the
perspective of the experts. Behboudi, Nazari Bagha and Amini Farsani (2022) developed a pluralistic
curriculum (PC) model for ESP in Iran. The proposed model consisted of the following components:
pluralistic ESP teaching, pluralistic ESP materials, and pluralistic ESP content. Each of these components
included several subcomponents.

METHOD

Design

In line with the objective of the present study, a correlational-survey design was used by utilizing
Structural Equation Modeling (SEM) (i.e., exploratory and confirmatory factor analysis). That is, the
assumptions of both Cronbach’s Alpha test and SEM which were run to check the reliability and validity
of the developed model are based on correlational analysis (Creswell, 2015). This step was conducted
through designing a questionnaire based on the already-proposed model and distributing it among a
remarkably large sample (this is why this part of the design is also considered as a survey).

Participants

The participants recruited for this study were in the two groups. The first group consisted of 120 male
and female ESP students studying at different fields at the B.A. level in different universities of Iran.
They were in the 19-44 age range. The second group consisted of 100 Iranian male and female ESP
teachers teaching ESP courses at the B.A. level in different universities of Iran. They were characterized
with teaching and research experience in teaching ESP for more than 10 years. They were Ph.D. holders
in the 45-60 age range. The two groups were selected through purposeful sampling because some
criterion including teaching and learning ESP was taken into account in selecting them. Purposeful
sampling refers to a type of non-probability sampling wherein the participants are selected based on a
particular criterion (Creswell, 2015). The participants were made aware of the purpose of the study and
they were assured that the data will be kept confidentially and their responses to the questionnaire will
not affect their study and job status at all.

Instrument

The present study used a researcher-made questionnaire for the purpose of data collection. The
questionnaire which was developed based on the already-proposed model consisted of 60 items in a 5-
point Likert scale from strongly disagree to strongly agree. This questionnaire was designed based on the
components of the already-proposed model. The data gathered through this questionnaire was exposed
to SEM and Cronbach’s Alpha test to validate the already-proposed model and check its reliability. It
took about 40 minutes to fill this questionnaire. The scores were in a range from 60 to 300.

Data Collection and Analysis Procedure

To collect the data, first, sample selection was conducted through purposive sampling. Then, the ethical
considerations were observed by taking the participants’ consent and ensuring them about anonymity
and confidentiality of their personal information. Next, based on the already-proposed model, a
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questionnaire was developed by the researcher and it was distributed among the participants through
social networks to be filled. Finally, the collected questionnaires were scored for further analysis. Data
analysis was conducted through SEM (i.e., exploratory and confirmatory factor analysis) and Cronbach’s
Alpha test.

RESULTS
Before presenting the results of the research question, it is worth noting that the following model has
been developed by the researchers in a previous work (Behboudi et al., 2022).

Figure 1
The Already-proposed Pluralistic Curriculum Model for ESP in Iran

A Pluralistic Curriculum Model for ESP in Iran

. . Pluralistic ESP content Pluralistic ESP
Pluralistic ESP teaching -
and materials assessment
The ESP content should reflect
voices of ESP students with
) . ) different backgrounds
Using various ESP teaching . .
- methods and strategies Using different ESP
The ESP content should cover assessment methods
English and Persian proverbs
Develo_ping ESP instructional Administering a fair ESP
materials based on the needs The ESP content should assessment procedure
and wants of students introduce great English and
Persian figures
Using formative and
__ | Provision of equal pedagogic The ESP content should reflect summative assessment
opportunities for all students value system of both minority procedures
and majority groups
o Teaching criticality and The ESP content should include
- creativity to ESP students both subject conceptual and
procedural knowledge

Taking interpersonal
differences as an opportunity
rather than a threat

Encouraging interpersonal
o relationship among ESP
students

— Using participatory ESP
teaching strategies

For more information on the details of the model was developed, readers are referred to the study
by Behboudi et al. (2022).

Results of the exploratory factor analysis

To answer the research question ‘Is the already-proposed pluralistic curriculum model for ESP in Iran
valid and reliable?’, first, to identify the number of factors and related items to each factor, exploratory
factor analysis available in SPSS 26 was run. Before running exploratory factor analysis, Bartlett
Sphericity test and Kaiser-Meyer-Olkin (KMO) test were used to examine the sphericity assumption and
adequacy of content sampling. In table 1 the results of Bartlett and KMO test are presented.
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Table 1

The Results of Bartlett and KMO
Kaiser-Meyer-Olkin Measure of Sampling Adequacy 0.76
Bartlett's Test of Approx. Chi-Square 7695.26
Sphericity df 1372

Sig. 0.0001

As it can be seen in the Table 1, the Bartlett's Test of Sphericity is significant at the 0.0001 level.
The value of KMO is 0.76 which means the data is suitable for applying exploratory factor analysis
(KMO is greater than 0.60 and the Bartlett's Test of Sphericity is significant). Then, the optimal number
of factors was determined using parallel analysis. The result of this analysis is presented in table 2.

Table 2
The Results of Parallel Analysis
Component number E.O M.E.R Decision
1 16.07 14.95 Accept
2 11.67 10.56 Accept
3 9.16 7.29 Accept
4 6.70 5.46 Accept
5 5.21 4.48 Accept
6 4.69 4.01 Accept
7 4.07 3.98 Accept
8 3.02 2.98 Accept
9 2.78 2.21 Accept
10 2.50 211 Accept
11 2.27 1.78 Accept
12 1.96 1.25 Accept
13 1.90 1.17 Accept
14 1.57 1.40 Accept
15 1.20 1.02 Accept
16 0.89 0.98 Reject
17 0.70 0.87 Reject
18 0.57 0.69 Reject

E.O = the eigenvalues of original data. M.E.R = the mean eigenvalues of random data

As it can be seen in the Table 2, 15 components have eigenvalues greater than the mean eigenvalues
derived from the random data. Therefore, it is concluded that the optimal number of factors is 15. Then
a 15 factor solution using Principal Components Analysis with Varimax rotation was applied to data. In
sum, 19 items were excluded from analysis, because of inadequate factor loading (factor loading lower
than 0.3 or loading over unwanted factors).

The result of exploratory factor analysis is shown in table 3.
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Table 3
The Results of Exploratory Factor Analysis
Components, and Eigenvalues of related items

1 2 3 4 5 6 7 8
gl 047 g5 060 g9 051 913 048 gl7 0.15 g21 0.16 @25 0.61 @g29 0.11
g2 052 g6 0.13 ql0 042 914 037 gl8 060 @22 035 26 0.09 @30 0.36
g3 045 g7 057 ql1 0.44 915 0.07 919 0.26 g23 050 @27 048 (@31 0.55
g4 061 g8 048 12 031 gl6 040 920 049 g24 056 @28 0.51 (@32 0.23

Components, and Eigenvalues of related items

9 10 11 12 13 14 15
933 036 37 0.71 @g41 0.32 g45 0.46 949 051 @53 0.39 957 0.46
g34 0.65 38 042 @g42 0.65 g46 0.09 950 0.37 @54 0.14 958 0.53
g35 022 39 0.27 @43 0.10 947 035 ¢g51 0.20 @55 0.12 g59 0.27
936 052 40 0.18 44 0.25 48 0.12 @52 0.37 @56 0.60 @60 0.61

1: Using various ESP teaching methods and strategies, 2: Developing ESP instructional materials
based on the needs and wants of students, 3: Provision of equal pedagogic opportunities for all
students, 4: Teaching criticality and creativity to ESP students, 5: Taking interpersonal differences
as an opportunity rather than a threat, 6: Encouraging interpersonal relationship among ESP students,
7: Using participatory ESP teaching strategies, 8: The ESP content should reflect voices of ESP
students with different backgrounds, 9: The ESP content should cover English and Persian proverbs,
10: The ESP content should introduce great English and Persian figures, 11: The ESP content should
reflect value system of both minority and majority groups, 12: The ESP content should include both
subject conceptual and procedural knowledge, 13: Using different ESP assessment methods, 14:
Administering a fair ESP assessment procedure, & 15: Using formative and summative assessment
procedures.

Extraction Method: Principal Component Analysis.
Rotation Method: Varimax with Kaiser Normalization.

As it can be seen in the Table 3, only 41 items have remained that have suitable factor loading on
its corresponding factor. These 15 factors explained 53 % of total variance. Finally, the obtained 15
factor model was examined by confirmatory factor analysis available in the AMOS24 package.

Results of confirmatory factor analysis
The result of confirmatory factor analysis using Maximum likelihood estimation method is presented
in graph 1.
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Figure 1
The Result of Confirmatory Factor Analysis
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As it can be seen in the Figure 1, all items have acceptable factor loading that is significant at the
0.01 level. The goodness of fit of the model was examined and the most common fit indices are presented
in table 4.

Table 4
Fit Indices of the Confirmatory Factor Analysis of the Already-proposed Model
X?df  TLI CFI GFlI AGFI RMSEA PCLOSE
Fit indices 1.35 0.90 0.92 0.95 0.91 0.03 0.65
Acceptable Fit indices <3 >090 >090 >090 >0.90 <0.08 >0.05

As it can be seen in the Table 4, the already-proposed model has an acceptable fit index. Altogether,
the results of exploratory and confirmatory factor analysis showed that the proposed model enjoys a high
validity level.

o

5
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After examining the validity of the proposed model, the reliability of the questionnaire was
evaluated using Cronbach's alpha coefficient. The result of Cronbach’s Alpha test is shown in table 5.

Table 5
Cronbach's Alpha Coefficient for the Already-proposed Model
Pluralistic Curriculum Model for ESP in Iran N of Alpha
items  coefficients’
Using various ESP teaching methods and strategies 4 0.76
Developing ESP instructional materials based on the needs and wants of 3 0.70
students
Provision of equal pedagogic opportunities for all students 4 0.72
Teaching criticality and creativity to ESP students 3 0.75
Taking interpersonal differences as an opportunity rather than a threat 2 0.66
Encouraging interpersonal relationship among ESP students 3 0.74
Using participatory ESP teaching strategies 3 0.69
The ESP content should reflect voices of ESP students with different 2 0.53
backgrounds
The ESP content should cover English and Persian proverbs 3 0.67
The ESP content should introduce great English and Persian figures 2 0.46
The ESP content should reflect value system of both minority and majority 2 0.58
groups
The ESP content should include both subject conceptual and procedural 2 0.52
knowledge
Using different ESP assessment methods 3 0.59
Administering a fair ESP assessment procedure 2 0.38
Using formative and summative assessment procedures 3 0.60
Pluralistic ESP teaching 22 0.84
Pluralistic ESP content and materials 11 0.86
Pluralistic ESP assessments 8 0.71
Total questionnaire 41 0.90

As shown in the Table 5, the already-proposed model of the pluralistic curriculum model for
ESP in Iran has the desired reliability.

DISCUSSION

To discuss the findings, it is worth noting that the already-proposed pluralistic curriculum model for ESP
in Iran which had already been developed in the study by Behboudi et al. (2022) was presented. It consists
of three main components including pluralistic ESP teaching, pluralistic ESP content and materials, and
pluralistic ESP assessments. Each of the components in turn consisted of some sub-components that are
beyond the patience of this paper. the results of SEM and Cronbach’s Alpha test confirmed the validity
and reliability of the already-proposed pluralistic curriculum model for ESP in Iran.

Although pluralistic ESP curriculum is among the missing links of the existing literature, most of
the components and sub-components extracted in this study have been found in some previous studies
on pluralistic education in various wordings (e.g., Abdeli Soltan Ahmadi, & Sadeghi, 2016; Colombo,
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2013; Daryai-Hansen et al., 2015; Mostafazadeh et al., 2015; Sadeghi, 2012; Zohrabi, Razmjoo, &
Ahmadi, 2019).

The component pluralistic teaching has been reported in some previous studies (Colombo, 2013;
Honnett, 1992; Taylor, 1992) as a means to the end of promoting pluralistic education. Teaching is an
inseparable element of any curriculum with any theoretical underpinning. Therefore, it seems quite
reasonable that pluralistic teaching be a main component of pluralistic curriculum. Moreover, since
pluralistic education is fundamentally built upon taking diversity as an opportunity rather than a
limitation, the identification of such sub-components for pluralistic ESP teaching as using of various
teaching methods, taking the needs of all groups of students into account, trying to make students critical
and creative thinkers, and employing cooperative ESP teaching strategies does not remain unjustified.

The component pluralistic content and materials according to which voices and interests of no
group of students including the majority and minority groups should be paid heed in developing ESP
content; and ESP content should be reflective of the linguistic, cultural, and historical features of both
English and Persian languages supports the outcomes of the research by Aikman and Unterhalter (2007).

Pluralistic assessments component is in the same line with Sadeghi (2012), Unterhalter (2007), and
Zohrabi, Razmjoo and Ahmadi (2019). To be pluralistic in its means and ends, assessment procedures
should not be limited but they should encompass different and diverse methods that are participatory and
democratic, qualitative and quantitative, summative and formative. In this way, a dynamic assessment is
formed with the potential to reveal learners' learning and development, problems, needs, growth, and
achievement. With a view to a thinking line in pluralistic education which says that learners’ minority
membership should not be led to being deprived from their involvement and participation in evaluation
procedures, this component is associated with merits for majority group students.

CONCLUSION
Based on the outcomes of the current study, it can be concluded that to reach educational balance in ESP
education in Iran, marginalization, discrimination and injustice should be put aside. Moreover, different
groups of ESP students from different backgrounds, races, nationalities and religions should be paid
attention in terms of their educational needs and wants in different stages of developing ESP curriculum
(Mohammadi, Kamal Kharazi, Kazemifard, & Pourkarim, 2016).

Furthermore, it could be concluded that different forms of evaluation methods should be
implemented in assessing ESP students. The ESP evaluation should not be constrained to one or two
specific methods, but it should cover different evaluation methods wherein different groups of
stakeholders can participate in the evaluation process. What is more, it can be concluded that ESP
curriculum designers and teachers should not constrain ESP teaching to the pre-determined ESP
textbooks wherein fixed teaching and evaluation procedures are encouraged; but they should have the
right and freedom to make any changes which might promote the application of PC model. Last but not
least, it is concluded that ESP teachers’ and students’ voices about the shortcomings of the current ESP
curricula should be heard by decision makers in the area of the content of ESP textbooks.

Concerning the implications of the findings, ESP Curriculum developers need to take the
components and sub-components of the PC into account while developing a curriculum for ESP in Iran.
They should bear in mind that ignoring the PC components and sub-components has certain negative
consequences for ESP learners with different sociological, cultural, and linguistics backgrounds. In
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addition, they have to know that involving and integrating teachers and students’ voices and experiences
in all phases of ESP curriculum development can foster the quality of any educational curriculum. The
second group of people who can use the findings of the study are ESP teachers. They should know that
teaching in monolingual and multilingual contexts is not the same. Teaching to bilingual ESP learners is
not as easy as teaching to monolingual language learners. They should bear in mind that individual,
cultural, and linguistics variables are influential factors which should be given appropriate attention by
teachers; otherwise, marginalized students and those with different L1 background might not find
education and pedagogy fair and effective. Teachers should also take into account the gender issues
particularly gender-linked differences into account while teaching male and female students with
different age ranges and language background.

References

Abdeli Soltan Ahmadi, J., & Sadeghi, A.R. (2016). Designing and validating multicultural curriculum
model in Iran public educational. Journal of Curriculum Studies (J.C.S.), 10(39), 71-108.

Adams, J. (2004). Room 13 and the contemporary practice of artist-learners. Retrieved from
rooml13international.org/wp-content/.../Room-13-article-Jeff-Adams-Goldsmiths.pdf

Aikman, S., & Unterhalter, E., Eds. (2007). Practicing gender equality in education. Oxford, Oxfam GB
Alibakhshi, G., & Rezaee, S. (2014). On the consequences of the violation of critical pedagogy
principles from Iranian EFL teacher trainers' perspectives. Iranian Journal of Applied Language
Studies, 5(2), 1-28.

Banks, J. A. (2009). The Routledge international companion to multicultural education. New York: NY
10016.

Behboudi, S., Nazari Bagha, K., & Amini Farsani, M. (2022). Developing a pluralistic curriculum model
for ESP in Iran. Journal of Language and Translation, 12(4), 197-208.

Candelier, M., Daryai-Hansen, P., & Schroder-Sura, A. (2012). The framework of reference for
pluralistic approaches to languages and cultures- A complement to the CEFR to develop pluri-
lingual and intercultural competences. Innovation in Language Learning and Teaching, 6(3),
243-257.

Childs, K. (2017). Integrating multiculturalism in education for the 2020 classroom: Moving beyond the
melting pot of festivals and recognition months. Journal for Multicultural Education, 11(1), 31-
36.

Colombo, M. (2013). Introduction. Pluralism in education and implications for analysis. Italian Journal
of Sociology of Education, 5(2), 1-16.

Creswell, JW. (2015). A concise introduction to mixed methods research. Thousand Oaks, CA: Sage.

Daryai-Hansen, P., Gerber, B., Lorinez, I., Haller, M., Ivanova, O., Krumm, H-J., & Reich, H.H. (2015).
Pluralistic approaches to language in the curriculum: the case of French speaking Switzerland,
Spain and Austria. International Journal of Multilingualism, 12(1), 109-127.

Dudley-Evans, T. & St John, M. J. (1998). Developments in English for specific purposes. A multi-
disciplinary approach. Cambridge: Cambridge University Press.

Enyew, S., & Melesse, Ch. (2018). The integration of multiculturalism into the Ethiopian universities’
environment. Research in Pedagogy, 2 (1), 52-62.

Lslamic Republic of

Tran-Kerman



https://www.researchgate.net/journal/Journal-for-Multicultural-Education-2053-535X

Behboudi, Nazari Bagha & Amini Farsani - INTELL, Volume 2, Issue 2, Summer 2023 I

Ferrero, D. J. (2003). Embracing pedagogical pluralism: An educator’s case for (at least public) school
choice. Education Policy Analysis Archives, 11(30), 1-21.

Giselbrecht, M. (2009). Pluralistic approaches — A long overdue paradigm shift in education. Scottish
Languages Review, 12 (3), 11-20.

Gollnick, D. M., & Chinn, P. C. (2002). Multicultural education in a pluralistic society (6" ed.). New
York: Merrill.

Hongladarom, S. (2011). Basing political pluralism on epistemology: the case of Thailand’s Southern
violence. In G. Collste (Ed.), Implications of pluralism (pp. 35-54). Malaysia: Institute of Ethnic
Studies.

Honnett, A. (1992). Struggle for recognition. Frankfurt: Suhrkamp.

Hutchinson, T. & Waters, A. (1987). English for specific purposes: A learning-centered approach.
Cambridge, Cambridge University Press.

Islam, M. (2016). The differences and similarities between English for specific purposes (ESP) and
English for general purposes (EGP) teachers. Journal of Research, 8(3), 67-77.

Kitkauskiene, L. (2006). General English and English for specific purposes (ESP). Edukologija, 14(2),
88-92.

Kumar, T. (2018). Advancing culturally relevant pedagogy in secondary methods courses. Multicultural
Perspectives, 20(2), 111-116.

Lee, C. (2013). Global citizenship education: Topics and learning objectives. Retrieved from
https://unesdoc.unesco.org/ark:/48223/pf0000232993 eng

McConnell, K. F. (2008). Inventing pluralistic education: Compulsory schooling as a technique of
democratic deliberation. Retrieved from http:// media. proquest. com/ media /pg/ classic /doc/
1650506661/fmt/ai/rep/NPDF?_s=f1Z5Wf DLw 9kyjZG9vqw0q8%2BMyk%3D

Mohammadi, Sh., Kamal Kharazi, S.A.N., Kazemifard, M., & Pourkarim, J. (2016). Proposing a model
for multicultural education in higher education: Investigating experts’ opinions in Iran. Journal
of Research in Teaching, 4(1), 65-91.

Mostafazadeh, E., Keshtiaray, N., & Ghulizadeh, A. (2015). Analysis of multi-cultural education concept
in order to explain its components. Journal of Education and Practice, 6(1), 1-14.

Motamed, H. R., Yarmohammadian, M. H., & Yusefy, A. R. (2013). Designing a pluralistic curriculum
model for the Iranian education system. Academia Arena, 5(9), 31-39.

Motamed, H. R., Yarmohammadian, M. H., & Yusefy, A. (2014). Position of pluralistic approach in the
Iranian curriculum. International Journal of Psychology and Behavioral Research, 3(3), 218-
226.

Paltridge, B. and Starfield, S (eds), (2013). The handbook of English for specific purposes. Malden, MA,
Blackwell.

Parker, J. L. (2019). Multicultural education as a framework for educating English language learners in
the United States. International Journal of Multidisciplinary Perspectives in Higher Education,
4(1), 22-35.

Pring, R. (2004). Philosophy of education. aims, theory, common sense and research. London:
Continuum.

Riazi, A. M., & Razmjou, L. (2004). Developing some guidelines for a change in the program of English
translation in Iranian Universities. Journal of Social Sciences and Humanities of Shiraz
University, 21(1), 28-39.




e

Towards Validating an Already-proposed Pluralistic Curriculum ...

Sadeghi, A. (2010). Reviewing the national curriculum of the I.R. of Iran using a multicultural approach.
Journal of Curriculum Studies,5(18), 190-215.

Sadeghi, A.R. (2012). Characteristics and necessities of developing a multicultural curriculum in Iran.
Cultural Strategy, 7 (18), 93-121.

Scrivener, J. (2011). Learning Teaching: The essential guide to English language teaching. 3rd Edition.
UK: Macmillan Education.

Stika, P. (2012). The role of values in teaching (Bachelor thesis). Retrieved from
http://is.muni.cz/th/327584/pedf b/Petr_Stika - Bachelor_thesis_ _The _Role _of _Values _
in _Teaching.pdf

Subrahmanian, R. (2005). Scaling up good practices in girls’ education. Paris: UNESCO.

Taylor, C. (1992). The politics of recognition. Princeton: Princeton University press.

Taylor, R., Kumi-Yeboah, A., & Ringlaben, R. P. (2015). Pre-service teachers’ perceptions toward
multicultural education and teaching of culturally and linguistically diverse learners.
Multicultural Education, 23(3/4), 42-48.

UNESCO. (2003). EFA global monitoring report 2003/4: Gender and education for all: The leap to
equality. Paris: UNESCO.

UNESCO. (2014). UNESCO Priority Gender Equality Action Plan 2014-2021, France: UNESCO
[Online database] Available from <http:// unesdoc. unesco. org/ images/ 0022/ 002272/ 227222¢
.pdf> [Accessed 27 June 2016].

UNGEI. (2010b). Equity and Inclusion in Education: A guide to support education sector plan
preparation, revision, and appraisal. Retrieved from <www. ungei. org/ resources/ index_ 2393.
html>.

Unterhalter, E. (2007). Global values and gender equality in education: Needs, rights and capabilities. In
S. Fennell & M. Arnot (Eds.), Gender education and equality in a global context: Conceptual
frameworks and policy perspectives (pp. 19-34). London and New York: Routledge.

Wilson, D. (2003). Human rights promoting gender equality in and through education, Background
paper for EFA global monitroing report 2003/04. Paris: UNESCO.

Zohrabi, Kh., Razmjoo, S.A., & Ahmadi, A.R. (2019). Developing and validating a pluralistic curriculum
(PC) model for English teaching in Iranian high schools. Journal of Modern Research in English
Language Studies, 6(1),31-49.

Biodata

Miss Sakineh Behbudi is a Ph.D Candidate Department of English Language, Sarab Branch, Islamic
Azad University, Sarab, Iran.She is interseted include developing Pluralistic Curriculum and ESP
traininand has published several research papers and attended some national conferences.

E-mail: selin_behbudi@yahoo.com,

Dr. Karim Nazari-Bagha is an assistant Professor, Department of English Language, Astara Branch,
Islamic Azad University, Astara, Iran (Corresponding Author). His areas research are semantics and
syntax. He has presented at national and international conferences and authored and translated 14 books.
E-mail: nazaribagha2011@gmail.com.

Lslamic Republic of

Tran-Kerman



http://is.muni.cz/th/327584/pedf_b/Petr_Stika_-_Bachelor_thesis_%20_%20The%20_%20Role%20_%20of%20_%20Values%20_%20in%20_Teaching.pdf
http://is.muni.cz/th/327584/pedf_b/Petr_Stika_-_Bachelor_thesis_%20_%20The%20_%20Role%20_%20of%20_%20Values%20_%20in%20_Teaching.pdf
mailto:selin_behbudi@yahoo.com

Behboudi, Nazari Bagha & Amini Farsani - INTELL, Volume 2, Issue 2, Summer 2023 I

Dr. Mohammad Amini Farsani is an assitant professor in applied linguistics at Department of Foreign
Languages, Iran University of Science & Technology, Tehran, Iran. His areas of research are ideology
in textbooks, meta-research, research synthesis, and mixed methods research. He has published in
different journals such as Applied Linguistics, System, Quality and Quantity, Mixed Methods Research,
Argumentation, Research in Post-Compulsory Education, and Writing & Pedagogy.
E-mail: mohammad_farsani@yahoo.com

mohammad_farsani@iust.ac.ir

-

i v
T

Islamic Republic of

Tran Kerman


mailto:mohammad_farsani@yahoo.com
mailto:mohammad_farsani@iust.ac.ir

