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: Methodology: The present study was of descriptive type and its design was
: correlation of path analysis. For this purpose, 403 students of Farhangian
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. :El-l ¢ collect information from three questionnaires of Gentry and Others classroom
il : perceptions (2002), goal orientation and McGregor Gore (2001) and
: motivational strategies of learning Pintrich and others ( 1991) was used. The
: relationship between the variables was tested by modeling structural equations.
" : Results: The results showed that classroom perceptions were positive predictors
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: Also, goal orientation and motivational beliefs were positive predictors of
: academic performance.
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Extended Abstract

Introduction:

Various factors and variables affect students'
academic performance and the identification of
these factors has always been of interest to
those involved in education and educational
psychologists. Most educational specialists
have emphasized the role of motivational and
cognitive variables as effective factors in
academic performance. In addition to students
‘cognitive abilities, motivational variables are
the most important factors that students' desire
to understand and master new subjects, acquire
new knowledge and skills. Affects trying to
understand assignments (Sedaghat, 2010). The
importance of perceptions implies one of the
important assumptions of Pinrich (2004)'s
theory of self-regulated learning, which is the
activeness of learners. Accordingly, learners
are active interpreters of classroom experiences
and their perception of the classroom
environment is more important than the
objective environment itself and plays a more
important role in academic performance
(Ames, 1992; Maher and Midgley, 2004).
Although there is research on the effect of
individual factors and learning context factors
on students' performance and learning, few
studies have examined them by combining both
factors in one study. Considering the theoretical
perspective in this study, we focus on an aspect
of students' individual characteristics -
motivational goal orientation and perception of
the learning context of an aspect of academic
performance that includes motivational beliefs.
First, according to Research done, motivational
goals refer to individual goals for progress.
Empirical evidence contradicts the relationship
between goal orientation and academic
achievement. While some studies have shown
that mastery approach goal orientation is not
related to teacher scores (Polka and Nimi, 2013;
Jawakioon, Gandan Wieb, 2008;), a number of
other studies have shown that this type of goal
orientation is related to academic achievement
(Lavasani, Hejazi and Khazri, 2012; LiemLau
and Nie, 2008; Elliot and McGregor,
2001,2016).

Studying the cognitive dimensions without
considering the motivational dimensions and
the interactive effect of the two on the rate of
learning does not seem very logical. Therefore,
in the school situation, in addition to cognitive

trategies, students' motivational beliefs should
also be considered. In line with these issues, the
main question of the present study is whether
the factors of goal orientation and motivational
beliefs play a mediating role between
classroom  perceptions and  academic
performance?

Methods

The present study is a descriptive study and its
design is a correlation of structural equation
modeling. "Statistical population™ All students
studying for a bachelor's degree at Farhangian
University of Mashhad in the 2016-2017
academic year. From this population, a sample
of 403 students was selected by stratified
random sampling.

The scales used are: of Gentry and Others
classroom perceptions (2002), McGregor and
Elliot goal orientation (2001) and motivational
strategies of  learning  Pintrich  and
others(1991).To examine the relationships
between class perceptions, goal orientation,
motivational beliefs and academic
performance, a conceptual model was drawn
based on theoretical foundations, then the
proposed model was examined by modeling
structural equations using the maximum
probability method.

Results

To examine the relationships between class
perceptions, goal orientation, motivational
beliefs and academic performance, a
conceptual model was drawn based on
theoretical foundations, then the proposed
model was examined by modeling structural
equations using the maximum probability
method. The results of structural equation
modeling examine the relationship between
class perceptions and motivational beliefs,
orientation Confirms the purpose and academic
performance.

Classroom perceptions significantly predict
goal orientation (B = 0.259), p <0.006 and
motivational beliefs (B = 0.553), p <0.000 and
academic performance (B = 0.053), 0.005
Predicts 0> p. According to results, the direct
effect of goal orientation on academic
performance (0.250) is positive and significant
at the level of 0.05. This finding shows that goal
orientation has a direct, positive and significant
effect on academic performance. According to
the results, the direct effect of motivational
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beliefs on academic performance (0.236) at the
level of 0.05 is significant. This finding shows
that motivational beliefs have a direct, positive
and significant effect on  academic
performance. Among other results, the indirect
effect of class perceptions on goal orientation
(0.312) is significant at the level of 0.05.
Considering that this effect enters through
motivational beliefs, it can be concluded that
motivational beliefs play a mediating role in the
relationship between class perceptions and goal
orientation. Also, the indirect effect of class
perceptions on academic performance (0.273)
at the level of 0.05 is significant. This effect is
established through motivational beliefs and
goal orientation, so these variables mediate the
relationship between class perceptions and
academic performance.

Conclusion
Therefore, most of the research on the
relationship between environmental

perceptions and academic performance is
consistent with our findings, and this is due to
the importance of environmental perceptions in
academic performance. This relationship has
had the same results in different cultural
contexts. The quality of the classroom
environment plays a crucial role in students'
learning. When learners have a positive
perception of their classroom environment,
they will perform better and have more positive
attitudes toward what they have learned (Fraser,
2012). Regarding the relationship between goal
orientation and academic performance, the

results of structural equation modeling confirm
the relationship between goal orientation and
academic performance. This result is consistent
with the results of other researchers. Clark
Galland and Fernay (2013) showed that goal
orientation increases mastery and in-depth
processing of curriculum, which in turn
increases one's academic performance. The
results of this study also showed that
motivational beliefs directly predict academic
performance, the results of structural equation
modeling confirm the relationship between
motivational beliefs and academic
performance. Also, the results of this study
showed that goal orientation and motivational
beliefs are mediated between class perceptions
and academic performance. In other words, the
indirect effect of class perceptions on goal
orientation and academic performance was
estimated, which indicates the significant effect
of indirect class perceptions on Orientation is
the goal.

Overall, the results of this study are a
motivational cognitive model for academic
achievement that can be used by teachers,
educators, parents and all those involved in
education to take practical measures to improve
students' academic achievement. Professors,
teachers and other practitioners are advised to
take appropriate practical steps to increase the
true self-efficacy of students, create a pleasant
and challenging environment and give them the
right to choose and freedom of action.
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