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Abstract: This study examines the impact of effective social factors on students' academic stress. An attempt has 

been made to focus on the sources of social stress in education from the perspective of students. For this purpose, 

inspired by Brown and Clark (2006), a thematic analysis method to analyze the research data. The study's 

statistical population consists of male and female students of Qom Technical and Vocational University in the 

2020-2021 academic year. A purposive sampling method has been adopted to collect the data, using the semi-

structured individual interview. Based on the theoretical saturation, twenty-one students were interviewed. 

According to the findings of the present study there are some serious concerns about the verbal violence, 

psychosocial environment of classrooms, unfair comparison of students with each other, procrastination, social 

anxiety, family tensions, multiplicity, expectations, and lack of a sense of self-efficacy as sources of academic 

stress in the social environment of the classroom that can considerably intensify academic stress. 

Keywords: Academic stress, social dimensions, academic expectations, perceived stress. 

  |||   

 

Introduction 
Unpleasant life situations that disrupt a person's physical health and psychological stability, causing 

him/her to use methods to deal with or get rid of, are known as stressful situations (Pickle, 1987: 17). 

The stress symptoms are usually determined through the individuals’ reactions to different situations. 

These reactions are classified into cognitive, psychological, behavioral, and physical dimensions: blood 

pressure, stress, depression, and sleep-related disorders (Saliyeh, 1950: 150). Given the correlation 

between the stress and social stimuli, some theorists believe that one of the most important areas of 

research is goal-oriented studies on academic stress (Lohas et al, 2004: 39). In this respect, improving 

the education system is considered the most effective component in the development of countries (Zang 

& Rosson, 2015). Of note, a majority of individuals may experience difficulty succeeding in educational 

atmospheres in most countries and with the transformation of nations and increasing competition in all 

aspects, personal goals may become even harder to achieve. Excessive stimulation of the growth stimuli 

of the ODs can undermine individuals' psychological and social well-being (Dan et al, 2010: 20). 

Halinka (2015) defined stress as a maladaptive feeling associated with suspicion of confrontation. This 

description seems to be synonymous with that of stress in the field of education where learners are 

usually assigned multi tasks and are expected to successfully undertake them. In this regard, educational 

stress can sometimes turn into a psychological obstacle that is caused by a large number of academic 

tasks and high expectations from different groups of people from teachers and parents to classmates. 

For instance, they may experience high degrees of stress caused by the expectations and demands of 

some of the influential people in their lives such as their teachers, parents, etc. Great deal of effort has 

been made so far to identify such learning-related obstacles as the most significant sources of stress. 

Youth and adolescents worldwide face it (Ang et al, 2007: 136).  Accordingly, it can be concluded that 

academic stress is one of the most significant education-related factors and for this reason, the need for 

addressing the influential parameters has gained significance over time. Evidently, identification of such 
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social factors affecting the academic stress can expand the experts’ knowledge about how to ensure the 

students’ mental health, self-esteem, self-reliance, positive self-concept, and role-playing. The major 

role of stress in the individuals’ mental health, performance, and self-esteem was taken into account in 

this study to logically address and identify its causes from different points of view. Since social matters 

are closely intertwined with different aspects of individuals’ lives, the present study delved into 

identifying the social factors closely associated with the individuals’ experience of academic stress. 

 

Review of Literature 
According to Makara and Kara Bing (2017), the fundamental mission of countries' education systems is 

to nurture individuals for the development and expansion of society. Universities, as the main base for 

extending the capacity of specialists, play a valuable role in this regard (Blashil, 2016: 75). Sarita (2015) 

considers academic stress as an unpleasant psychological state that is achieved by the expectations of 

others in the field of education and leads to psychological lethargy. They have also defined stress as a 

stimulus event. They state that changes in person-centered relationships, professions, economic status, 

etc., seem stressful. This factor (academic stress) occurs when a person has a strong desire to achieve 

academic success but encounters some problems. The description of academic stress implies the 

individual's interpretation of the imbalance between underlying expectations and in-person possibilities. 

Sachs (1997) explains that academic stress is greatly increasing. Quartz & Gregory (2004) in interpreting 

the differences between the tension felt by individuals in different contexts pay attention to the large 

role of cognitive interpretations, which are undoubtedly influenced by personality traits. The stress 

exchange model examines a map of the relationship between the individual and the situation that is 

considered a two-way relationship (Lazarus, 1998: 186). The individual source interprets itself further. 

In the exchange approach, attention is paid to the individual's interpretation of environmental 

expectations (or stressors) or personal source of confrontation (for example, social advocacy), which is 

considered the most effective factor in selecting well-being. Ang & Huang (2006) also explained the 

theoretical underpinnings of stress assessment in cultural situations in line with some of the evidence 

tested by emphasizing the relationship between the individual and culture. These theorists emphasize 

that in the individual-centered cultural contexts, human beings are seen as independent and self-reliant 

organisms whose actions are determined by a different set of characteristics. This is while in cultural 

contexts, human pluralism is seen in two-way communication with others. And on this basis, the action 

is a result of reacting to social tasks and interpersonal relationships. They explain that one of the forms 

of academic stress that needs proper attention originates from the demands and expectations of other 

people. In an Asian context, academic stress is shown as the result of the demands of oneself and others, 

such as parents and pedagogues. This claim by Ang and Huang in 2006 is in line with the results of a 

study by Gwit & Zhi (1997) in the United States, who explain that "parental demands play a significant 

role as a construct explaining the high demands of Asian students compared to Other students also state 

that Goyt and Zhi (1997) state in their theory that Asians are more interested in attending college than 

their white peers, which results in access to high-paying careers. Along with this, racial differences can 

be seen both in the academic aspirations and in the professional demands of individuals. It can be said 

that the demands among Asian students are high, whether the expectations are from the person himself 

or others affect his life (Kalags, 2013: 48). Therefore, the source of academic stress on the individual 

scale can be divided into two parts: academic stress due to the expectations of parents and pedagogues, 

and academic stress due to their expectations (Dan et al., 2010: 23). In the biological-psychological-

social model, stress is considered in three categories: external categories including background events, 

internal categories including a group of neuro-physiological reactions, and the third category includes 

the relationship between these two categories, i.e. cognitive procedures of individuals.  According to 

Selieh (1950), the reaction to stress factors in different individuals includes alert changes, resistance, 

and fatigue, respectively. In the theory based on stress stimulation, social status, community atmosphere, 

work environment, and relationships are emphasized as stress factors. In this theory, stress involves an 

event or hierarchy of situations that rereads a person's reaction (Hart & Cooper, 2001: 98). The 

explanations mentioned, for example, by Lazarus & Folk man (1998), Ang et al (2006), and the bio-

psychosocial model clearly show the role and impact of social environmental factors on stress and 

consequently reduce the performance of individuals, especially in the field of education. Is. Also, based 

on the obtained information, it is clear that academic stress in addition to psychological origins originates 
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from social resources such as the expectations of parents, pedagogues, and professors. Huan (2006) has 

been used to advance research and study its dimensions on students' academic stress. As mentioned 

earlier, in this theory, in line with the theory of Goethe & Zhi (1997), social factors such as the 

expectations of parents and teachers in line with personal expectations are effective in creating academic 

stress. Researchers in the field of educational psychology and people involved in educational topics, 

including educational and social planners, are always looking for appropriate solutions to enhance the 

ability of students in the face of stressful positions, so that they can use scientific evidence-based coping 

methods to Provide people with application formats Some of this research is mentioned below. In 

particular, many studies have explored the role of various factors in describing stressful structures in 

education and training and responding to these factors. Musania (2021) in his research showed that 36% 

of the variance of academic stress is explained by the lack of perceived control and growth mentality. 

Joseph et al. (2021) showed that worries about the future and poor self-esteem are independently related 

to academic stress. Trigros et al. (2020) showed that test anxiety and academic stress are negatively 

predicted by resilience. Park et al (2020) showed that major satisfaction has a statistically significant 

negative correlation with academic stress. Celine et al. (2020) in a study entitled "Academic stress, 

coping and socio-cultural adjustment of mental health among Indonesian graduate students showed that 

academic stress, coping and socio-cultural adjustment have a significant impact on the mental health of 

Indonesians." Osban et al. (2019) showed that the levels of psychological resilience, academic stress, 

and social support are moderate among nursing students. Bagman et al (2019) in a study entitled Medical 

students' perceptions of stress from college and its interactions with other areas of life: A qualitative 

study showed that constant stress leads to emotional fatigue that spreads to other areas of life. Ancillary 

occupations also increase stress, resulting in poorer academic performance. Deb et al (2015) in a study 

on academic stress, parental stress, anxiety, and mental health among Indian high school students found 

that academic stress was positively correlated with parental stress and psychiatric problems, while test 

anxiety was also associated with Psychiatric problems were positively related. Academic stress is a 

serious issue that affects approximately two-thirds of high school students in Calcutta. Goloza (2013) in 

the study entitled The effect of academic stress and perceived social support on adolescent mental health 

in Ghana showed that perceived social support reduces the effects of academic stress on psychological 

well-being. The results of ShahirTabarestani et al (2002) show that there is a relationship between 

irrational demands of parents and job and educational anxiety of their children. In general, studies in the 

field of stress can be thematically divided into several general categories. Claimed. Some studies have 

focused on the role of various factors in creating academic stress. The results of these studies indicate 

that a set of social and psychological factors are effective in creating academic stress. In this regard, a 

group of studies has independently examined the effect of psychological dimensions on the development 

or exacerbation of stress. The study of the role of coping styles with stress, self-esteem, neuroticism, 

individual differences, and internal anxiety are among these studies. Also, another group of studies 

focuses independently on the social factors affecting stress. Examining the role of parents 'expectations, 

teachers' expectations, and society can be considered the results of these studies. Researchers have 

examined the relationship between academic stress and negative emotions such as depression and 

suicidal ideation. According to the theoretical foundations and empirical background mentioned, it can 

be concluded that academic stress is not only affected by individual and psychological factors but also 

environmental and social variables are effective in creating and intensifying it. 

 

Methodology   
This study employed a Qualitative approach to Explore students' perspectives of social factors in 

academic stress experience. Research data in this study were collected through semi-structured 

individual interviews. The research questions were mainly about the experiences students had in terms 

of academic stress and environmental pressure as well as the other underlying factors. The statistical 

population were selected from 21 male and female students at Qom Technical and Vocational University 

in the academic year 2020-2021. The method employed in this study was based on purposive sampling. 

The opinion of the experts and other relative theoretical foundations were taken into account in 

designing the questions. Finally, several open-ended questions were prepared in line with the objectives 

of this research followed by receiving the experts’ approval. After resolving the ambiguities, several 

additional questions were asked other than the main ones. The interviews and further analysis of the 
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results continued until the stage of theoretical incorporation was completed. The participants were 21 

students; however, more four students were also interviewed to validate the obtained data. The sentence-

by-sentence analysis was carried out in the process of data coding. To be specific, after reading each 

sentence, the initial concept corresponding to it was incorporated into the relevant section. The internal 

validity was confirmed by the researchers, indicating that no more new information could be obtained. 

The acquired information corroborated each other with no difference observed between them, thus 

confirming the reliability of this research. Given that the coding process was performed by three 

different researchers, the similarity of the codes obtained from the findings gave credence to the research 

results. The novelty of the current study lies in its simultaneous consideration of coding by three 

different researchers and application of a semi-structured interview as the research tool. 

 
Table 3. Demographic information of the participants 

 

Specifications Frequency Percentage 

Gender 

Female 

male 

 

 

11 

10 

 

0/51 

0/49 

Occupational area 

 

self-employment 

state job 

 

 

15 

6 

 

0/71 

0/29 

Parents' education 

 

Diploma 

Bachelor and Master 

PhD 

 

birth order 

 

The firstborn child 

The second child 

The third child 

The youngest child 

 

 

14 

4 

3 

 

 

 

11 

5 

3 

2 

 

0/67 

0/19 

0/14 

 

 

 

0/52 

0/24 

0/14 

0/10 

Total 21 100 

 

Data validation 

The Intra-thematic agreement percentage used as an indicator of the reliability of the analysis has been 

evaluated by researchers. In this evaluation, the agreement indicates common and identical codes 

between researchers. The total number of codes is the sum of the extracted codes between the researchers 

of this research. 

 
Table 2- Estimated coefficients of the reliability calculation 

Interview title Total number of codes 
number of codes that 

researchers agree on them 
Reliability result 

Code3 16 7 ./87 

Code14 13 6 ./92 

Code20 11 5 ./90 

Total 40 18 ./89 

 

Findings 

Concerns about verbal violence: Research findings indicate that students' academic stress is partly  
 

due to fear of verbal violence. This violence is due to incorrect estimates made by those around the 

students. For example, a student of Code 3 states: "Most of my family and relatives are well educated, 

they have good jobs and sufficient incomes…They always tease me that you cannot get a good job and 

income." Code 8 states: "My father always says that someone who does not study is worthless, he/she 

has to work for others for the rest of his/her life, and it does not matter to anyone."  According to findings 

of this category, people often expect to be evaluated positively and efficiently by those around, including 
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family and friends, and they do not expect to be ridiculed and humiliated and be judged by negative 

judgments such as nicknames, insults, and misjudgments. Further, the expectation that others will 

always deal with their issues properly and rationally creates stress. Verbal violence related to academic 

topics has detrimental effects on the individual and their social interactions, leading to an aversion to 

the educational environment, a decline in learning performance, and even a flight away from the learning 

space (Solomon, 1990: 505). Verbal violence in learning environments includes a wide range of actions, 

including humiliation, insult, ridicule, violation of the rights of others, labeling, and injustice (Karimi, 

1390: 88).  

The unfavorable psycho-social environment of the classroom: Among the concepts made based 

on the interview data is the non-intimate atmosphere of the classroom, referring to the relatively 

unfriendly and intimate relationships of students with each other. The role of the classroom environment 

is vital in improving student performance. Research has considered the role of classroom psychological 

atmosphere, support received by teachers and friends in the learning and classroom environment, feeling 

of independence, and personal growth in the learning environment to improve individual performance 

(Cornell et al., 2016). 

Lack of self-efficacy in the classroom social environment: The data indicate that lack of self-

efficacy leads to academic stress in students. Poor/lack of self-confidence, as well as doubts in the ability 

to understand the subjects, do homework, and achieve academic success among competitors, is the 

concept included in the above category. This shows that inefficiency can be caused by various reasons, 

including high expectations, strict criteria, unachievable criteria, vague goals, and on the other hand, can 

be due to psychological components, such as fear of having a weak social influence in related learning 

and teaching environments. 

Comparison: This category includes concepts such as comparisons of students by themselves in 

terms of academic achievement, comparisons of students by parents and professors, and comparisons of 

students by themselves in terms of living conditions. Code 21 states: "My parents always compare me 

with other children in the family or friends," making me nervous or worrisome. Inefficient comparisons 

can be a very important factor in reducing interpersonal relationships and an effective factor in creating 

conflict in individuals in educational and family environments. 

Procrastination: According to the findings, concepts such as lack of motivation to do homework, 

delay in completing homework, and not attending classes are under the category of procrastination. The 

data indicate that this issue is due to the environment of the classrooms, the student's relationship with 

the teacher, and his/her relationship with other students. 

Social anxiety: This anxiety is a chronic problem characterized by high fear of the executive and 

social contexts. Several participants stated that fear of attending class, talking in the classroom, 

responding in public, and being supervised by other students leads to academic stress. Code 1 states: "If 

you want to speak in front of everyone and see a hundred eyes looking at you, you will be very anxious. 

Whenever the teacher wants to ask me, I become anxious." 

Family factors: Family factors are also among the categories made by the researcher based on the 

research findings. Family tensions, differences in the tastes of students and parents in choosing a field 

of study, parents' inattention to educational needs, and concerns of parents towards students are among 

the concepts included in this category. Code 2 states: " In a house where there is conflict, you should 

think more about not getting hurt. I am all in my bunker (my room)." 

Multiple roles: Some students consider the simultaneous employment and education, the 

simultaneous roles of parent and spouse as a reason for their academic stress. One of the factors in 

creating academic stress is having different roles. If people cannot recognize their priorities and enter 

different professions and positions with the right assessments, they will face many consequences in 

different areas of their individual and social life. 

Expectations: Findings show high expectations of parents to get the desired grade, business owners 

to have a proper resume and education, teachers to do high-volume homework, others to earn money 

from the field of study, as well as not paying attention to individual differences in the classroom, to be 

the factors of academic stress. Code 13 states: "My parents think I should follow up like them and choose 

their favorite field of study and occupation, making me nervous and anxious." 
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Table3. Levels of social stressful resources in education 

Comprehensive themes 
Organizing 

themes 
Basic themes 

Concerns about verbal 

violence 

Incorrect social 

estimations 

Fear of being labeled by others 

Unfair evaluations 

Being insulted by friends 

Ridicule 

Fear of judgment 

Humiliation in the presence of others 

The Unfavorable psycho-

social environment of the 

classroom 

The Social 

environment of 

teaching and 

learning 

Intimate relationships in the classroom 

Biased relationships in the classroom 

Existence of unhealthy competition in the classroom 

Inflexible conditions in the classroom 

Strict curriculum 

Lack of self-efficacy sense 

In the social environment 

of theClassroom 

Fear of playing a 

weak social role 

Doubt in being able to understand the subjects 

Doubts about being able to do homework 

Weak self-esteem 

Lack of self-confidence 

Hesitation in achieving academic success among other students 

Comparison 
Concerns about 

social status 

Comparison of students with each other in terms of academic success 

Comparison by parents 

Comparison by professors 

Comparison by the student with others in terms of educational and 

living conditions 

Procrastination 

Lack of proper 

social 

communication 

Lack of motivation in performing class tasks 

Delays in completing homework 

Absence of continuous attendance in the class 

social anxiety 

Social stress 

arising from 

educational status 

Fear of participation 

In the class Fear of talking 

Fear of not answering Master's questions 

Being supervised by other students 

Fear of giving wrong answers 

Anxiety about presenting conferences 

Family factors 
Family social 

context 

Family tensions 

Differences in student and family goals about education 

Lack of parents 'attention to students' educational needs 

Parents concerns about future student income 

Having multiple roles at 

the same time 

Existence of 

conflict between 

the roles 

Employment and education Simultaneous 

educational and parenting roles Simultaneous 

Spouse and parenting roles 

expectations 
Strict social 

expectations 

Parents' expectations arising from comparisons with others 

Parents' concerns about the income of the field of study 

Employers' expectations of job seekers about their resumes 

Expectations of professors 

High expectations of others from students about earning money 

through the field of study 

Socio-educational factors 

Social 

mechanisms of 

the educational 

environment 

Lack of attention to students living conditions by professors 

Inconsistencyof University course 

Low quality of interpersonal relationships of university staff 

Rely on a single teaching approach 

The Inefficient university admission system 

Non-practical training 

 

Educational-social factors: Research findings show that part of the stress of education depends on 

educational-social factors. Lack of attention to student living conditions by the university, inconsistency 

between courses offered by the university, lack of staff social and interpersonal skills, and a single 

teaching method used for all students are the reasons students report. Code 11 states: "Maybe the answer 

is that you can't train an elephant, a crocodile, a lion, and a mouse in the same way! By this teaching 

method, I feel to be stupid in understanding math; this is the cause of my frustration, fear, and sadness." 
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Conclusion 
The main objective of the current study was to identify social stressors in students' experiences in terms 

of academic stress. According to the findings in this study, several causes can trigger stress and its 

symptoms among students including anxiety about verbal violence, unfavorable psycho-social 

environment of the classroom, lack of self-efficacy in the social atmosphere of the classroom, 

procrastination, comparison, social anxiety, family factors, and multiple roles. The first finding is related 

to concerns about verbal violence, cited by students as a reason for their academic stress. This finding 

is in line with those of Oleus (1998), Solomon (1990), Karimi (2011), Sadeghi & Lava Sani (2006), 

Bazargan et al (2008). Psychological and social effects of verbal violence in school, family, and 

friendship groups can affect the cognition, feelings, and academic behaviors of individuals and their 

educational achievement and efficiency. The second finding, estimated through interviews with 

students, is in the context of the unfavorable psycho-social environment in the classroom. It is in line 

with the research of Lorenz (1987), Brockover (1982), Wang & Hartel (1993), AmanElahi Fard et al. 

(2009), and Khajeh et al. (2011). If the psycho-social environment of the classroom is interactive, 

positive, skillful, and supportive, the educational outcomes will be efficient. In contrast, the classroom 

environment filled with competition, discrimination, injustice, and bias has inefficient educational 

outcomes associated with academic stress. Effective communication and empathy can challenge the 

results of even effective and up-to-date training. The results also show that lack of self-efficacy plays a 

role in students' academic stress. This finding is in line with those of calligraphers et al. (2011), Bandura 

(1997), Jour Salem & Mitg (1995), Ogun Yami & Mabakoji (2007), and Kim (2003). Also, another 

result of the research shows that comparison could cause academic stress. This finding is in line with 

those of Nouri (2010) and Leo (2000). Comparing students with each other causes abnormalities in their 

thoughts and feelings. Another important point is that procrastination can often lead to many cognitive 

and behavioral consequences for individuals by preventing them from progressing and achieving their 

goals. Some procrastinators experience major setbacks at work, university, and home in social 

relationships. Many factors can lead to procrastination, such as lack of commitment and support, 

unrealistic goals, time management problems, communication /social issues, and stress. Another finding 

of the present study is about the role of social anxiety in academic stress. It is consistent with those of 

Coles (2001), Mansell (1999), Weeks (2008), and Matza (2003). Social anxiety is the intense fear of 

negative evaluation coupled with a person's avoidance behavior in social situations. However, despite 

the unpleasantness of being in society for socially anxious people, they are present in such situations 

because being social is an inevitable reality. A further result is about the role and contribution of family 

factors to academic stress. This is consistent with the research of RezaKhani et al. (2008), Hooman 

(1998), Dosti (2016), Ali Mohammadi (1996), Abdolmohammadi (2016), and Silborn (2006). People's 

behavior and emotions are affected by various factors, including their family. If the family performance 

is desirable in all its dimensions, people will meet their needs more desirably, showing more appropriate 

social, personal, and educational performance. The present study also shows the importance of the 

multiplicity of roles. The addition of multiple management roles in different aspects of life may be 

problematic. Personal, professional, family, parental, and educational responsibilities can be effective 

when a person learns the necessary skills to deal with stressors and can have a problem-oriented 

approach and realistic confrontation with emotions and different topics to achieve better self-

management. This result is consistent with those of Ghaffari et al. (2006), RafatJah et al. (2015), and 

Taybinia et al. (2017). Also, this study emphasizes the role of expectations in academic stress. This 

finding is consistent with those of Hu and Yip (2003), Michi et al (2001), Ang (2009), Dan et al. (2010), 

and Callas (2013). High or unrealistic expectations of individuals can affect their academic health. The 

last finding of this study is the contribution of social-social factors to academic stress. This result is 

consistent with those of Shakib et al. (2015), Nouri (2010), Okada (2010), and Kalhernia Golkar et al. 

(2015). Coordination between different parts of the educational system, having a positive attitude to the 

educational process, improving the interpersonal skills of employees, involving people in school goals, 

having an effective infrastructure, order in actions, and affairs related to the university can reduce 

academic stress to some extent. 

 

Suggestions: 
Teaching emotion regulation skills to students in universities. 



Ali Shakoori; Zahra Raji; Seyed Mehdi Sarkeshishiyan  

 

  28 

Educating families and university staff on interpersonal skills and having realistic expectations and 

effective goals for students. 

Research on other influential factors in the field of academic stress and follow up on similar studies 

in this field. 

Using social planners and social policy makers in determining effective and executive policies in 

universities in the field of mental health. 

 

 

 

 

 

 

References 
1. Abdolmohammadi I, K., Ahmadi, E., Mohammadzade, A., & Ghafari, S. A. F. (2015). 

Predicting Test Anxiety of Students Based on Family Functioning and Self-Esteem. 12 (4), 27-

40. http://dorl.net/dor/20.1001.1.26766728.1394.12.4.2.5 

2. AMANELAHI, A., & ATTARI, Y., & KHOJASTEH MEHR, R. (2009). A STUDY THE 

RELATIONSHIP BETWEEN FAMILY FUNCTION AND PSYCHO-SOCIAL 

ATMOSPHERE OF THE CLASSROOMS WITH MALADJUSTMENT AMONG MALE 

HIGH SCHOOL STUDENTS IN AHVAZ. COUNSELING RESEARCH AND 

DEVELOPMENT, 8(30), 61-82. https://www.sid.ir/en/journal/ViewPaper.aspx?id=209961  

3. Ang, R. P., & Huan, V. S. (2006). Relationship between academic stress and suicidal ideation: 

Testing for depression as a mediator using multiple regression. Child Psychiatry and Human 

Development, 37(2), 133–143. https://doi.org/10.1007/s10578-006-0023-8 

4. Ang, R. P., Klassen, R. M., Chong, W. H., Huan, V. S., Wong, I. Y. F., Yeo, L. S., & Krawchuk, 

L. L. (2009). Cross-cultural invariance of the Academic Expectations Stress Inventory: 

Adolescent samples from Canada and Singapore. Journal of Adolescence, 32(5), 1225-1237. 

https://doi.org/10.1016/j.adolescence.2009.01.009 

5. Ang, R.P., Huan, V.S. Relationship between Academic Stress and Suicidal Ideation: Testing for 

Depression as a Mediator Using Multiple Regression. Child Psychiatry Hum Dev 37, 133 

(2006). https://doi.org/10.1007/s10578-006-0023-8 

6. Au, A., Lai, M. K., Lau, K. M., Pan, P. C., Lam, L., Thompson, L., & Gallagher-Thompson, D. 

(2009). Social support and well-being in dementia family caregivers: The mediating role of self-

efficacy. Aging & Mental Health, 13(5), 761-768. https://doi.org/10.1080/13607860902918223 

7. Au, A., Lai, M. K., Lau, K. M., Pan, P. C., Lam, L., Thompson, L., & Gallagher-Thompson, D. 

(2009). Social support and well-being in dementia family caregivers: The mediating role of self-

efficacy. Aging & Mental Health, 13(5), 761-768. https://doi.org/10.1080/13607860902918223 

8. Bandura, A. (1997). Efficacy: The exercise of control. NewYork, NY: Freeman. 

9. Bandura, A. (1997). Self-efficacy: The exercise of control. W H Freeman/Times Books/ Henry 

Holt & Co. https://doi.org/10.5860/choice.35-1826 

10. Benight, C. C., & Bandura, A. (2004). Social cognitive theory of posttraumatic recovery: The 

role of perceived self-efficacy. Behaviour research and therapy, 42(10), 1129-1148. 

https://doi.org/10.1016/j.brat.2003.08.008 

11. Benight, C. C., & Bandura, A. (2004). Social cognitive theory of posttraumatic recovery: The 

role of perceived self-efficacy. Behaviour research and therapy, 42(10), 1129-1148. 

https://doi.org/10.1016/j.brat.2003.08.008 

12. Bergmann, C., Muth, T., & Loerbroks, A. (2019). Medical students’ perceptions of stress due 

to academic studies and its interrelationships with other domains of life: a qualitative study. 

Medical education online, 24(1), 1603526. 

https://dx.doi.org/10.1080%2F10872981.2019.1603526 

13. Breinbauer, C., & Maddaleno, M. (2005). Youth: Choices and change: Promoting healthy 

behaviors in adolescents (No. 594). Pan American Health Org. 

https://doi.org/10.1037/e536642013-001 

http://dorl.net/dor/20.1001.1.26766728.1394.12.4.2.5
https://www.sid.ir/en/journal/ViewPaper.aspx?id=209961
https://doi.org/10.1007/s10578-006-0023-8
https://doi.org/10.1016/j.adolescence.2009.01.009
https://doi.org/10.1007/s10578-006-0023-8
https://doi.org/10.1080/13607860902918223
https://doi.org/10.1080/13607860902918223
https://doi.org/10.5860/choice.35-1826
https://doi.org/10.1016/j.brat.2003.08.008
https://doi.org/10.1016/j.brat.2003.08.008
https://dx.doi.org/10.1080%2F10872981.2019.1603526
https://doi.org/10.1037/e536642013-001


| International Journal of Social Sciences, 12(2), 21-33 | 2022 

 

29 

14. Brookover, W. (1982). Creating effective schools: An in-service program for enhancing school 

learning climate and achievement. Learning Publications, Inc., PO Box 1326, Holmes Beach, 

FL 33509 (write for price). 

15. Brown, L. (2008). The incidence of study-related stress in international students in the initial 

stage of the international sojourn. Journal of studies in international education, 12(1), 5-28. 

https://doi.org/10.1177%2F1028315306291587 

16. Calaguas, G.M. (2012). Parents/teachers and self-expectations as sources of academic stress. 

International Journal of Research Studies in Psychology, 2(1):43-52. 

https://doi.org/10.5861/IJRSP.2012.136 

17. Calaguas, G.M.(2013). Parent/teacher and self-expectation as source of academic 

stress.International Journal of Research Studies in Psychology,2(1):43-52. 

https://doi.org/10.5861/IJRSP.2012.136 

18. Coles, M. E., Turk, C. L., Heimberg, R. G., & Fresco, D. M. (2001). Effects of varying levels 

of anxiety within social situations: Relationship to memory perspective and attributions in social 

phobia. Behaviour Research and Therapy, 39(6), 651-665. https://doi.org/10.1016/s0005-

7967(00)00035-8 

19. Corkin, D. M., Shirley, L. Y., Wolters, C. A., & Wiesner, M. (2014). The role of the college 

classroom climate on academic procrastination. Learning and Individual Differences, 32, 294-

303. https://doi.org/10.1016/j.lindif.2014.04.001 

20. Cornell, D., Shukla, K., & Konold, T. R. (2016). Authoritative school climate and student 

academic engagement, grades, and aspirations in middle and high schools. AERA Open, 2(2), 

2332858416633184. https://doi.org/10.1177%2F2332858416633184 

21. Deb, S., Strodl, E., & Sun, H. (2015). Academic stress, parental pressure, anxiety and mental 

health among Indian high school students. International Journal of Psychology and Behavioral 

Science, 5(1), 26-34. http://dx.doi.org/10.5923/j.ijpbs.20150501.04 

22. Dennis, C. L. (2003). Peer support within a health care context: a concept analysis. International 

journal of nursing studies, 40(3), 321-332. https://doi.org/10.1016/s0020-7489(02)00092-5 

23. DOUSTI, P., & HEDAYATI HAMEDANI, S. (2016). RELATIONSHIP BETWEEN FAMILY 

FUNCTION AND ANXIETY IN THE FIRST-YEAR PRIMARY SCHOOL STUDENTS. 

JOURNAL OF HEALTH AND CARE, 18(1), 7-16. 

https://www.sid.ir/en/journal/ViewPaper.aspx?id=512968 

24. Dukes Holland, K., & Holahan, C. K. (2003). The relation of social support and coping to 

positive adaptation to breast cancer. Psychology and health, 18(1), 15-29. 

https://doi.org/10.1080/0887044031000080656 

25. Dunne, M. P., Sun, J., Nguyen, N. D., Truc, T., Loan, K. X., & Dixon, J. (2010). The influence 

of educational pressure on the mental health of the adolescence in east Asia. Journal of science 

research, Hue University, 61(1), 18-27. Corpus ID: 54888252 

26. Eastin, M. S., & LaRose, R. (2005). Alt. support: Modeling social support online. Computers in 

Human Behavior, 21(6), 977-992. https://psycnet.apa.org/doi/10.1016/j.chb.2004.02.024 

27. Ferrari, J. R. (2001). Procrastination as self‐regulation failure of performance: effects of 

cognitive load, self‐awareness, and time limits on ‘working best under pressure’. European 

journal of Personality, 15(5), 391-406. http://dx.doi.org/10.1002/per.413 

28. Gadzella, B. M. (2004). Three stress groups on their stressors and reactions to stressors in five 

studies. Psychological Reports, 94(2), 562-564. https://doi.org/10.2466%2Fpr0.94.2.562-564 

29. Gadzella, B. M., & Baloglu, M. (2001). Confirmatory factor analysis and internal consistency 

of the Student-life Stress Inventory. Journal of Instructional Psychology, 28(2), 84-84. Corpus 

ID: 140372772 

30. GHAFARI, F., & AZIZI, F., & MAZLOUM, S. (2007). MULTIPLE ROLES AND ITS 

RELATIONSHIP WITH THE MENTAL HEALTH OF FEMALE NURSES. IRANIAN 

JOURNAL OF OBSTETRICS, GYNECOLOGY AND INFERTILITY, 10(1), 69-78. 

https://www.sid.ir/en/journal/ViewPaper.aspx?id=100157 

31. GHOLAMALI LAVASANI, M., & YOUSELIANI, G., & KARAMI, M. (2008). INCIDENCE 

AND CAUSES OF VIOLENCE IN LORESTAN MIDDLE SCHOOLS: THE TEACHERS', 

https://doi.org/10.1177%2F1028315306291587
https://doi.org/10.5861/IJRSP.2012.136
https://doi.org/10.5861/IJRSP.2012.136
https://doi.org/10.1016/s0005-7967(00)00035-8
https://doi.org/10.1016/s0005-7967(00)00035-8
https://doi.org/10.1016/j.lindif.2014.04.001
https://doi.org/10.1177%2F2332858416633184
http://dx.doi.org/10.5923/j.ijpbs.20150501.04
https://doi.org/10.1016/s0020-7489(02)00092-5
https://www.sid.ir/en/journal/ViewPaper.aspx?id=512968
https://doi.org/10.1080/0887044031000080656
https://psycnet.apa.org/doi/10.1016/j.chb.2004.02.024
http://dx.doi.org/10.1002/per.413
https://doi.org/10.2466%2Fpr0.94.2.562-564
https://www.sid.ir/en/journal/ViewPaper.aspx?id=100157


Ali Shakoori; Zahra Raji; Seyed Mehdi Sarkeshishiyan  

 

  30 

DEPUTIES', AND STUDENTS' POINT OF VIEW. JOURNAL OF PSYCHOLOGY AND 

EDUCATION, 38(2), 77-100. https://www.sid.ir/en/journal/ViewPaper.aspx?id=135819 

32. Giacobbi, P. R., Jr., Tuccitto, D. E., & Frye, N. (2007). Exercise, affect, and university students' 

appraisals of academic events prior to the final examination period. Psychology of Sport and 

Exercise, 8(2), 261–274. https://doi.org/10.1016/j.psychsport.2006.04.001 

33. Goh, Y. W., Sawang, S., & Oei, T. P. (2010). The Revised Transactional Model (RTM) of 

occupational stress and coping: An improved process approach. The Australasian Journal of 

Organisational Psychology, 3, 13-20. http://dx.doi.org/10.1375/ajop.3.1.13 

34. Goyette, K., & Xie, Y. (1999). Educational expectations of Asian American youths: 

Determinants and ethnic differences. Sociology of Education, 72(1), 22–36. 

https://doi.org/10.2307/2673184 

35. Hart, P. M., & Cooper, C. L. (2002). Occupational stress: Toward a more integrated framework 

36. Heiman, T. (2006). Social support networks, stress, sense of coherence and academic success 

of university students with learning disabilities. Social psychology of education, 9(4), 461-478. 

http://dx.doi.org/10.4135/9781848608368.n6 

37. Holinka, C. (2015). Stress, emotional intelligence, and life satisfaction in college students. 

College Student Journal, 49(2), 300-311. Corpus ID: 142449252 

38. Jerusalem, M., & Mittag, W. (1995). Self-efficacy in stressful life transitions. In A. Bandura 

(Ed.), Self-efficacy in changing societies (pp. 177–201). Cambridge University Press. 

https://doi.org/10.1017/CBO9780511527692.008 

39. Joseph, N., Nallapati, A., Machado, M. X., Nair, V., Matele, S., Muthusamy, N., & Sinha, A. 

(2021). Assessment of academic stress and its coping mechanisms among medical 

undergraduate students in a large Midwestern university. Current Psychology, 40(6), 2599-

2609. https://doi.org/10.1007/s12144-020-00963-2 

40. Karademas, E. C. (2006). Self-efficacy, social support and well-being. The mediating role of 

optimism. Personality and Individual Differences, 40(6), 1281–1290. 

https://doi.org/10.1016/j.paid.2005.10.019 

41. KHAJEH, L., & HOSSEINCHARI, M. (2011). INVESTIGATING THE RELATIONSHIP 

BETWEEN SOCIAL ANXIETY AND CLASSROOM PSYCHOSOCIAL CLIMATE WITH 

ACADEMIC SELF-EFFICACY IN JUNIOR HIGH SCHOOL STUDENTS. QUARTERLY 

EDUCATIONAL PSYCHOLOGY, 7(20), 131-153. 

https://www.sid.ir/en/journal/ViewPaper.aspx?id=252328 

42. Kim, Y. H. (2003). Correlation of mental health problems with psychological constructs in 

adolescence: Final results from a 2-year study. International journal of nursing studies, 40(2), 

115-124. http://dx.doi.org/10.1016/S0020-7489(02)00037-8 

43. Klink, J. L., Byars‐Winston, A., & Bakken, L. L. (2008). Coping efficacy and perceived family 

support: potential factors for reducing stress in premedical students. Medical Education, 42(6), 

572-579. https://doi.org/10.1111/j.1365-2923.2008.03091.x 

44. Lawrenz, F. (1987). Gender effects for student perception of the classroom psychosocial 

environment. Journal of Research in Science Teaching, 24(8), 689–697. 

https://doi.org/10.1002/tea.3660240803 

45. Lay, C., & Silverman, S. (1996). Trait procrastination, anxiety, and dilatory behavior. 

Personality and Individual Differences, 21(1), 61-67. https://doi.org/10.1016/0191-

8869(96)00038-4 

46. Lazarus, R. S. (2013). Fifty years of the research and theory of RS Lazarus: An analysis of 

historical and perennial issues. Psychology Press. https://doi.org/10.4324/9780203774595 

47. Liu, X., Kurita, H., Uchiyama, M., Okawa, M., Liu, L., & Ma, D. (2000). Life events, locus of 

control, and behavioral problems among Chinese adolescents. Journal of Clinical Psychology, 

56(12), 1565–1577. https://doi.org/10.1002/1097-4679(200012)56:12<1565::AID-

7>3.0.CO;2-U 

48. Lohaus, A., Beyer, A., & Klein-Heßling, J. (2004). Stresserleben und Stresssymptomatik bei 

Kindern und Jugendlichen. Zeitschrift Fur Entwicklungspsychologie Und Padagogische 

Psychologie, 36, 38-46. https://doi.org/10.1026/0049-8637.36.1.38 

https://www.sid.ir/en/journal/ViewPaper.aspx?id=135819
https://psycnet.apa.org/doi/10.1016/j.psychsport.2006.04.001
http://dx.doi.org/10.1375/ajop.3.1.13
https://psycnet.apa.org/doi/10.2307/2673184
http://dx.doi.org/10.4135/9781848608368.n6
https://psycnet.apa.org/doi/10.1017/CBO9780511527692.008
https://doi.org/10.1007/s12144-020-00963-2
https://psycnet.apa.org/doi/10.1016/j.paid.2005.10.019
https://www.sid.ir/en/journal/ViewPaper.aspx?id=252328
http://dx.doi.org/10.1016/S0020-7489(02)00037-8
https://doi.org/10.1111/j.1365-2923.2008.03091.x
https://psycnet.apa.org/doi/10.1002/tea.3660240803
https://doi.org/10.1016/0191-8869(96)00038-4
https://doi.org/10.1016/0191-8869(96)00038-4
https://doi.org/10.4324/9780203774595
https://psycnet.apa.org/doi/10.1002/1097-4679(200012)56:12%3C1565::AID-7%3E3.0.CO;2-U
https://psycnet.apa.org/doi/10.1002/1097-4679(200012)56:12%3C1565::AID-7%3E3.0.CO;2-U
https://doi.org/10.1026/0049-8637.36.1.38


| International Journal of Social Sciences, 12(2), 21-33 | 2022 

 

31 

49. Lohaus, A., Beyer, A., & Klein-Heßling, J. (2004). Stresserleben und Stresssymptomatik bei 

Kindern und Jugendlichen. Zeitschrift für Entwicklungspsychologie und Pädagogische 

Psychologie, 36(1), 38-46.  https://doi.org/10.1026/0049-8637.36.1.38 

50. Majidianfard, M. B., & Sadri Nasab Babakan, M. (2020). The Relationships among Social 

Skills, Anxiety and Academic Performance of Nursing Students of Yasuj University of Medical 

Sciences in 2018. Journal of Educational Studies, 15, 19-28. http://nama.ajaums.ac.ir/article-1-

336-en.html 

51. Makara, K., & Karabenick, S. (2017). Longitudinal high school research revealed: Using 

surveys to assess student motivation and social networks.In SAGE Research Methods Cases. 

https://dx.doi.org/10.4135/9781473977747 

52. Manning, M. R., & Fusilier, M. R. (1999). The relationship between stress and health care use: 

an investigation of the buffering roles of personality, social support and exercise. Journal of 

Psychosomatic Research, 47(2), 159-173. https://doi.org/10.1016/s0022-3999(99)00028-8 

53. Mansell, W., & Clark, D. M. (1999). How do I appear to others? Social anxiety and processing 

of the observable self. Behaviour research and therapy, 37(5), 419-434. 

https://doi.org/10.1016/s0005-7967(98)00148-x 

54. Marino, P., Sirey, J. A., Raue, P. J., & Alexopoulos, G. S. (2008). Impact of social support and 

self-efficacy on functioning in depressed older adults with chronic obstructive pulmonary 

disease. International journal of chronic obstructive pulmonary disease, 3(4), 713–718. 

https://doi.org/10.2147/copd.s2840 

55. Matza, L. S., Revicki, D. A., Davidson, J. R., & Stewart, J. W. (2003). Depression with atypical 

features in the National Comorbidity Survey: classification, description, and consequences. 

Archives of general psychiatry, 60(8), 817-826. https://doi.org/10.1001/archpsyc.60.8.817 

56. Michie, F., Glachan, M., & Bray, D. (2001). An evaluation of factors influencing the academic 

self-concept, self-esteem and academic stress for direct and re-entry students in higher 

education. Educational psychology, 21(4), 455-472. 

https://doi.org/10.1080/01443410120090830 

57. Mosanya M. (2021). Buffering Academic Stress during the COVID-19 Pandemic Related Social 

Isolation: Grit and Growth Mindset as Protective Factors against the Impact of Loneliness. 

International journal of applied positive psychology, 6(2), 159–174. 

https://doi.org/10.1007/s41042-020-00043-7 

58. Nandamuri, P., & Gowthami, C. (2011). Sources of academic stress–A study on management 

students. Journal of Management and Science, 1(2), 31-42. 

https://doi.org/10.26524/JMS.2011.12 

59. Ogunyemi, A., & Mabekoje, S. (2007). Self-efficacy, risk-taking behavior and mental health as 

predictors of personal growth initiative among university undergraduates. Electronic Journal of 

Research in Educational Psychology, 5, 349-362. 

60. Okada, M., Suzue, T., & Jitsunari, F. (2010). Association between interpersonal relationship 

among high-school students and mental health. Environmental health and preventive medicine, 

15(1), 57-62.  https://doi.org/10.1007/s12199-009-0108-7 

61. Olweus, D. (1978). Aggression in the schools: Bullies and whipping boys. Hemisphere. 

https://doi.org/10.1002/ejsp.2420100124 

62. Ozsaban, A., Turan, N., & Hatice, K. A. Y. A. (2019). Resilience in nursing students: The effect 

of academic stress and social support. Clinical and Experimental Health Sciences, 9(1), 69-76. 

https://doi.org/10.33808/marusbed.546903 

63. Park, H. J., Yoo, E. J., & Lee, H. M. (2020). The Relationship between Academic Stress and 

Major Satisfaction of University Students: Factors Affecting Self-Effectiveness and Social 

Support. The Journal of the Korea Contents Association, 20(2), 310-322. 

https://doi.org/10.5392/JKCA.2020.20.02.310 

64. Paykel, E. S. (1987). Methodology of life events research. Research paradigms in 

psychosomatic medicine, 17, 13-29. https://doi.org/10.1159/000414004 

65. Pourkarimi, J., Vakil, A., & Qudoosinejad, A. (2020). The role of school climate and classroom 

management practices in predicting teacher procrastination. Educational Research, 38, 107-127 

http://dx.doi.org/10.52547/erj.6.38.107 

https://doi.org/10.1026/0049-8637.36.1.38
http://nama.ajaums.ac.ir/article-1-336-en.html
http://nama.ajaums.ac.ir/article-1-336-en.html
https://dx.doi.org/10.4135/9781473977747
https://doi.org/10.1016/s0022-3999(99)00028-8
https://doi.org/10.1016/s0005-7967(98)00148-x
https://doi.org/10.2147/copd.s2840
https://doi.org/10.1001/archpsyc.60.8.817
https://doi.org/10.1080/01443410120090830
https://doi.org/10.1007/s41042-020-00043-7
https://doi.org/10.26524/JMS.2011.12
https://doi.org/10.1007/s12199-009-0108-7
https://doi.org/10.1002/ejsp.2420100124
https://doi.org/10.33808/marusbed.546903
https://doi.org/10.5392/JKCA.2020.20.02.310
https://doi.org/10.1159/000414004
http://dx.doi.org/10.52547/erj.6.38.107


Ali Shakoori; Zahra Raji; Seyed Mehdi Sarkeshishiyan  

 

  32 

66. Rezakhani, Simin Dokht and Sharifi, Hassan Pasha and Delavar, Ali and Shafiabadi, Abdullah. 

(2005). Sources of student stress. Thought and Behavior in Clinical Psychology. 3 (9), 7-16. 

https://www.sid.ir/en/journal/ViewPaper.aspx?id=190430 

67. Rifat Jah, M,. & Rabiee, M. (2007). Study of the experience of playing a simultaneous job-

family role in women heads of households with emphasis on women in the subway. Social 

Welfare Quarterly. 16 (62), 143-186. https://www.sid.ir/en/journal/ViewPaper.aspx?id=612290 

68. Sadeghi, N,. & Lavasani, M,. & Bazargan, Z. (2003). A Survey of Verbal Violence in Middle 

Schools in Tehran, Journal of Psychology and Educational Sciences, 33 (1), 1-28. 

https://www.sid.ir/en/Journal/ViewPaper.aspx?ID=14755 

69. Salimi S-H, Mirza Mani S-M, Shahiri-Tabarestani M. Association of Parental Self-Esteem and 

Expectations with Adolescents’ Anxiety about Career and Education. Psychological Reports. 

2005;96(3):569-578. doi:10.2466/pr0.96.3.569-578 

70. Saltzman, K. M., & Holahan, C. J. (2002). Social support, self-efficacy and depressive 

symptoms: An integrative model. Journal of Social and Clinical Psychology, 21(3), 309–322. 

https://doi.org/10.1521/jscp.21.3.309.22531 

71. Sarita, S. (2015). Academic stress among students: Role and responsibilities of parents. 

International Journal of Applied Research, 1(10), 385-388. 

72. Sax L. J. (1997). Health trends among college freshmen. Journal of American college health : 

J of ACH, 45(6), 252–262. https://doi.org/10.1080/07448481.1997.993689 

73. Searji, F., Heidary, S., Enayatifar Novin, A. (2017). social and educational factors that decreased 

students motivation in high school. The Journal of New Thoughts on Education, 13(2), 125-151. 

https://dx.doi.org/10.22051/jontoe.2017.10113.1292 

74. Selian, S. N., Hutagalung, F. D., & Rosli, N. A. (2020). Academic Stress, Coping and Social 

Cultural Adaptation of Psychological Well Being among Indonesian Postgraduate Students. 

Pertanika Journal of Social Science and Hummaniora, 28(4), 2505-2527. 

http://dx.doi.org/10.47836/pjssh.28.4.02 

75. Selye, H. (1951). The Physiology and Pathology of Exposure to Stress. A Treatise Based on the 

Concept of the General Adaptation Syndrome and the Diseases of Adaptation. The Indian 

Medical Gazette, 87, 431 - 431. https://doi.org/10.1016/0021-8707%2846%2990148-7 

76. SELYE, H., & FORTIER, C. (1950). Adaptive reaction to stress. Psychosomatic medicine, 

12(3), 149–157. https://doi.org/10.1097/00006842-195005000-00003 

77. Senécal, C., Koestner, R., & Vallerand, R. J. (1995). Self-regulation and academic 

procrastination. The Journal of Social Psychology, 135(5), 607–619. 

https://doi.org/10.1080/00224545.1995.9712234 

78. Shakib, Z., & Noroozi, A. (2016). Role of the educational and non-educational factors on the 

mental health in girl high school students in Bushehr city on 2014. Iran South Med J.18 (6) 

:1221-1235. http://dx.doi.org/10.7508/ismj.1394.06.012 

79. Solomon, C. R., & Serres, F. (1999). Effects of parental verbal aggression on children's self-

esteem and school marks. Child Abuse & Neglect, 23(4), 339–351. 

https://doi.org/10.1016/S0145-2134(99)00006-X 

80. Solomon, L. J., & Rothblum, E. D. (1984). Academic procrastination: Frequency and cognitive-

behavioral correlates. Journal of Counseling Psychology, 31(4), 503–509. 

https://doi.org/10.1037/0022-0167.31.4.503 

81. Tan, J. B., & Yates, S. (2011). Academic expectations as sources of stress in Asian students. 

Social Psychology of Education: An International Journal, 14(3), 389–407. 

https://doi.org/10.1007/s11218-010-9146-7 

82. Taqvaee Nia, Ali (2018). Experimenting and comparing the causal relationship model between 

perceived academic stress and mental well-being mediated by perceived social support and 

beliefs of academic self-efficacy in male and female students of Shahid Chamran University of 

Ahvaz, PhD thesis, Shahid Chamran University of Ahvaz 

83. Tayebinia, M., Rahmani, J. (2017). The Way of Women Interacting in Plural Challenges Case 

Study in Tehran: Woman who are concurrently Employed, University Student, Married, and 

Mother. Gender and Family Studies, 5(1), 133-169. http://www.jgfs.ir/article_59849 

https://www.sid.ir/en/journal/ViewPaper.aspx?id=190430
https://www.sid.ir/en/journal/ViewPaper.aspx?id=612290
https://www.sid.ir/en/Journal/ViewPaper.aspx?ID=14755
https://doi.org/10.2466/pr0.96.3.569-578
https://psycnet.apa.org/doi/10.1521/jscp.21.3.309.22531
https://doi.org/10.1080/07448481.1997.993689
https://dx.doi.org/10.22051/jontoe.2017.10113.1292
http://dx.doi.org/10.47836/pjssh.28.4.02
https://doi.org/10.1016/0021-8707%2846%2990148-7
https://doi.org/10.1097/00006842-195005000-00003
https://psycnet.apa.org/doi/10.1080/00224545.1995.9712234
http://dx.doi.org/10.7508/ismj.1394.06.012
https://psycnet.apa.org/doi/10.1016/S0145-2134(99)00006-X
https://psycnet.apa.org/doi/10.1037/0022-0167.31.4.503
https://psycnet.apa.org/doi/10.1007/s11218-010-9146-7
http://www.jgfs.ir/article_59849


| International Journal of Social Sciences, 12(2), 21-33 | 2022 

 

33 

84. Torres, J. B., & Solberg, V. S. (2001). Role of self-efficacy, stress, social integration, and family 

support in Latino college student persistence and health. Journal of vocational behavior, 59(1), 

53-63.  https://doi.org/10.1006/jvbe.2000.1785 

85. Trigueros, R., Padilla, A. M., Aguilar-Parra, J. M., Rocamora, P., Morales-Gázquez, M. J., & 

López-Liria, R. (2020). The Influence of Emotional Intelligence on Resilience, Test Anxiety, 

Academic Stress and the Mediterranean Diet. A Study with University Students. International 

journal of environmental research and public health, 17(6), 2071. 

https://doi.org/10.3390/ijerph17062071 

86. Weeks, J. W., Heimberg, R. G., & Rodebaugh, T. L. (2008). The Fear of Positive Evaluation 

Scale: assessing a proposed cognitive component of social anxiety. Journal of anxiety disorders, 

22(1), 44–55. https://doi.org/10.1016/j.janxdis.2007.08.002 

87. Wilks, S. E. (2008). Resilience amid academic stress: The moderating impact of social support 

among social work students. Advances in social work, 9(2), 106-125. 

https://doi.org/10.18060/51 

88. Yap, M. B., & Devilly, G. J. (2004). The role of perceived social support in crime victimization. 

Clinical Psychology Review, 24(1), 1-14.  https://doi.org/10.1016/j.cpr.2003.09.007 

89. Zheng, S., Rosson, M. B., Shih, P. C., & Carroll, J. M. (2015, February). Understanding student 

motivation, behaviors and perceptions in MOOCs. In Proceedings of the 18th ACM conference 

on computer supported cooperative work & social computing (pp. 1882-1895). 

https://doi.org/10.1145/2675133.2675217 

 

https://doi.org/10.1006/jvbe.2000.1785
https://doi.org/10.3390/ijerph17062071
https://doi.org/10.1016/j.janxdis.2007.08.002
https://doi.org/10.18060/51
https://doi.org/10.1016/j.cpr.2003.09.007
https://doi.org/10.1145/2675133.2675217

