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Abstract 
The purpose of this study was to investigate the relationship between students‘ explicit knowledge in 
grammar and their translation ability. The importance of grammatical knowledge and its effectiveness in 
translation quality motivated the researcher to run this study and consider grammatical knowledge in Per- 
sian as the source language of Iranian students. It is clear that grammar is an area that may merit some 
level of explicit teaching in English translation curriculum, particularly if explicit knowledge is in the 
grammar of the source language. Through a Language Proficiency Test, Explicit knowledge of Persian 
Grammar Test, and Translation Ability Test, the explicit grammatical knowledge in Persian and the trans- 
lation ability of 60 translation students at Islamic Azad University were measured. The result demonstrat- 
ed that there was a moderately significant relationship between the students‘ grammatical knowledge and 
translation ability. On the other hand, the explicit knowledge of Persian grammar provides a significant 
impact on the quality of translation from English to Persian among Iranian undergraduate English transla- 
tion students. An implication of this study is that awareness assists practitioners to employ some practical 
and useful techniques of translation in order to consider more practical knowledge of structural differenc- 
es existing between languages as well as to reduce the learners‘ misunderstandings and to talk over the 
learners‘ needs in translation. 
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INTRODUCTION 
Nowadays translation is considered as a medium 
through which people come to know different 
subjects and plays a crucial role in communica- 
tion among nations. The 19th century faced with 
translation as a unilateral means of communica- 
tion between scientists and scholars of the world. 
It was 20th century that was called translation era 
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and translation gained more importance. Then 
the emergence and flourishing of translation stu- 
dies created it as a new field with a lot of ideas 
springing from anthropology, philosophy, litera- 
ture, linguistics, literary studies, lexicology, se- 
miotics, computer science and many other fields. 
Evidently, translation has played an important 
role in the human communication history for a 
long time. Munday (2016) mentions a long estab- 
lishment for translation practices, although the 
study of  the field  developed  into  an  academic 
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discipline only in the latter part of the twentieth 
century. The unique nature and extraordinary role 
of language used in various levels of human life 
caused the complexity of translation and necessi- 
tated the connection between language and lin- 
guistics studies with that discipline to pay more 
attention and consider its critical role in many 
international commercial, political and academic 
exchanges(Mohammadian & Hashemi Toroujeni, 
2017). 

As English became the universal language of 
science in the 20th century and English language 
began to consolidate its position as the strongest 
mediator, most scientific research is written in 
English all over the world. At the same time, 
there is a growing demand for communicating 
scientific knowledge to the public in the form of 
popular science magazines and TV documenta- 
ries as well as encyclopedias and books. Conse- 
quently, there is also an increasing call for trans- 
lation of these works into language for the public 
reader in any country. They all make translation 
art and industry to undertake the serious respon- 
sibility of understanding various subjects, and 
interpreting meanings and implications of the 
languages to get the meanings in a source lan- 
guage, and then reconstructing their equivalents 
in the target language; i.e. creating and approving 
official equivalents for any general or technical 
terms in the target language. But there are various 
factors such as lack of proficiency of translator in 
both source and target languages and his/her li- 
mited knowledge in different specialized areas, 
cause deficiencies and disorders that make texts 
difficult to understand. Speaking professionally, 
it seems essential for translators and translation 
trainees to be aware of the problematic and effec- 
tive factors on the quality of translations. In to- 
day‘s world, communication between different 
nations with different languages is feasible 
through translation. Whether translation is re- 
garded as a science, art, or craft, it seems signifi- 
cant to note that good translation should play the 
same role in target language as the original did in 
the source language. 

LITERATURE REVIEW 
Translation 
The word translation originally comes from Latin 
which means the ‗movement‘. In translation, the 
movement happens between the language texts. 
As Catford (1965) states, translation is the re- 
placement of textual material in one language by 
equivalent textual material in another language. 
Similarly, Newmark (1982) defines translation as 
a technique that replaces a text or written mes- 
sage with the same message in another language. 
So it is the interpreting of the meaning of a text 
and the subsequent production of an equivalent 
text. The text to be translated is called ―source 
textǁ and the language that it is to be translated 
into is called ―target languageǁ; the final product 
is sometimes called the ―target textǁ. 

Leonardi (2009) states that "translation plays 
a very important role in an increasingly globa- 
lized world and in increasingly multilingual Eu- 
rope where it is used on daily basis (p.17). Cronin 
(2003) argues that any form of global interaction 
cannot occur without interlingual activities and 
thus globalization denotes translation, yet many 
of us are simply unable or unwilling to overcome 
the associated language barrier and must there- 
fore rely on translation provided by others to 
access information beyond our own individual 
linguistic reach. Traditionally, the translator (and 
interpreter) has played this role and provided a 
professional service in acting as an interlingual 
and intercultural communicator. 

The term ―translationǁ is defined as a process 
of replacing a text in one language by a text in 
another(House, 2009, p. 4). This is a very com- 
mon definition of translation, which highlights its 
linguistic function. Yet translating is not only a 
linguistic act; it is also a cultural one, an act of 
communication across cultures(House, 2009, p. 
11). From this perspective, translation may some- 
times act as a means of learning about other cul- 
tures, a vehicle for the transfer of not only mean- 
ing but also of cultural values and experiences. It 
tends to be a component of many other discip- 
lines such as literature, linguistics and language 
learning. 
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How translators perform in transforming the 
source language text to another one brings about 
four types of translation. Literal translation, pro- 
posed by Catford (1965)and Jerome (as cieted in 
Munday, 2016),refers to word by word transla- 
tion regardless of the combination of words and 
putting the words in the correct positions regard- 
ing to the target language. Conceptual translation, 
as the best kind of translation, is not correspond- 
ing only to the text of source language, but it is 
done according to the text of target language re- 
garding the order and combination of target lan- 
guage words. Free translation, in which the trans- 
lator does not make himself to translate according 
the target language text and its expressions, but 
she / he changes the text according to the context 
and his preferences (Thomas, 1992). Narrative 
translation refers to a transforming when the 
translator may express the concept and meaning 
of text in the form of story (Mohammadian & 
Hashemi Toroujeni, 2017). Researchers (e.g., 
Mohammadian & Hashemi Toroujeni, 2017) 
state that every translation has almost a color of 
free translation and it is impossible to have literal 
translation. The reason is that the languages do 
not conform each other completely and finding 
the equivalencies between two languages shows 
the capability of a good translator. 

In certain contexts, translation is a process, re- 
ferring to what is happening when someone 
translates. In this view, Sa‘edi (2004) defines 
translation as ―the process of establishing equiva- 
lence between the source language texts and tar- 
get language textsǁ (p. 25). It aims at passing on 
―an understanding to people in their own lan- 
guage and create the same impact as the original 
textǁ(Galibert, 2004, p. 1). Houbert (1998) be- 
lieves that ―translation is to be understood as the 
process whereby a message expressed in a specif- 
ic source language is linguistically transformed in 
order to be understood by readers of the target 
languageǁ (p. 12), In a similar vein, House 
(2009)believes that translation is always a 
process, because not only the target language text 
cannot be considered the exact equivalent of the 
source language text in terms of all the simulated, 

stylistic, conceptual, and pragmatic aspects, but 
also a third party factor or subject (human com- 
mentator) with a complicated and dynamic think- 
ing system is always between two source and 
target language texts. The commentator interprets 
source language text based on his/ her own mod- 
eling and release the final text as a result of 
his/her own interpretation. According to House 
(2009), modeling refers to the equivalences at 
macro-linguistics and functional-pragmatic le- 
vels. In the analytical framework of House, ma- 
cro-linguistics includes lexical, grammatical and 
communicational transforming, while functional- 
pragmatic equivalence includes cultural contacts 
and situational contexts of two languages. 

In a different assessment modeling, Abdulla 
(1994) holds that a successful translation is one 
that attempts to preserve ―the appropriate stylistic 
resources of the target language (p. 70). Further- 
more, a good translation ―must use the same reg- 
isterǁ (McNamara, 2002, p. 6). Similarly, 
Warren (2004) points out: 

The translated text has long occupied a 
relatively low status within the academ- 
ic culture, due to its seemingly deriva- 
tive and secondary nature. Lacking the 
‗originality‘ still valued by many teach- 
ers and students of literature, transla- 
tions generally only gain firm purchase 
in literary history when they somehow 
manage to surpass their source and to 
function as autonomous expressions. 
And yet translation is ubiquitous in me- 
dieval writing practices, literary and 
non-literary alike. (p.1) 

In other contexts translation refers to a prod- 
uct, a text reproduced in one language based on 
an original text in another language. Considering 
the process of translation, students translate con- 
sciously or subconsciously when they are learn- 
ing a language but the product refers to the trans- 
lated texts produced by learners as an activity or 
part of an activity, as well as the interpreting of 
dialogues or spoken texts by students. The term 
‗translation‘ commonly refers to both the written 
and the spoken modes although they are widely 
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different. As Munday (2016) mentions, the trans- 
lation of written texts is named ―translationǁ 
while  the  translation  of  speech  is  called  ―inter- 
pretingǁ. 

To translate successfully, translators should be 
familiar with knowledge of source language, tar- 
get language and the topic. The importance of 
translator knowledge in source language led Nida 
(1971, as cited in Thomas, 1992) to take into ac- 
count the crucial problems in finding the closest 
natural equivalents for componential features. 
Correctness of translation is not determined in 
terms of corresponding sets of words but rather 
on the basis of corresponding sets of semantic 
components accurately represented in the restruc- 
turing. (Catford, 1965)calls it the formal corres- 
pondence representing that a structural category 
of the TL fills in the same place in SL. It‘s a sys- 
tem-based concept roles between any pair of lan- 
guages whenever the concepts differ translation 
shifts would occur. It would be in the form of 
level shift or category shift. The former occurs 
when an SL item has an equal TL translation by 
which differences at the linguistic level emerge. 
According to Catford, the only possible shifts in 
translation are from grammar to lexis, or vice 
versa. The category shift happens in structure, 
class, intra-system, and unit. 

The natural equivalents require syntactic and 
semantic knowledge but the first primary element 
to decode the text is the grammar used in the text. 
It is possible through grammar to find the mean- 
ing of a language text and then transfer it to the 
other language text. Catford (1965)mentions the 
textual equivalence in TL as an equivalent to the 
given text in the source language. Hatim and 
Munday (2004) stated that textual equivalence 
within translation notion is unavoidable and 
translators should make changes in translation 
due to the fact that there is no typical linguistic 
system between languages. Due to the nature of 
translating, it must always remain firmly linked 
with the grammatical features of language al- 
though these features are used for pragmatic 
ends. 

The word equivalence is defined in dictionary 
as the condition of being equal or equivalent val- 
ue and function. So the dictionary of translation 
studies explains the translation equivalence as the 
nature and extent of the relationship obtained 
within the source and target texts. Catford (1965) 
argued that the notion textual equivalence means 
―any TL text or portion of text which is observed 
on a particular occasion to be the equivalent of a 
given SL text or portion of textǁ (p. 27). Based 
on this premise, the translator discovers the 
meaning behind the forms in the source language 
and does his best to produce the same meaning in 
the target language-using the forms and struc- 
tures of the target language. So the translation 
must reflect the correct use of grammar, appro- 
priate writing style, and terminology consistent 
with the subject to share the same meaning. They 
all refer to the translator‘s knowledge. The rela- 
tionship between language learning and transla- 
tion seems mutually valuable. The more profi- 
cient learners become in a language, the more 
competent they are likely to be at translating. On 
the other hand, translation can also be an indica- 
tor for students to be a more competent user of 
that language. 

 
Grammar and Grammatical Knowledge 
Grammatical knowledge plays a prominent factor 
in language learning and without a good know- 
ledge of grammar, learners‘ language develop- 
ment will be severely constrained. It enables 
translators to know and apply how such sentence 
patterns should be put together. Chomsky (1965) 
defines grammar as ―the study of structural rela- 
tionships in language or in a language sometimes 
including pronunciation, meaning, and linguistic 
historyǁ (p. 17). But Williams. (2005) believes 
that ―grammar is about sentences—the form of 
the words and their functions in sentences,ǁ and 
that ―analyzing individual sentences is a major 
part of grammatical study,ǁ (p. 107).ǁ Similarly, 
Huddleston. (1995) Huddleston (1995) considers 
the grammar of a language as a full description of 
the form and meaning of the sentences. 
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A knowledgeable translator should be aware 
of different perspectives in types of grammar 
ranging from prescriptive to cognitive grammar. 
Meanwhile, it is useful to be aware that there are 
two kinds of knowledge necessary to gain profi- 
ciency in a second language. These are known as 
explicit (conscious learning) and implicit (sub- 
conscious acquisition) knowledge . In terms of 
grammar teaching, explicit and implicit know- 
ledge relates to declarative - procedural know- 
ledge. As Anderson (1990) defines, ―Declarative 
knowledge refers to knowledge about facts and 
things; procedural knowledge refers to know- 
ledge about how to perform various cognitive 
activities. Declarative knowledge is knowing that 
or what …; procedural knowledge is knowing 
how…ǁ (p. 219). The declarative-procedural 
knowledge distinction is important in language 
teaching since it provides a knowledge-based 
distinction between competence and performance 
and supports a rationale of specifying the aim of 
learning grammar in terms of performance rather 
than competence. The explicit/implicit debate 
undoubtedly reaches its climax in discussions 
over grammar acquisition. In second language 
acquisition, explicit learning occurs when rules 
are emphasized as a type of metalinguistic know- 
ledge: anything that makes learners aware of 
rules is explicit. Therefore, explicit knowledge 
refers to the ability to explain a generalization 
using metalanguage but implicit knowledge is 
seen  as  ―the  ability  to  learn  without  awareness 
when we acquire new knowledge without intend- 
ing to do so and in such a way that this know- 
ledge is difficult to express(Klein et al., 1986, p. 
406). 

Terrell (1991) as well as Ellis (1996) com- 
ments on explicit grammar instruction (EGI). 
Terrell (1991) proposes that EGI can affect the 
acquisition process in three different ways: (a) 
as an advance organizer, (b) as a meaning-form 
focuser; and (c) as monitoring. Krashen (1982) 
elaborates monitoring as an effective factor for 
self-correcting and improving accuracy. In the 
same way, Ellis (2009) maintains that explicit 
knowledge of grammar deals with language and 

the uses to which language can be put. This 
knowledge facilitates the intake and develop- 
ment of implicit language and it is useful to 
monitor language output. Explicit knowledge is 
generally accessible through controlled 
processing and it is conscious knowledge of 
grammatical rules learned through formal class- 
room instruction. In this respect, a person with 
explicit knowledge knows about language and 
the ability to articulate those facts in some 
way(Brown, 2000b). Sharwood (2004) confirms 
the effect of explicit knowledge in enhancing 
performance in implicit knowledge. 

 
Explicit and Implicit Learning 
Ellis (2009) considers explicit learning as a nec- 
essarily a conscious process in language learning 
and is generally intentional as well. Ellis relates 
its consciousness into hypothesis testing on the 
structural components which learner seeks for 
them. In a broad sense, Hulstijn (2012, p. 206) 
defines explicit learning as ‗a conscious, deli- 
berative process of concept formation and con- 
cept linking‘. When explicit rules are used in 
teaching grammar, it brings conscious rules into 
play. Green and Hecht (1992) believe in its effec- 
tiveness and appoint that after stating rules, 
learners are able to get the correction right. The 
reason is that learners are exposed to explicit 
knowledge that Ellis, Loewen, and Erlam (2006) 
describe it as a kind of knowledge that learners 
are consciously aware of and it is typically only 
available through controlled processing. The 
awareness is related to intentional learning in 
Hulstijn‗s term. Hulstijn (2012) differentiates 
intentional and incidental instruction regarding 
the learners‘ attentiveness towards the upcoming 
test. According to Hulstijn (2012), label inten- 
tional refers to the fact that students are explicitly 
forewarned of an upcoming test, whereas the la- 
bel incidental means that students are not fore- 
warned of an upcoming test. 

Whereas implicit learning takes place without 
either intentionality or awareness. Referring to R. 
Schmidt (2001) degree of awareness, confirms 
that there is no such thing as complete implicit 
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learning and so a better definition of implicit lan- 
guage learning might be ‗learning without any 
metalinguistic awareness‘ (p. 7). This definition 
is based on Schmidt‘s distinction of two types of 
awareness: awareness as noticing (involving per- 
ception) and metalinguistic awareness (involving 
analysis). So analysis is not involved in learning 
process with the absence of metalinguistic 
awareness. This point shows the consensus of all 
theorists on the implicit learning features (Ellis, 
2005).Williams (2005); (Williams., 2005) argued 
that learning without awareness at the level of 
noticing is also possible. 

In the case of learning, Ellis (1993) mentions 
that the term implicit refers to ―acquisition of 
knowledge about the underlying structure of a 
complex stimulus environment by a process that 
takes place naturally, simply and without con- 
scious operationsǁ (p. 2). In educational settings, 
teachers provide explicit correction as "an indica- 
tion to a student that a form is incorrect and pro- 
viding a correct form" (Brown, 2000a, p. 361) 
while implicit learning is "acquisition of linguis- 
tic competence without intention to learn and 
without focal awareness of what has been learned 
as opposed to explicit correction"(Brown, 2000a, 
p. 383). Some scholars, for example, Doughty 
and Williams (1998)maintain that knowledge 
can be gained and represented either implicitly or 
explicitly and both believe that the goal of expli- 
cit teaching is to ―get learner attentionǁ whereas 
the aim of implicit focus on form is to ―attract 
learner attentionǁ while minimizing any interrup- 
tion to the communication of meaningǁ(p. 232). 
The presence or absence of conscious operation 
made Rieder (2003)to find the root of this defini- 
tion of explicit or implicit in psychology. The 
evidence for her statement was explanation from 
(Ellis, 2005). According to Ellis (1994), implicit 
knowledge refers to the acquisition of knowledge 
about the underlying structure that takes place 
naturally, simply and without conscious opera- 
tion whereas explicit learning is characterized by 
more conscious operation in which learners en- 
gage in making and testing hypotheses about the 
structure. Hinkle and Fotos (2002) remind the 

psycholinguistics foundation for instruction 
through consciousness raising that distinct two 
types of grammatical knowledge. Explicit know- 
ledge named as declarative knowledge refers to 
conscious knowledge about grammatical rules 
and forms developed through instruction. Implicit 
or procedural knowledge is unconscious devel- 
oped language through acts of meaning-focused 
communication. 

The effectiveness of grammar instruction and 
its importance in English language learning situa- 

tion was confirmed by many researchers(e.g., 
Fotos & Ellis, 1991; Hinkle & Fotos, 2002), who 
regard it as conscious raising for communicative 

exposure the target language. Fotos and Ellis 
(1991)also point out that knowledge of grammatical 
structures developed through formal instruction can 
make these structures more relevant and applicable. 

Some researchers considered the extent of 
consciousness. For instance, Richard Schmidt 
(1994, p. 38) points out five types of conscious- 
ness as follows: 

-  Consciousness as intentionality (in- 
cidental vs. intentional learning) 

- Consciousness as a product of atten- 
tion (attended vs. unattended learn- 
ing) 

- Consciousness as awareness (learning 
with or without online awareness) 

- Consciousness as instruction (implicit 
acquisition vs. explicit instruction) 

- Consciousness as control (implicit vs. 
explicit memory) 

Additionally, Richard Schmidt (1994)argues 
that the term unconscious can be interpreted in 
two ways. In first meaning implicit learning can 
be as unintentional thus incidental, in second 
meaning it involves induction without awareness. 
For that reason, consciousness as awareness has 
been a key element in distinguishing explicit 
learning from implicit learning. 

 
Explicit Knowledge in Translation 
Translation is deeply related to cognition and 
translator uses his explicit and implicit know- 
ledge of grammar to provide a better translation. 
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As  Chomsky  (1976)  states,  performance  is  ―the 
process of utilizing language knowledge in an 
actual context in order to encode a meaningful 
message. As far as explicit knowledge of gram- 
mar is concerned, the category of performance 
will enable us to see grammar as a knowledge- 
based skill. The aim of learning grammar is not 
to be able to transform one sentence into another 
nor to fill in the gaps in a sentence but to attain a 
level of competence which enables speakers to 
process contexts and to encode messages in mea- 
ningful, appropriate, and accurate ways. 

Experts on L2 teaching and learning put em- 
phasis on the combination of explicit grammar 
instruction with positive aspects of natural and 
authentic learning to consider both structure and 
meaning in text. This discourse-based approach 
has addressed instructional approaches and tech- 
niques for grammar teaching to determine what 
classroom pedagogy and techniques can best 
serve the needs of learners at various level of pro- 
ficiency (Hinkle & Fotos, 2002). 

Language learners and translation students 
may have a large vocabulary at higher level of 
proficiency which can help them to comprehend 
the text but as Nation (2014) states they don‘t 
know how to use those words in different con- 
texts. According to Weston (1991), the problem 
is the existence of dissimilar thought patterns in 
learners‘ first and second language. So the me- 
thodologies applied in translation classes focus 
mainly on grammar and translation process. 
When students are engaged in translation, they 
have to think about grammar, verbal agreement, 
tense, etc. It takes time. While there is a time is- 
sue involved, they mostly apply existing language 
patterns in their mind and put them into translated 
words or sentences. This happens when they are 
interpreting or they are writing in English. 

The lack of English-speaking practice and ex- 
posure to the target language cause translation 
students be challenged linguistically, academical- 
ly, and socially. They construct their idea using 
their native language and then translate them into 
English. However, it brings up some translation 
difficulties due to the structural differences be- 

tween the source language and the target lan- 
guage which lead to some changes in the content 
of the translated text. Catford (1965, as cited in 
Hijjo & Kadhim, 2017) used the term ‗translation 
shift‘ for the first time in order to explain trans- 
position and shift in translation. To convey the 
message of a text in a specific context, the trans- 
lator needs a certain amount of lexical and 
grammatical knowledge of both source and target 
languages. The differences at the structural fea- 
tures leads to some translation difficulties and 
requires changes in the content during the process 
of translation. Baker (1992) believes that the 
shifts happen if there is a lack of grammatical 
category either in the TL grammatical system or 
in the SL grammatical system. Munday (2016) 
also mentions them as small linguistic changes in 
the process of translation, however, it would af- 
fect the translator‘s decision to apply the shift. 
AsCatford (1965) states, translation shifts depar- 
ture from ‗formal correspondence in the process 
of going from the SL to the TL‘ (p. 73). Accord- 
ing to Catford (1965), formal correspondence is 
built between two languages since both languag- 
es texts function at the same grammatical units 
such as morpheme, word, clause, and sentence to 
cover the form and the content of the source text in 
the target text. Moreover, in Munday (2008) term 
translation shifts are considered as small linguistic 
changes occurring in translation of source text to 
target text and the main goal is to preserve the style 
and the expressive character of the source 
language(iko, 1970, as cited in Hijjo & Kadhim, 
2017). The failure of translators in producing a 
proper translation shifts results in mismatches be- 
tween the source language text and the target lan- 
guage text with many annotation errors (Nemati 
Moghaddam, Rezaee, & Translation, 2017). 

Thus, the importance of explicit knowledge of 
grammar reveals that grammatical knowledge- 
understanding the rules in an intuitive ways- 
enables translators to act quickly and easily for 
purposes of communication. However, the impli- 
cit and explicit knowledge are deeply linked to- 
gether in translator‘s mind. Due to some mistran- 
slation stemming from poor explicit knowledge 
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of grammar and its relative effectiveness for de- 
tecting mistranslation or major interpretation 
problems (Hambleton, 2002) this study intends to 
examine the relationship between explicit know- 
ledge of source language and EFL learners‘ trans- 
lation ability. Therefore, the following research 
question was formulated: 

- Is there any significant relationship 
between explicit knowledge of Per- 
sian grammar and translation ability 
of the translation students? 

 
METHODS 
Participants 
The participants were undergraduate students 
studying in the last semester of English 
Translation studies at B A level atIslaic Azad 
University, Central Tehran Branch. Through the 
simple random sampling, total number of 60 
senior students was selected. These students were 
informed about the reason for taking tests and 
were assured that their results would be 
confidentially used only for research purpose. 

 
Instruments 
The data of this study was gathered by three 
types of tests: a Language Proficiency Test, 
Explicit knowledge of Persian Grammar Test, 
and Translation Ability Test. First, the general 
test of TOEFL as a proficiency test was 
administered to assure the homogeneity of the 
participants. The second test was used to find out 
the students‘ explicit knowledge of Persian 
grammar. It was provided from an accredited 
Persian test source published by the Ministry of 
Education from 1998 to 2008 for Iranian 
University Entrance Exam. The test was 
composed of 40 questions in a multiple-choice 
format selected from 80 questions based on a 
Persian Literature experts‘ advice to best fulfil 
the research purposes. Then, the Translation 
Ability Test with two selected texts in English 
langauge was administered one week later. In 
addition to the tests, Farahzad‘s translation 
quality assessment model was used to score the 
translation test. As one of the most applocable 

models in assessing, it was designed for 
eductional settings to score the translated texts 
considering their appropriateness, accuracy, 
naturalness, cohesion, and style. According to 
Farahzad (1992), the model enables the rater to 
evaluate the target text. For scoring each type of 
the translated text, the rater reads the text twice. 
He/she reads holistically first and checks the 
accuracy and appropriateness following the 
sentences and clauses as the unit of translation. 
The cohesion and style of the target text is 
checked later. However, in every analysis of 
the clauses, sentences, or the whole text, three 
features determine the score of the translator. 
The degree of closeness to the source text and 
the precision in the translation refer to accura- 
cy. Conveying the fluency and the correctness 
of the structures in the sentences represent the 
appropriateness. Then cohesion and style are 
applied to the whole text. 

 
Procedures 
In order to obtain the required data on the 
research variables, the study was conducted 
among English Translation students in Islamic 
Azad University. First the proficinecy test of 
TOEFL was administered. Then the students 
knowledge at Persian grammar was measured. 
Finally, the Translation Ability Test was run. The 
type of questions in proficiency and grammar 
tests were in multiple-choice format. and Then 
the translated texts were scored according to 
Farahzad‘s (1992) scale by two expert raters. 
Based on Farahzad‘s scale, the target text must be 
read two times, first for checking the accuracy 
and appropriateness, then for cohesion and style. 
The sentence and clause were the unit of 
translation in checking for accuracy and 
appropriateness and each verb in the source 
language text was marked a score. In addition to 
the main clause, each sub-clause recieved one 
score. As regard with the cohesion and style, a 
correct sentence which didnot preserve the 
content, recieved no score. When the target 
version conveyed the message in which the 
structure distorted the meaning, the translation 
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recieved no score. In the case that the message was 
conveyed, albeit in a grammatically unnatural form, 
the translation recieved half a score. 

 
RESULTS 
The data collected through the study were ana- 
lyzed using descriptive statistics for the TOEFL 
test. As Table 1 indicates, in proficiency test the 
mean was 56.733, with the standard deviation of 
2.72. The participants whose score was within the 
range of 34-78 (one SD higher and lower than the 
mean score) were selected. 

 
Table 1. 
Descriptive Statistics for TOEFL 

 

TOEFL Test  
Mean 56.733 
Median 48.000 
Mode 38.00 
Std. Deviation 2.7282 
Variance 516.5717 
Range 75.00 
Minimum 17.00 
Maximum 92.00 

 
According to the descriptive statistics ob- 

tained for Persian grammar test, the highest score 
was 98 and lowest score was 26. The frequency 
of the score 60 was the highest (9) and the lowest 
frequency (1) was in common among different 
participants. The mean score was 63.96 with the 
standard deviation of 6.52 (Table 2). 

 
Table 2. 
Descriptive Statistics for Persian Grammar Test 

 

TOEFL Test  
Mean 63.966 
Median 64.000 
Mode 60.00 
Std. Deviation 6.5221 
Variance 272.9819 
Range 72.00 
Minimum 26.00 
Maximum 98.00 

 
Translation test was describes statistically 

and it was revealed that the highest score ob- 
tained in the test was 88 and lowest score was 30. 

The frequency of score 62 was the highest (9) 
and the lowest frequency (1) was in common 
among different subjects. The mean score for 
translation test was 58.31 with the standard devi- 
ation of 6.24 (Table 3). 

 
Table 3 . 
Descriptive Statistics for Persian Grammar Test 

 

TOEFL Test  
Mean 58.316 
Median 62.0000 
Mode 62.00 
Std. Deviation 6.2454 
Variance 263.9149 
Range 58.00 
Minimum 30.00 
Maximum 88.00 

 
Comparing the data obtained in descriptive 

statistics for three tests indicates that the mean 
score of Persian Grammar test (63.9) is more than 
the two others. The standard deviation of gram- 
mar and translation tests are the same and in fair- 
ly low level (6.52 and 6.24 respectively), 
representing the homogeneous participants in two 
tests. However, the low standard deviation obtained 
for TOEFL test (2.72) confirmed the homogeneity 
of participants too. 

To measure the relationship between the tests, 
Pearson Correlation was run and a moderate correla- 
tion between explicit knowledge of Persian grammar 
and translation ability was found (Table 4). 

 
Table 4. 
Correlation between Explicit Knowledge and Trans- 
lation Ability 

  Translation Persian 
Grammar 

Persian 
Grammar 

Pearson 
Correlation 

.357(**) 1 

 Sig. (2- 
tailed) .005  

 N 60 60 

Translation Pearson 
Correlation 

1 .357(**) 

 Sig. (2- 
tailed) 

 .005 

 N 60 60 
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DISCUSSION 
The data acquired through the research was in- 
tended to examine the relationship between 
learners‘ grammatical knowledge and translation 
ability. However, the results obtained in the sta- 
tistical analysis proved the correlation between 
the variables of the study. The Pearson Correla- 
tion obtained in Table 4 represents moderate cor- 
relation between students‘ Persian grammar and 
their translation ability. That is to say, the stu- 
dents who were taught under explicit conditions 
generally received the grammatical explanation 
directly and finally their translation showed mod- 
erately high level of quality. The results of most 
studies point to the notion that the explicit in- 
struction has a better effect on the improvement 
of grammar among language learners. 

 
CONCLUSION and IMPLICATIONS 
This study was conducted to examine whether 
there is a relationship between the explicit know- 
ledge of Persian grammar and translation ability 
of Iranian translation students. To fulfil this goal, 
the grammatical knowledge as well as translation 
ability of 60 participants was measured via re- 
lated instruments. Upon conducting a series of 
statistical tests, the findings of the study indicates 
that Explicit Knowledge of Persian Grammar is 
moderately associated with English-Persian 
Translation ability. It presents that everyone who 
has a good mastery over explicit knowledge of 
Persian grammar can perform better in Persian 
translations of English texts. Therefore, it is con- 
cluded that in translation field more special atten- 
tion should be devoted to teaching explicit know- 
ledge of Persian grammar to achieve high quality 
translations. The effectiveness of explicit know- 
ledge of grammar has been proved in different 
foreign language learning context but this 

research has focused on explicit knowledge of 
grammar in relation to learners‘ translation abili- 
ty. The results obtained in this study were in 
agreement with those of some other studies. For 
instance, Klapper and Rees (2003)examined the 
effectiveness of explicit grammar instruction 
considering focus-on-form and focus-on-forms 
instruction. They assessed the relative merits of 
the two approaches through analysis of proficien- 
cy gains for classroom instruction and residence 
abroad, using holistic and discrete proficiency- 
testing instruments. However, the researchers 
contend that less explicit, consciousness-raising 
approaches to grammar instruction (focus-on- 
form), whether planned or incidental, can be just 
as effective when linked to extensive exposure to 
naturalistic use of the target language, as in 
second language or study abroad settings. They 
conclude this from the absence of significant dif- 
ferences in the groups‘ overall proficiency on 
either measure by the final year of the degree 
program, and from the dramatic compensatory 
effect of residence abroad on the focus-on-form 
learners‘ grammatical competence. 

It is hoped that the findings of this research 
would be a help for Iranian or other translation 
students and teachers to get the new perceptions 
of the effects of grammatical knowledge on the 
translation process and to lead them to a kind of 
well-considered use of consciousness about the 
explicit grammatical knowledge of source lan- 
guage in instructional settings. The awareness 
assists the practitioners to employ some practical 
and useful techniques of translation in order to 
consider more practical knowledge of structural 
differences existing between languages as well as 
to reduce the learners‘ misunderstandings and to 
talk over the learners‘ needs in translation. 
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