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Modeling the Causal Relationships of the Antecedents and Consequences of
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Abstract

his study examined the mediating effect of achievement motivation on the relationship between goal orientations and aca-

demic self-regulation styles with academic engagement and academic bournout among male and female gifted students. In

this correlational study, 389 students (182 male and 207 female) responded to the Achievement Goal Questionnainre-Revised
(AGQ-R, Elliot & Murayama, 2008), School Engagement Inventory (SEL, Salmela-Aro & Upadaya, 2012), School Burnout Inventory
(SBI, Salmela-Aro, Kiuru, Leskinen & Nurmi, 2009), Achievement Motivation Test (AMT, Hermans, 1970) and Academic Self-Reg-
ulation Questionnaire (SRQ-A, Ryan & Connell, 1989). Structural equation modeling was used to assess the mediating effects model.
Results indicated that partially mediated model of achievement motivation on the relationship between goal orientations and academic
self-regulation styles with academic engagement and academic bournout had good fit to data. Furthermore, all of the regression weights
in the hypothesized model were statistically significant and model' predictors accounted for 71% and 56% of the variance in academic
engagement and academic bournout, respectively. In sum, these finding show that the combination of psychological qualities such as

motivational self-regulation ability, learners immunize against failure avoiding behaviors.
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1 - achievement motivation

2 - gifted underachievers

3 - gifted motivation

4 - Self-Determination Theory (SDT)

5 - achievement goal theory
6 - school bournout
7 - school engaement
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1 - internal motivation
2 - external motivation
3 - amotivation

4 - inherent value
5 - enjoyment of participation
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1 - identification

2 - introjection

3 - contingent

4 - feelings of choice

5 - feelings of compliance

6 - autonomy

7 - competence

8 - relatedness

9 - procrastination

10 - self-handicapping
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1 - Achievement Goal Questionnaire-Revised
2 - mastery-approach
3 - mastery-avoidance

4 - performance-approach
5 - performance-avoidance
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1 - School Engagement Inventory (SEI)

2 - Utrecht work engagement scale (UWES-S)
3 - dedication

4 - absorption

5 - energy

6 - School Burnout Inventory-Reviesd (SBI-R)
7 - Bergen Burnout Indicator 15 (BBI-15)

8 - work exhaustion

9 - cynicism toward work

10 - sense of in adequacy at work

11 - exhaustion at school

12 - cynicism toward the meaning of school
13 - sense of inadequacy at school
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1 - Achievement Motivation Test (AMT)

2 - Academic Self-Regulation Questionnaire (SRQ-A)
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1 - Mardia’s coefficient

2 - Mahalanobis distance

3 - expectation maximization
4 - maximum likelihood

5 - Chi square test

6 - Chi square divided by degrees of freedom test

7 - Ccomparative Fit Index (CFI)

8 - goodness of fit index (GFI)

9 - Adjusted Goodness of Fit Index (AGFI)

10 - Root Mean Square Error of Approximation (RMSEA)
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