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ABSTRACT

Teachers play a crucial role in developing students’ abilities and help them
form their future. The present study aimed to examine the statistical
relationship between job satistaction and sell-efficacy of EFL teachers in
ITran. The participants of this research included 248 Iranian EFL teachers
working in the universities ol Tehran and Ardabil provinces. This research
used a non-random sampling design. The data collection instruments were
two questionnaires, Job Satistaction Survey’ (JSS) and “Teachers’ Sense of
Efticacy Scale’ (TSES). The ]SS contained 36 items with 9 sub-scales
mcluding pay, promotion, supervision, Iringe benelfits, contingent rewards,
operating, coworkers, nature of work, and communication. The TSES
contained 24 items with three sub-scales, mcluding efficacy in student
engagement, eflicacy in instructional strategies, and efficacy in classroom
management. After data collection, the SPSS sofiware was applied to
convert the obtained data ito numerical and interpretable data. The data
were analyzed on the basis of means, standard deviations, the results of’
paired samples t-tests and Pearson product-moment correlation
coeflicient. The findings represented a significant and positive relationship
between EFL teachers’ job satisfaction and self-efticacy. Pedagogical
mplications of the study have been discussed.

Introduction

mformation, knowledge, values, attitudes, and skills

Teachers are important actors i the process of
mmproving the quality of education available to
students. To be eligible as a teacher, a person must
have acquired pedagogical nstruction for the
purpose of being able to help students in receiving
necessary information, abilities, and attitudes
(Okeke et al., 2019). In accordance with Njoku et
al. (2017), a teacher 1s an individual who offers

to a person or group of people who are supposed
to be reasonably unskilled or untrained in a manner
that 1s both pedagogically efficient and morally
acceptable. Regarding Offorma (2016), receiving
teacher training equips people to become active
members of society and to educate younger
members who have less life experience. According
to Colson et al.,, (2017), in the classroom, the
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teacher 1s the most important factor in determining
the success of each student. From a broader point
of view, the extent to which teachers believe they
can mfluence their students’ behavior and learning
1s shown by their level of job satistaction.

Teachers’ job satisfaction 1s considered as their
emotional reaction and mental attitude towards
work or teaching role, which refers to the functional
relationship between what they expect from
teaching and what 1s offered to them as teachers
(Skaalvik &  Skaalvik, 2011; Zembylas &
Papanastasiou, 2004). Job satisfaction 1s very
mportant in the development of high quality
education and has been the focus of attention of
various researchers in recent decades (Crossman &
Harris, 2006; Duyar et al., 2013; Evans, 2001;
Toropova et al., 2021). The high level of teachers’
job satisfaction may lead to a favorable classroom
and university atmosphere, which significantly
contributes to effective relationships between
teachers and students, better student learning, and
more teachers’ participation in quality education
(Gniffith, 2004; Skaalvik & Skaalvik, 2011).
Furthermore, higher job satisfaction of teachers is
useful 1n mmproving working relationships and
better cooperation in order to implement university
educational programs and leads to highly effective
organizational performance (Grifhith, 2004; Torres,
2019).

Many variables in the fields of psychology and
sociology are related to teachers’ job satisfaction.
The mfluences of teaching experience, gender,
motivation to teach, and self-efficacy on teacher job
satisfaction are categorized as intrinsic factors (e.g.,
Klassen & Chiu, 2010; Liu et al., 2023; Skaalvik &
Skaalvik, 2014; Watt et al., 2012), whereas school
climate, working conditions, leadership patterns,
and social culture are classified as extrinsic factors
(e.g., Kapa & Gimbert, 2018; Kelchtermans, 2006;
Liuetal., 2021 Ozcan, 2021). All these factors form
a multidimensional concept in both nternal and
external environments, which shows that teachers’
job satisfaction 1s mfluenced both by the teachers
themselves and by the university context. With
these explanations, it is worth noting that when the
mternal and external support conditions are
madequate, teachers are likely to be dissatisfied and
suffer from job turnover, and in some cases, even
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leave the teaching profession completely (Griffith,
2004; Torres, 2019).

In recent years, there has been an increase n the
literature on what factors can affect teachers’ job
satisfaction. However, the existing ones are
characterized by conducting a single country
sample; transnational comparative studies on the
relationship between teachers’ job satisfaction and
other conditions are lmited to a specific region or
specific field. From another poimt of view, although
both teachers and university contexts are closely
related to job satisfaction, there are few studies that
have simultaneously addressed conditions at the
teacher and university levels (e.g., Liu et al., 2023;
Shen et al., 2012). Typically, teaching is highly
valued as an attractive profession i Iran, and
employment m this job 1s considered a highly
competitive process (Hargreaves, 2009; Klassen et
al., 2010). Consequently, the comparative study of
various factors affecting the job satisfaction of
teachers m Iranian universities 1s reasonable and
appropriate.

Another factor related to EFL teachers that has
been widely discussed in the literature and is
expected to mfluence their career success 1s self-
efficacy. According to Klassen, and Chiu (2010),
TSE influences the way they teach and the success
and motivation of their students. On the other
hand, Fives (2003) stated that persistent problems
in measuring efficacy beliefs remained an issue for
many vyears. Bandura (1997) claims that when
evaluating teachers’ self-efficacy, the evaluation
should show a specific functional domain instead of
measuring a general function. As stated by Klassen
and Chiu (2010), teachers’ ability to teach 1s
mcluded m a general measure of teacher self-
efhicacy, while their skill 1s assessed m a specific
domain. In this area, it 1s crucial to understand the
factors that contribute to teachers’ self-efficacy and
mfluence their approach to teaching and classroom
management.

The term ‘self-efficacy’ was comed by Albert
Bandura (1997), who is credited with being the
pioneer of its mtroduction. All anticipated
outcomes and performance affect each individual’s
behavior (Bandura, 1997; Chan et al., 2020). In a
given situation, expectations of an outcome based
on human moral judgments may produce effects
(Chan et al. 2020). He also stated that people
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cannot exhibit that behavior unless they believe in
their own competence or anticipate
Teachers’ goals and behavior in the classroom are
guided by their 1deals. Values can also enhance self-
efficacy by encouraging well-being. Teachers’ self-
efficacy 1s defined as their belief in their ability to
successfully  perform tasks related to their
professional work. According to Barni et al. (2019),
self-efficacy of teachers affects important academic
outcomes such as students’ motivation,
achievement, and well-being. Academic outcomes,
such as job satisfaction and student motivation, are
largely affected by teachers’ confidence in their
capacity to successfully manage academic demands,
obstacles, and commitments compared to
professional employment (Barni, et al., 2019).
Teachers’ goals can be as much as their beliefs
about their ability to teach students effectively.
According to Bandura’s social cognition theory
from 1986, individuals’ goals are guided by
different abilities. These skills contain planning,
symbolizing, foresight, taking the other person’s
pomt of view, and being mtrospective. These
aptitudes affect people’s perception of their
capacity to perform a given activity through the
environment, actions, and personal factors (Chan et
al., 2020).

Teachers’ actions and goals in the classroom are
guided by their ideals. In addition, values can
enhance a person’s sense of self-efficacy and mental
well-being. Important educational outcomes are
significantly —affected by TSE, or teachers’
perceptions of their capacity to successfully manage
the responsibilities, obligations, and obstacles
associated with their professional practice (Barni, et
al., 2019). Self-efficacy 1s one of the mmportant
psychological characteristics of teachers, which 1s
used to perform specific academic tasks of students.
According to Klassen and Tze, (2014), TSE has
gradually assumed a more mmportant role in
psychology research due to its implications for
educational practices, academic learning and
student achievement, and teaching effectiveness.
Caprara et al. (2003) stated that teachers with high
levels of self-efficacy feel more satisfied with their
work, experience less stress at work, and have an
easier time correcting unruly students.

A body of new research shows that teacher self-
efficacy 1s associated with positive outcomes such as

sSuccess.
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motivation, enhanced student learning, and
achievement. Additionally, research shows that
there 1s a correlation between teachers’ self-efficacy
and factors such as job satisfacton and job
commitment (Caprara et al, 2003). There 1is
evidence demonstrating a relationship between
teachers’ self-efficacy and their job satisfaction.
Teachers’ self-efficacy 1s viewed as one of the most
mmportant factors affecting their job satisfaction
during their teaching years (T'schannen-Moran &
Woolfolk Hoy, 2007; Wolters & Daugherty, 2007).
It has already been mentioned that self-efficacy
affects behavior, feelings and thinking of people
(Bandura, 1994). Similarly, it 1s argued that self-
efficacy 1s related to job satisfaction. Hence, solving
the problem of job dissatisfaction means improving
teachers’ self-efficacy. Accordingly, the current
concern of this research is to investigate the
statistical relationship between job satisfaction and
self-efficacy of Iranian EFL teachers in universities
i Tehran and Ardabil provinces.

Literature Review

This section reviews the existing literature that
has been examined in the subject area of the current
research and the studies that have been conducted
in relation to it. This 1s to strengthen the research
theoretically and find out what other researchers
have found and possibly not, and thus help the
current study to fill the gap. The presentation of the
literature review is arranged thematically.

Job Satisfaction

Job satisfaction 1s outlined as something that 1s
entertaining and enjoyable which usually creates
positive output (Locke, 2001); the degree to which
people love their work (Hirschfeld, 2000);
happiness and enthusiasm for one’s job (Osakwe,
2014); and the degree of satisfaction a person feels
towards his or her job (Maharjan, 2019). Okoth
(2003) states that job satisfaction 1s a positive state
that results from the evaluation of job experiences;
a set of positive beliefs and feelings that people have
about their work. Job satisfaction 1s related to
people’s perception and evaluation of their job,
which 1s mfluenced by their unique needs,
expectations and values (Sempane et al., 2002). As
stated by Armstrong (2006), a positive attitude
indicates job satisfaction, while a negative attitude
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means job dissatisfaction. Job satisfaction 1s one of
the important characteristics that the employees of
a unwversity should have because satishied
employees will be cooperative and motivated while
unhappy people will not contribute much to the
university (Oshagbemi, 2003).

Importance of Job Satisfaction

The literature shows that job satisfaction of
employees 1s necessary for success in their work
because job dissatisfaction may lead to brain drain,
apathy, procrastination and low job performance,
which will affect organizational effectiveness
(Osakwe, 2014). According to Shaju and
Subhashini (2016), employees who are satisfied
with their jobs have an emotional bond with their
organization and are proud of their membership,
which 1s very beneficial for the health of the
organization. There 1s a strong relationship between
job satisfaction and employee retention i the
workplace. When employees feel that their
organization supports them and provides them with
a good work-life balance, their job satisfaction
mcreases and this reduces their desire to move
(Forsyth & Polzer-Debruyne, 2007). Furthermore,
Ngo et al. (2009) stated that job satisfaction results
i an increase 1n the level of job performance; high
levels of employee motivation; positive work values;
and lower rates of absenteeism, burnout, and
turnover. Swamy et al. (2015) believe that satisfied
employees are a very mmportant asset for the
organization.

Factors Affecting Job Satisfaction

There are several studies that evaluate the factors
affecting job satisfaction. As Rose (2003), stated, job
satisfaction 1s influenced by the terms of the work
situation, work orlentation, employment contract,
financial rewards, and gender of a person. George
and Jones (2008) indicated that the type of job,
colleagues, supervision, and payment influence job
satisfaction. Job satisfaction 1s promoted by work
standards, adequate authority, fair compensation
and good leadership (Bavendum, 2000). Other
factors  include  professional  development,
professional recognition, job security, favorable
working conditions, interpersonal relationships,
work efficiency, and job success (Osakwe, 2003;
Uddin et al.,, 2005; You et al., 2017). Greater
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personal mterest in work, reward for performance,
ability to work on mitiative and high self-esteem also
mfluence job satisfaction (Rhodes & Hammer,
2000; Stajkovich & Luthans, 1998). In a related
study by Saif et al. (2016), It was understood that
participation in decision-making, flexible working

hours, the atitude of top  management,
organizational culture, time for family and
management style influence job satisfaction.

Likewise, a study showed that increasing the level of
education and age of employees increased job
satisfaction (Meziroglu, 2005). In accordance with
Baron and Greenberg (1990), job satisfaction is
influenced by stress levels, self-efficacy, self-
monitoring, and seniority. Some of the studies
showed that heavy teaching loads and student
attitudes contribute to teacher job stress, which
leads to negative health outcomes, reduced
personal achievement, emotional exhaustion,
depersonalization, and lower levels of self-efficacy.
(Betoret, 2006; Jepson & Forrest, 2006; Kyriacou,
2001).

Self-Efficacy

Self-efficacy 1s defined as people’s belief in their
own capacity to master the motivational, cognitive
and behavioral needed for their
performance in a specific situation (Bandura,
1997). In other words, self-efficacy 1s a belief of
competence 1n a particular situation. According to
Fitzgerald and Schutte (2010), self-efficacy 1s
considered as a cognitive process through which
people judge their own ability to perform a given
task. Researchers also stated that as a situation-
specific competence belief, self-efficacy affects a
person’s internal and external behaviors. In recent
decades, self-efficacy has been considered one of
the widely studied variables in the fields of
psychology, education and organizational sciences.
Self-efficacy beliefs determine how people feel,
think, motivate and behave (Bandura, 1994). As
stated by Diseth (2011), low self-efficacy beliefs
have a negative effect on a person’s abilities, while
high self-efficacy beliefs have a positive effect on a
person’s performance. People with high self-
efficacy beliefs are able to perform challenging
tasks; they are stable and persistent against
negativity; they can restore their self-efficacy beliefs
after faillure; and associate their faillure with

resources
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msufficient effort and acquired skills (Bandura,
1994). In other words, people with low self-efficacy
beliefs avoid difficult tasks; they reduce the efforts
they show when faced with a challenge; they give up
easily, and explain the reason for their failure with
their incapacity (Bandura, 1994).

Importance of Self-Efficacy

During the past decades, self-efficacy has become
one of the widely studied variables i psychology,
educational sciences, and organization. A study
shows a positive correlation between self-efficacy
and effective, motivational, and behavioral
outcomes 1n organizational settings (Bandura,
1986). Moreover, Heuven et al., (2000) stated that
people with high self-efficacy beliefs can achieve
mternal satisfaction from their jobs, perform their
tasks successfully, set more challenging goals for
themselves, and do Dbetter In overcoming
unsuccessful experiences. According to Boyd and
Vouzikis (1994), self-efficacy 1s also one of the most
mmportant  components  of  organizational
motivation, because if 1t is low, it affects the person’s
performance. In a similar study, Bandura (1997)
points out that people’s beliefs about their
capacities to perform their job affect their
motivation to seek or avoid particular tasks.

Factors Affecting Self-Efficacy

The literature emphasized several factors that
influence self-efficacy. According to Shaukat et al.
(2019), characteristics such as academic education,
age and teaching experience had a significant effect
on self-efficacy beliefs. In addition, other factors
are related to self-efficacy. These factors include a
supportive school environment which improves
self-efficacy (Lee et al, 2019) and stress and
burnout, which decrease self-efficacy (Zhu et al.,
2006). The study also represents other factors that
icrease self-efficacy such as teaching (Eden &
Aviram, 1993); positive feedback (Beattie et al.,
2015); social support and role model (Levan, 2010);
positive engagement (Bakker, 2009); and high self-
esteem (Afari, 2012).

Job Satisfaction and Self-Efficacy

Some studies have represented a significant
positive relationship between job satisfaction and
self-efficacy (Balghaizadeh & Jola 2024; Judge et al.,
2001; Luthans et al., 2006; Tirkoglu et al., 2017).

A Study on the Relationship between Iranian

Balghaizadeh and Jola (2024) studied the power of
predicting the feeling of self-efficacy m the job
satisfaction of Iranian EFL teachers from private
language mstitutions. The results showed that there
1s a positive and significant relationship between
self-efficacy and job satisfaction. According to
Luthans et al. (2006), people with high self-efficacy
can overcome problems more effectively and are
more likely to achieve valuable results through
persistence that leads to job satisfaction. As
Pinquart et al. (2003) stated, people with high self-
efhicacy experience higher levels of job satisfaction
and are less likely to be unemployed and more
satished with their jobs. In a similar study,
Muhammet et al. (2017) indicated self-efficacy as a
significant predictor of job satisfaction. High levels
of self-efficacy promote people’s behaviors and
attitudes, which leads to job satisfaction (Bargsted et
al., 2019). People with high levels of self-efficacy
beliefs have higher job satisfaction because they
consecrate their task (Judge et al., 2001); obtain
more hopeful thoughts (Salanova et al., 2005); and
are proficient in completing the work (Judge &
Bono, 2001). Self-efficacy guides employees’ efforts
and promotes their persistence, which leads to job
satisfaction (Stajkovich & Luthans, 1998).

Theoretical Framework

This research used Bandura’s self-efficacy theory
as a theoretical framework (Bandura, 1977). In
accordance with this theory, self-efficacy influences
an individual’s motivation, thinking, and behavior.
People with self-efticacy are efficient in performing
their tasks. Despite some research showing that
having knowledge and skills 1s necessary for success,
Bandura (1997) has indicated that having low self-
esteem can also reduce personal success. Regarding
Bandura (1994), four major sources influence a
person’s self-efficacy: mastery of experiences,
vicarious experiences, social persuasion, and
emotional states in judging one’s abilities. Among
these sources, mastery experiences are the most
effecive  sources of self-efficacy. Mastery
experiences when people succeed 1n
performing tasks. Vicarious experiences include
modeling people and their Social
persuasion affects people’s self-efficacy 1if it has
positive encouragement. Finally, emotional states
are judgments about one’s abilities on how one

occur
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reacts to various situations such as health
performance, coping with stressors, and physical
achievements (Bandura, 1997). Reducing stress is
likely to increase self-efhicacy and, as a result, job
satistaction. Teaching is one of the most challenging
jobs n the world. Despite the fact that researchers
have made an important contribution in finding the
relationship ~ between  self-efficacy and  job
satisfaction with other variables, little research has
been done to mvestigate the relationship between
these two variables among FEnglish language
teachers. Therefore, it 1s important to understand
the current level and the relationship between job
satisfaction and teachers’ self-efficacy.

Purpose of the Study

The purpose of the present study was to examine
the nature of job satisfaction and self-efficacy among
Iraman EFL teachers of the universities in Tehran and
Ardabil provinces. The main objectives of the
empirical section of this research were:
1. What are Iraman EFL teachers’ beliefs about
their job satisfaction?
2.What are Iranian EFL teachers’ beliefs about
their self-efficacy?
3.Is there a statistical relationship between teachers’
job satisfaction and self-efficacy?

Methodology
Context and Participants

The participants i this study were 248 Iranian
EFL teachers (117 males and 131 females) working
m different universities in Tehran and Ardabil
provinces. It should be noted that two
questionnaires were distributed among the main set
of participants through email, social networks and
on paper. As mentioned earlier, 248 EFL teachers
completed the questionnaires without problems,
which were the main data of the study. These
participants were categorized mto two novice and
experienced teachers with active working years
between 5 and 35 years. Their ages ranged from 25
to 65 years and most of the teachers were between
26 and 35 years old. When distributing the
questionnaires, all teachers were mformed about
the confidentiality of the findings so that they could
participate in this research more confidently. The
demographic characteristics of the teachers are
represented in Table 1.
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Table 1.
Demographic Characteristics of the Participants of
the Study

. Valid
Variables Frequency  Percent Percent
Gender Male 117 47.17 47.17

Female 131 52.82 52.82
26-35 102 41.12 41.12
Age Group 36-45 75 30.24 30.24
(Year) 46-55 49 19.75 19.75
56-65 292 8.87 8.87
Year of ()15 _ 133 53.62 53.62
Teaching gp. 16-25 89 35.88 35.88
26-35 26 10.48 10.48
Total 248 100.0 100.0

According to Table 1, more than half of the
participants (52.82 9%) were female teachers. Most
of the participants were aged between 26 and 45
years (71.36 %), representing that the majority of
the teachers were young, while only 8.87 percent of
the teachers were between 56 and 65 years.

It should be noted that this study was done only
by teachers whose teaching experience was between
6 and 35 years. Given that the predominant age
group was 26-45, 1t 1s quite reasonable that the
majority of participants had less teaching
experience. According to Table 1, the highest
teaching experience was between 6-15 years and 16-
25 years, while only 10.48% of the participants had
teaching experience between 26-35 years.

In this quantitative method, a non-random
selection of participants was used. This study
applied such an approach to measure objectives
such as job satisfaction and self-efficacy of EFL
teachers mn Iran. This research used statistical
methods that contained correlational designs to
reduce bias and objectively indicate the findings
(Cronbach, 1975; Powdermaker, 1966). It
measured the different perspectives on job
satisfaction and self-efficacy of Iranian EFL teachers
i Tehran and Ardabil provinces.

Instrumentation

To collect the data, two questionnaires were
applied, namely, (1) Job Satisfaction Survey (JSS) and,
(2) Teachers’ Sense of Efficacy Scale (TSES).

Job Satisfaction Survey (JSS)
The Job Satisfaction Survey (JSS) was prepared
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by Spector (1985). It had 36 items with 9 sub-scales
containing pay, promotion, supervision, fringe
benefits, contingent rewards, operating, coworkers,
nature of work, and communication. Each sub-
scale contained four items. The instrument was a
six-point  Likert scale providing six possible
responses (I = disagree very much, 2 = disagree
moderately, 3 = disagree slightly, 4 = agree slightly,
5 = agree moderately, and 6 = agree strongly). The
designer of the mstrument represented that a mean
score of 4 or more indicates satisfaction, 3 or less
indicates dissatisfaction, and between 3 and 4
mdicates ambivalence. The coefhcient alpha
(Cronbach, 1951) represented reliability as it was
91 for the instrument, .75 for pay, .73 for
promotion, .82 for supervision, .73 for fringe
benefits, .76 for contingent rewards, .62 for
operating, .60 for coworkers, .78 for nature of work,
and .71 for communication. Before this research,
the experimental instrument was tested with 105
EFL teachers and the alpha coefficient indicating its
reliability was .89.

Teachers’ Sense of Efficacy Scale (TSES)

Teachers’ Sense of Elfficacy Scale (I'SES) was
designed by Tschannen- Moran and Hoy (2001).
This instrument had 24 items with three sub-scales
containing efficacy in student engagement, efficacy
In instructional strategies, and efficacy in classroom
management. Each sub-scale contained eight items.
The instrument was a 9-point Likert scale preparing
9 possible responses (1 and 2 = nothing, 3 and 4 =
very little, 5 and 6 = some nfluence, 7 and 8 = quite
a bit, and 9 = a great deal). The reliability of this
mstrument and its sub-scales was evaluated. The
coefficient alpha (Cronbach, 1951) represented
rehability as it was .94 for the instrument, .87 for
efficacy m student engagement, .91 for efhcacy in
mstructional  strategies, and .90 for efficacy n
classroom management. Prior to this research, the
experimental tool was tested with 105 EFL teachers
and the alpha coefticient represented a reliability of
.87.
Data Collection Procedure

Afier the test implementation of the
questionnaires with a group of 26 people, shght
changes were made m the expressions of some
1tems 1 order to improve their comprehensibility.
Likewrse, the obtained scores were entered imnto

A Study on the Relationship between Iranian

SPSS and Cronbach’s alpha was calculated for the
scales to ensure sutlicient reliability of the scales. It
should be noted that a group of colleagues in
1Tehran and Ardabil universities were contacted and
asked to provide the questionnaires to EFL
teachers and request their cooperation. As noted
earlier, questionnaires were sent to 153 teachers in
person and 134 copies were sent via email or social
networks. Overall, out of 287 teachers who were
contacted, 248  teachers  answered  the
questionnaires and  returned  them.  These
questionnaires were scored, and the data was
entered mto SPSS software. It should be noted
that the negative items were reverse coded and
necessary preliminary calculations were done to
prepare them for the data analysis process.

Data Analysis Procedure

Participants in this research answered questions
in two surveys. After data collection, the data set was
mmported into SPSS for analysis. The data were
analyzed on the basis of means, standard deviations,
the results of paired samples rtests and Pearson
product-moment correlation coefficient. Paired
samples ttests were applied to investigate the mean
differences in job satisfaction and self-efficacy of
EFL teachers in Iran. Furthermore, the correlation
between teachers’ job satisfaction and self-efficacy
was examined by Pearson product-moment
correlation coefhicient. Then the results of data
analysis were analyzed based on job satisfaction and
self-efficacy of Iranian EFL teachers.

Results

The research results are presented in order to
mvestigate the statistical relationship between job
satisfaction and self-efficacy beliefs of Iranian EFL
teachers. Table 2 shows the mean difference 1n JSS.

Table 2.
Summary of Ranges, Means,
Deviations on Dispositions of JSS

and Standard

Group N Min-Max M SD

Pay 248 2.00-5.00 3,53 .57
Promotion 248 1.75-5.25 3.62 .56
Supervision 248 1.75-5.50 439 .59
Fringe Benefits 248 1.00-5.50  4.29 .59
Rewards 248 2.00-5.75 399 .64
Operating Conditions 248 1.50-5.00 348 .57
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Group N Min-Max M SD
Coworkers 248 2.25-5.50 386 .54
Nature of Work 248 2.25-5.50 361 .50
Communication 248 2.25-4.75 386 .50
Note. JSS = Job Satistaction Survey.

A

ccording to Table 2, the mean values on the
sub-scales - pay, promotion, supervision, fringe
benefits, rewards, operating conditions,
coworkers, nature of work, and communication -
of JSS instruments represent that most sub-scales
had different mean scores. Teachers received the
highest mean score on supervision (M = 4.39, SD
= .59) and the lowest mean score on operating
conditions (M = 3.48, SD = .57). They had the same
mean values for both coworkers (M = 3.86, SD =
.54) and communication (M = 3.86, SD =.50). EFL.
teachers scored higher on fringe benefits (M =
4.29, SD = .59), then rewards (M = 3.99, SD =
.64), promotion (M = 3.62, SD = .56), nature of
work (M = 3.61, SD = .50), and pay (M = 3.53, SD
=.57). Table 3 also shows the mean difference in

TSES.

Table 3.
Summary of Ranges, Means, and Standard
Deviations on Dispositions of TSES

Group N Min-Max M SD

Student Engagement 248  2.00-7.25 4.33 1.06
Instructional Strategies 248  2.50-8.87  4.62 1.02
Classroom Management 248  2.50-8.25 4.78 1.15

Note. TSES = Teachers’ Sense of Efficacy Scale.

As represented in Table 3, EFL teachers had
similar mean values for student engagement,
mstructional strategies, and classroom
management. They had the highest mean values in
classroom management (M = 4.78, SD = 1.1)).
Teachers scored higher on instructional strategies
(M =4.62, SD = 1.02) than student engagement (M
=4.33, SD = 1.06).

According to Table 4, after data analysis on job

Table 5

satisfaction and self-efficacy beliefs of EFL teachers,
paired samples of #test results represented
significant results between the two constructs. The
results of the study represented that teachers had
higher mean scores on overall self-efficacy beliefs
(M =4.58, SD = .80) than the beliefs on overall job
satisfaction (M = 3.85, SD = .24) with conditions, ¢
(207) =-12.47, p<.01.

Table 4.
Paired Samples 1-Test Results on Mean Scores
between JSS and TSES

Group N Mean SD t Sig. (P-tailed)
Job Satisfaction 248  3.85 24
-12.47 .00
Teacher Efficacy 248  4.58 .80

Note. JSS = Job Satistaction Survey. TSES = Teachers’
Sense of Efficacy Scale.

As Table 5 represents, the Pearson’s correlation
analysis was used to mvestigate the relationship
between EFL teachers’ job satisfaction and self-
efficacy. Results of the study showed a significant
and positive relationship between overall job
satisfaction and overall self-efficacy behefs (r=.01).
The relationship between job satisfaction and
student engagement (r=".02), instructional strategies
(r=.02), and classroom management (r =.03) was
positive. As a sub-scale of self-efficacy, student
engagement was related to any of the job satisfaction
sub-scales. Even so, there was a significant
relationship between instructional strategies and
operating conditions (r=.18). Moreover, the results
showed  meaningful  relationships  between
classroom management and operating conditions (r
=.17). Then, there was a significant relationship
between overall teacher self-efficacy and operating
conditions (r=.15). In final, results represented that
there was a significant and positive relationship
between job satisfaction and self-efficacy of EFL
teachers.

Correlation Matrix between Job Satistaction and Sense of Self-Efficacy of Teachers

Variables 1 2 3 4 5 6 7 8 9 10 11 12 13 14
Pay 1.00
Promotion 3477 1.00
Supervision 08 217 1.00

Fringe Benefits .07 100 247 1.00

A Study on the Relationship between Iranian
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Rewards A8 .02 .19 .32 1.00
Operating 12 .04 10 197 927 1.00
Conditions
Coworkers .07 .04 .06 137 .06 .10 1.00
Nature of Work .03 .02 .03 .07 .05 .04 .03 1.00
Communication .04 A1 .02 .09 .02 .04 .04 16" 1.00
Student 0207 04 02 06 07 05 04 06 1.00
IEngagement
Instructional = = 00 g3 of 03 48 03 02 .03 98 1.00
Strategies
Classroom 08 .08 .02 .08 I3 17" .04 .04 13 .20%F 547 1.00
Management
Job Satisfacion .48** 40** 51** .53** 57FF A7 34*F .19** 21%F .02 .02 03 1.00
Teacher Efficacy .04 .04 .04 .06 .09 157 .01 .03 04 657" 80** 797 .01 1.00
**. Correlation 1s significant at the .01 level (2-tailed); *. Correlation 1s significant at the .05 level (2-
tailed).
Discussion I universities are important factors that can affect

The purpose of this study was to mnvestigate the
relationship between job satisfaction and self-
efficacy and to investigate the difference in job
satisfacion and self-efficacy of EFL teachers
working in universities in Tehran and Ardabil
provinces. This research investigated the sense of
self-efficacy beliefs of Iranian EFL teachers and
stated that teachers’ beliefs were high about their
own student engagement, instructional strategies,
and classroom management. In a similar study,
Skaalvik and Skaalvik (2007) indicated that self-
efficacy affects mstructional strategies of teachers.
In another related investigation, Tschannen-Moran
and Woolfolk Hoy (2001) proposed that low levels
of teachers’ self-efficacy may have a negative effect
on students’ behavior and engagement. According
to the results of current study, it is critical for leaders
of the university to make essential efforts in order
to increase teachers’ self-efficacy beliefs, as such
beliefs may cause a considerable mvolvement n
teachers’ classroom management and teaching
strategies and students’ engagement I learning
tasks.

Considering data, results about job satisfaction
revealed that EFL teachers showed satisfaction in all
sub-scales of job satisfaction. As stated by Judge and
Bono (2001), EFL teachers who are satisfied with
their jobs may be more productive while teaching.
Moreover, Chaplain (2008) proposed that many
teachers have represented satisfaction mn their jobs.
Cockburn and Haydn (2004) in their study revealed
that seeing students’ progress, working with
supportive colleagues, and the overall atmosphere

A Study on the Relationship between Iranian

teachers’ job satisfaction. Accordingly, Liu and
Ramsey (2008) suggested that managers should be
aware of the factors that affect teachers’ job
satisfaction, because indicators such as bad working
conditions and a negative university atmosphere
may reduce teachers’ performance and create job
stress.

Similar to the findings of Betoret (2006), this
study showed that there 1s a significant relationship
between the mean scores between overall job
satisfaction and the overall sense of eflicacy of
English language teachers. In addition, many
mvestigations stated that the sense of self-efficacy
beliefs of teachers 1s one of the most important
factors influencing teachers’ job satisfaction
(Balghaizadeh & Jola 2024; Bargsted et al., 2019;
Judge and Bono, 2001; Luthans et al., 2006;
Muhammet et al., 2017; Pinquart et al., 2003;
T'schannen-Moran & Woolfolk Hoy, 2007
Turkoglu et al., 2017; Wolters & Daugherty, 2007).
After examining the relationship between EFL
teachers’ job satisfaction and self-efficacy beliefs,
the results showed that there 1s a positive correlation
between overall job satisfaction and overall self-
efficacy beliefs.

Conclusions and Implications

The conclusion part of this research shows that,
considering that the results of some studies
mentioned 1n the previous section indicated the
existence of a positive relationship between job
satisfaction and self-efficacy, the findings of the
current research also indicate the existence of a
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positive and significant relationship between job
satisfacion and EFL teachers’ self-efficacy. The
findings revealed that teachers’ self-efficacy 1s high
i all sub-scales: student engagement, nstructional
strategies, and classroom management. At the same
time, EFL teachers represented satisfaction with
their jobs 1n all the sub-scales of job satisfaction.
According to the results, it 1s critical for university
managers to consider taking certain steps in order
to enhance teachers’ job satisfaction and self-
efficacy. As the results obtained m this research
showed, teachers who have a higher level of job
satisfaction and self-efficacy beliefs strengthen their
work motivation and can provide more effective
educational approaches for students’ learning.

This research has different limitations that
should be kept in mind for the interpretation of the
findings. First, it 1s important to note that because
the sample consisted of EFL teachers from specific
regions, it 1s impossible to generalize the findings to
other teachers. As a second limitation, the present
study did not consider the differences between
cultures, religious beliefs, and their educational
mdependence. It i1s recommended to study the
previously mentioned aspects of EFL teachers for
more accurate conclusions. Despite the limitations,
the findings have provided new insights that deserve
further study.

Further research can be done to deeply study
other factors related to job satisfaction and self-
efficacy. New studies could investigate whether the
fact that Iranian EFL teachers usually work at more
than one university can also affect job satisfaction.
More studies can be done m the field of
determining the statistical relationship between job
satisfaction and self-efficacy with other variables
such as commitment, burnout, professional
development, participation, leadership, etc.
Developing and extending this study may mvolve a
greater sample size, involving various types of
educational  workplaces and  demographic
examples. Development and expansion of this
research may include larger sample sizes, different
types of educational workplaces, and demographic
samples.
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