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Abstract

In recent years, educational policies have placed a greater emphasis on promoting
bilingualism in academic institutions. This shift in paradigm presents new challenges
related to strengthening communicative practices and improving English language
proficiency for learners. As a result, the aim of this study is to analyze how the
satisfaction of psychological requirements influences students' resilience and self-
confidence in achieving communicative goals. The research sample consisted of 122
high school students from Iran, including 31 male participants and 91 female
participants. The analytical techniques utilized in this study encompassed reliability
analyses, descriptive statistics (mean, standard deviation, and bivariate correlations), as
well as structural equation modeling. The results demonstrated a favorable relationship
between the satisfaction of psychological requirements and both resilience and self-
assurance. Furthermore, resilience demonstrated a favorable correlation with the
willingness to communicate in English. These results could aid in the creation of teaching
strategies and the design of educational programs focused on improving students'
competencies, skills, and self-efficacy for the effective application of the English
language both in the classroom and in a variety of other settings.

Keywords: Psychological Requirement; Resilience; Self-confidence; Willingness to
Communicate

1. Introduction

The educational reforms implemented by public administrations,
possessing authority in the domain of Education, were designed to
enhance the multilingual capabilities of Iranian students; however, these

* Corresponding Author's E-mail address: saharfa2000@gmail.com

This work is licensed under a Creative Commons Attribution.



https://sanad.iau.ir/Journal/lct/Article/1218164
https://dx.doi.org/10.30495/lct.2021.681937
mailto:saharfa2000@gmail.com
http://creativecommons.org/licenses/by-sa/3.0/
http://creativecommons.org/licenses/by-sa/3.0/

Farrahi Awal, S. / Journal of Language, Culture, and Translation 6(2) (2024), 166-180

initiatives have not resulted in an improvement in the proficiency and
communicative abilities of young individuals in relation to the English
language (Barbadi et al., 2024). Several factors contributing to students'
difficulties in acquiring proficiency in English include their apparent
disinterest in the subject matter, the restricted opportunities to utilize the
language beyond the classroom setting, and the absence of self-confidence
to actively participate during instructional sessions (De Wilde et al.,
2020). Consequently, the educational milieu ought to facilitate the
acquisition and utilization of the foreign language, creating opportunities
wherein learners can engage in autonomous communication devoid of any
impediments to their willingness to communicate in any foreign language,
while also supplying the essential resources for their active participation
(Balouchi & Samad, 2021; Kruk, 2022). Accordingly, the objective of this
manuscript is to examine the impact of the fulfillment of psychological
requirements on learners' resilience and self-confidence in demonstrating
their willingness to communicate. In this context, the educational
community can formulate educational strategies and interventions aimed
at fostering the utilization of the English language.

Self-Determination Theory (SDT) constitutes a comprehensive
theoretical framework that posits the existence of a specific set of
psychological requirements that are intrinsic to all individuals. These
psychological requirements are essential for the optimal holistic
development of human beings across physical, psychological, and
emotional dimensions (Ryan & Deci, 2020; Vansteenkiste et al., 2020).
The aforementioned psychological requirements can be categorized into
three distinct types: relatedness, autonomy, and competence. Relatedness
pertains to the sense of belonging and integration within a social group;
autonomy pertains to those actions undertaken for intrinsic motivations,
devoid of external compulsion; competence pertains to the individual’s
capacity to effectively execute actions (Ryan & Deci, 2020). A number of
empirical studies have advocated for the inclusion of an additional
psychological need identified as novelty (Benlahcene et al., 2021; Martin
et al., 2013; Trigueros, Aguilar-Parra, Cangas, & Alvarez, 2019;
Trigueros, Aguilar-Parra, Gonz alez-Santos, & Cangas, 2019; Trigueros,
Minguez, Gonz alez-Bernal, et al., 2019). This requirement pertains to the
innate human inclination to pursue novel experiences that extend beyond
the routine, thereby fostering personal growth and overall well-being.
Considering these four psychological requirements, students who enjoy a
higher degree of autonomy in decision-making, who recognize that their
activities are unconventional, who feel capable in their endeavors, and
who experience a sense of social belonging are likely to fulfill their
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psychological requirements. The fulfillment of these needs is associated
with increased engagement in learning, active participation in classes, and
the acquisition of new skills and competencies (Jeno et al., 2019).

In the field of education, it is proposed that there exists a connection
between fundamental psychological requirements and the behavioral,
cognitive, and emotional well-being of students, which fosters their
optimal and adaptive growth within academic environments. This
relationship may influence students' capacity to handle challenges and
navigate adverse situations, particularly if their behaviors and adaptability
are not fully developed. Resilience, in this context, is associated with the
presence of both protective and vulnerability factors, both internal and
external to the individual, which aid in effectively responding to risks
(Denckla et al., 2020; Vella & Pai, 2019). Consequently, resilience is tied
to a range of personal competencies that enable individuals to surmount
unfavorable and stressful circumstances, while also promoting their
positive development as they meet personal and academic challenges
(Brewer et al., 2019). Drawing from Self-Determination Theory (SDT),
resilience can be shaped by psychological requirements, as these needs
are influenced by an individual's ability to manage their skills and respond
to the demands and changes presented by the external environment (Ryan,
2012; Trigueros, Minguez et al., 2020).

Beyond the link between fundamental psychological requirements and
resilience, the latter also influences self-confidence. In this context, basic
psychological requirements facilitate self-regulation of behavior, as
individuals are inclined to pursue actions that lead to feelings of success
and effectiveness, foster relationships, encounter new experiences, and
enjoy a sense of freedom (Guay, 2022; Ryan et al., 2021). Consequently,
confidence can be defined as an individual's belief in their ability to
respond appropriately in specific situations (Collado-Soler et al., 2023).
Thus, confidence may be strengthened or diminished based on the
outcomes of previous experiences (Yu et al., 2021). This understanding
suggests the cultivation of personal competencies that enhance an
individual's capacity to perform tasks effectively, ultimately leading to
increased self-confidence. This boost in confidence may encourage
individuals to seek out similar experiences, even beyond the confines of
the school environment (Pelikan et al., 2021).

2. Literature Review

Willingness to communicate is characterized as the act of conveying a
message with the intention of eliciting a response from the recipient. For
the message to be effective, it must be interpreted in a particular manner,
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prompting the recipient to respond in a designated way after receiving the
information (Tai & Chen, 2023). The choice of communication channel—
whether written or spoken—may vary based on the sender's goals, as well
as the specific language and intonation used, which should highlight key
elements to fulfill the intended purpose of the message (Thompson, 2003).
To foster a consistent eagerness among learners to engage
communicatively in English, it is essential to create positive classroom
experiences that enhance their motivation. This approach will help
learners become acquainted with the communicative process through the
application of effective communication strategies, which can only be
cultivated through education. Such strategies are developed through
experiences that involve overcoming challenges and obstacles within
educational settings. In these contexts, resilience is strengthened, as it
embodies the capacity to adapt and respond effectively to crises or
stressful situations, thereby promoting recovery and personal growth in
the face of significant adversity.

Resilience is a personality trait that enables students to navigate
negative circumstances and risk-related messages effectively. In this
context, the development of adaptive skills in students can lead to various
spontaneous behavioral responses and influence their willingness to
communicate. To date, only one study has explored the relationship
between resilience and communicative willingness (Oveisi & Nosratinia,
2019). However, this research relied on interviews, which limits the
ability to establish a direct correlation between the two variables
(Opdenakker, 2006). Additionally, building on the findings of Trigueros
et al. (2019), it is essential to consider the impact of basic psychological
requirements on both behavior (Trigueros et al., 2023) and cognition (Liu
& Huang, 2021) when studying resilience. Moreover, research by De la
Fuente et al. (2013) and Stankov et al. (2013) suggests that confidence
plays a crucial role in developing key competencies in students, which in
turn enhances their self-efficacy and promotes learning (Wijaya &
Embato, 2020). Therefore, the objective of the current study is to examine
how the satisfaction of basic psychological requirements affects
resilience, confidence, and willingness to communicate in English. To
achieve this aim, a structural equation model will be employed to analyze
the relationships among the variables in question. The following
hypothesized model, according to the literature review, is shown in Figure
1.
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Figure 1. Structural equations model

I
I | | |
I
3. Method

I | |
I J
3.1. Participants

A total of 122 students enrolled in high school participated in the study.
Among these participants, 31 were male and 91 were female; these
participants were selected based on convenience sampling. Their ages
varied from 18 to 23 years, with a mean age of 19.68 years and a standard
deviation of 0.85. English classes were conducted for 3 hours each week,
with class sizes varying between 29 and 37 students.

3.2. Instrument
3.2.1. Satisfaction of Basic Psychological Requirements in English

The Satisfaction of Psychological Requirements Scale was employed, which
includes the concept of novelty (Trigueros, Aguilar-Parra, Cangas, & Alvarez,
2019; Trigueros, Aguilar-Parra, Gonzélez-Santos, & Cangas, 2019; Trigueros,
Minguez, Gonzélez-Bernal, et al., 2019). This scale consists of four dimensions:
autonomy (four items), competence (four items), relatedness (four items), and
novelty (six items). Students responded to each item using a Likert-type scale
that ranges from 1 (not true at all) to 7 (completely true). This scale has been
effectively utilized in English academic research (Trigueros, Aguilar-Parra, et
al., 2020).

3.2.2. Confidence

For this investigation, the Emotional State Questionnaire developed by
Trigueros, Aguilar-Parra, Cangas, and Alvarez (2019) was utilized. This
instrument assesses students' emotions within academic environments and
consists of eight factors and 32 items. However, this study focused solely
on the confidence factor, which includes four items. Students rated each
item on a Likert-type scale from 1 (strongly disagree) to 7 (strongly
agree). This scale has also been successfully applied in English academic
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contexts (Méndez-Aguado et al., 2020; Trigueros, Aguilar-Parra, et al.,
2020a).

3.2.3. Academic Resilience

The Academic Resilience Scale, developed by Cassidy in 2016, was
utilized, with its validation in the Spanish context conducted by Trigueros,
Magaz-Gonzalez, and colleagues. This scale comprises three dimensions
and a total of 30 items: Perseverance (14 items), Reflection and
Adaptation in Seeking Help (9 items), and Emotional Response (7 items).
Preceding the items is an introductory paragraph that states: "You have
recently received a disappointing grade. The scores on your last two
assignments were not as high as you had hoped, as you are striving for a
good grade in English and wish to avoid disappointing your family. The
feedback from your tutor on these assignments was notably critical,
mentioning 'lack of understanding' and 'poor writing and expression,’
while also providing suggestions for improvement.” Students were
instructed to respond to each item using a Likert-type scale ranging from
1 (Likely) to 5 (Unlikely).

In alignment with the original scale, the item scores were reversed to
ensure that a higher score reflects increased academic resilience. This
scale has been effectively utilized in studies within the English academic
context (Liu & Han, 2022). Regarding English Communicative
Willingness, the scale developed by Peng (2019) and subsequently
validated in the Spanish context by Barrios and Acosta-Manzano (2021)
was employed. Responses were recorded on a 10-point scale, where 1
signifies 'never or not at all' and 10 indicates ‘always or all the time.’
Students were prompted to express their willingness to communicate in
three distinct scenarios: when they felt motivated to speak (e.g., 'the topic
is interesting'), when they were adequately prepared (e.g., 'they know the
right answer"), and when they felt a sense of obligation to speak (e.g., ‘they
are sitting at the front of the classroom’). Peng (2019) categorized these
three aspects as contextual stimulation, communicative readiness, and
communicative responsibility, respectively. This scale has also been
successfully applied in studies within the English academic context
(Acosta-Manzano et al., 2023).

3.3. Procedure

At the beginning of the study, several classes at 5 high schools in
Tabriz and Urmiah were approached to secure permission for the
distribution of questionnaires to the students. Before the questionnaires
were distributed, the study's objectives were communicated to both groups
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the students. Additionally, students were required to present informed
consent forms signed by them. On the day of the questionnaire
administration, students were assured that their responses would remain
confidential and anonymous. The process was overseen by a qualified
interviewer from the research team, who provided clarifications and
addressed any questions that arose during the completion of the
questionnaires. The estimated time for students to complete the
questionnaires was around 25 minutes.

3.4. Data Analysis

The research employed descriptive statistical analysis, including mean,
bivariate correlations, and standard deviation, alongside reliability
analysis utilizing Cronbach's alpha and the omega index. To assess the
proposed model, a structural equation model (SEM) was implemented
using the maximum likelihood method, which is particularly suitable for
Likert-type questionnaires and accounts for data non-normality
(Beauducel & Herzberg, 2006). In this study, AMOS was utilized to
analyze the model. This approach enables researchers to estimate model
parameters in a manner that maximizes the likelihood of the observed
data, ensuring that the model accurately captures the complexities of the
sample set. Additionally, in the SEM framework, 95% bias-corrected
confidence intervals (95% CIBC) were computed for each proposed
pathway, utilizing 6000 bootstrap samples (Hayes & Scharkow, 2013).
The fit indicators evaluated for the SEM included the 2 statistic, the chi-
square to degrees of freedom ratio (y¥2/df), the Comparative Fit Index
(CF1), the Incremental Fit Index (IFI), the Root Mean Square Error of
Approximation (RMSEA) along with its 90% confidence interval, and the
Standardized Root Mean Square Residual (SRMR). Generally, x2/df
values ranging from 2 to 3 (Bentler, 1990), CFI and IFI values of 0.95 or
higher, RMSEA values below 0.08, and SRMR values under 0.06 are
deemed acceptable (Hu & Bentler, 1999).

4. Results
4.1. Descriptive Analysis

Table 1 presents the mean, standard deviation, and reliability analyses
as determined by Cronbach's alpha and the omega index. All factors
achieved scores exceeding 0.70. Furthermore, Table 1 illustrates the
Pearson correlations among the study's factors, indicating positive
relationships between the factors related to the satisfaction of basic
psychological needs, resilience, confidence, and willingness to
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communicate. Finally, the normality of the data was found through he
Kolmogorov—-Smirnov test.

The findings indicate that the fulfillment of each of the fundamental
psychological requirements—autonomy, competence, social
relationships, and novelty—has a positive correlation with resilience and
self-confidence. These results demonstrate that satisfying psychological
requirements enhances the cognitive, emotional, and behavioral
regulation of students, promoting the development of adaptive behaviors
in response to challenges and facilitating opportunities for personal
growth and learning.

Table 1. Descriptive statistics and correlation between the variables

Factors M sD o Q 1 2 3 4 5 6 7

1. 529 089 079 082 - 038 061 033 041 052 0.37
Satisfaction

of novelty

2. 539 085 0.78 0.79 - 0.57 025 043 034 043
Satisfaction

of

competence

3. 499 071 075 0.77 - 0.27 029 023 0.34
Satisfaction

of autonomy

4, 3.98 121 079 081 - 047 017 0.25
Satisfaction

of relatedness

5. Resilience 410 0.79 0.75 0.79 - 071 044
6. Confidence 4.78 119 0.85 0.86 - 0.29
7. 402 265 081 0.83

Willingness

to
communicate
4.2. Structural Equation Modeling

The hypothesized model was analyzed through an SEM, reflecting
acceptable fit indices: ¥2 (282, N =122) =821.22, p <.001; y2/df =2.74;
TLI =0.96; CFI =0.96; IFI =0.96; RMSEA =0.052 (90 % CI =0.043-
0.061); SMR =0.041. Figure 1 shows the relationships established
between the factors through the standardized regression weights.

5. Discussion

This study seeks to examine the relationship between the satisfaction
of psychological requirements and its impact on resilience and confidence
in high school students' willingness to communicate in English. It focuses
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on the psychological and emotional factors that influence students' coping
mechanisms and skills, which facilitate their ability to engage in English
communication with peers and teachers. When students participate in
English conversations with their classmates, they foster an environment
conducive to active learning, which enhances their motivation and
connection to the language (Razak et al., 2013). Nonetheless, there are
instances when such communicative interactions may be obstructed,
potentially impeding the learning process (Bsharat & Barahmeh, 2020).
Consequently, when learners exhibit confidence and possess adaptive
skills, they are better equipped to manage stress and challenges, thereby
enriching their educational experience (Dewaele et al., 2018) and
reinforcing their belief in their capacity to meet academic objectives
(Chen, 2018; Karam et al., 2020), which in turn fosters positive
expectations in their English language learning journey.

Numerous educational studies have indicated that a classroom
environment that supports the fulfillment of students' psychological
requirements contributes to enhanced personal well-being and resilience
(Neufeld & Malin, 2019; Wiedenman et al., 2023). It is essential to
recognize that a high degree of satisfaction with fundamental
psychological requirements may serve as an indicator of psychological
well-being. For instance, research within the realm of English language
education has demonstrated a correlation between psychological well-
being and elevated levels of resilience and enjoyment (Ergiin & Dewaele,
2021). When students are socially integrated, it fosters synergies that
facilitate the exchange of information and experiences, ultimately
enhancing their adaptability in the face of challenges. Similarly,
encountering new and diverse situations can push students out of their
comfort zones, prompting them to refine their skills and abilities.
Regarding autonomy and competence, students are likely to enhance their
adaptive capacity when confronted with challenging tasks that allow them
to make independent decisions, thereby gaining insight into the outcomes
of their actions.

Additionally, various educational studies have highlighted the
beneficial impact of satisfying psychological requirements on students'
confidence and enjoyment (Trigueros, Aguilar-Parra, Gonzalez-Santos, &
Cangas, 2019). Notwithstanding the findings of these studies, there is a
lack of research in the domain of English language instruction that
specifically examines the impact of psychological requirements on
students' resilience and self-confidence.

This absence is notable given that the fulfillment of fundamental needs,
supported by conducive social environments, promotes well-being and
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cultivates internal resources that enhance adaptability in challenging
situations (Tian et al., 2018).

Additionally, findings indicate that resilience and confidence are
positively correlated with the willingness to communicate. Previous
research on foreign language learners has partially examined this
relationship. For instance, the study conducted by Wang et al. (2022)
found that learners experiencing high levels of anxiety exhibited a
detrimental impact on their willingness to communicate. The authors
suggested that such anxiety leads to a decline in confidence, as it heightens
the fear of judgment or making errors, resulting in feelings of insecurity
and reluctance to articulate thoughts. Consequently, this can diminish
both fluency and clarity in their communication. A study conducted by
Trigueros-Ramos et al. (2019) indicated that when students experience a
sense of autonomy in their performance, face challenges appropriate to
their skill level, and possess self-determination, their self-efficacy is likely
to improve. This, in turn, leads to increased confidence in their success
and in executing various classroom tasks. However, it is important to note
that the research by Trigueros-Ramos et al. (2019) was confined to the
realm of Physical Education (PE). While there are similarities to the
dynamics found in English classes, PE is inherently more complex due to
its physical nature and the freedom associated with not being in a
traditional classroom setting.

In contrast, the study by Wang et al. (2021) focused on university
students, where the larger class sizes differ significantly from those in
secondary education, resulting in fewer opportunities for student
engagement. Additionally, the current study considers resilience as a
psychological and behavioral factor that can bolster confidence and
facilitate the development of skills necessary for achieving specific
academic objectives (Pawlak et al., 2020). This aspect is particularly
significant, as the interplay between resilience and confidence can foster
proactive and positive experiences. If these elements are effectively
integrated and processed, they can empower students academically,
thereby aiding them in reaching the goals they have previously established
(Donovan & Erskine-Shaw, 2020).

While the findings of the study are noteworthy, several limitations
warrant attention. The research relies on self-reported measures provided
by participants, which precludes the establishment of causal relationships,
as other influencing variables may exist (Hershberger & Marcoulides,
2013). Additionally, the applicability of the results may be compromised
due to the lack of representation of all social and ethnic groups within the
study. Therefore, conducting longitudinal and experimental research
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could yield more insights into potential causal links among the variables
and incorporate additional factors, thereby minimizing methodological
biases (Conway & Lance, 2010). For instance, future investigations could
explore the impact of various educational programs and teaching
strategies on enhancing students' skills and abilities, ultimately fostering
greater adaptability in the face of challenges (Ahmadi et al., 2023).
Moreover, longitudinal studies could provide a deeper understanding of
students' adaptive capacities throughout their educational journey from an
evolutionary standpoint, allowing for a better grasp of the rate of change.

6. Conclusion

This research investigates how the fulfillment of psychological
requirements among high school students affects their academic
performance in English language studies. Additionally, it examines the
connections between the satisfaction of these psychological requirements,
resilience, and confidence, as well as how these factors relate to students'
willingness to engage in English communication. The findings of this
study can inform the development of teaching strategies and educational
programs aimed at enhancing students' competencies, skills, and self-
confidence for practical use of the English language both in the classroom
and in various other settings. The present research views resilience as a
psychological and behavioral element that can enhance confidence and
support the acquisition of skills essential for reaching particular academic
goals. This dimension is especially important, as the relationship between
resilience and confidence can promote proactive and constructive
experiences. Furthermore, the generalizability of the findings may be
limited by the insufficient representation of various social and ethnic
groups in the study. Consequently, engaging in longitudinal and
experimental research could provide deeper insights into possible causal
relationships among the variables and include more factors, thus reducing
methodological biases.

Funding: This research received no external funding from any agency.
Conflicts of Interest: The authors declare no conflict of interest.

References

Acosta-Manzano, ., Barrios, E., & Garcia-Mata, J. (2023). Enjoyment,
anxiety, and out-of-class foreign language use among Spanish foreign
language learners. Journal of Multilingual and Multicultural
Development, 1-16.

174



Farrahi Awal, S. / Journal of Language, Culture, and Translation 6(2) (2024), 166-180

Ahmadi, A., Noetel, M., Parker, P., Ryan, R. M., Ntoumanis, N., Reeve,
J., & Lonsdale, C. (2023). A classification system for teachers’
motivational behaviors recommended in self-determination theory
interventions. Journal of Educational Psychology, 115(8), 1158-1176.

Balouchi, S., & Samad, A. A. (2021). No more excuses, learn English for
free: Factors affecting L2 learners’ intention to use online technology
for informal English learning. Education and Information
Technologies, 26(1), 1111-1132.

Barabadi, E., Vahdani Asadi, M., Arghavan, A., & Razmjoo, S. A. (2024).
Investigating the ELT-based reform in Iranian senior high schools: An
activity theory analysis. Teaching English as a Second Language
Quarterly (Formerly Journal of Teaching Language Skills), 43(3),
113-140. doi: 10.22099/tesl.2024.50275.3298

Barrios, E., & Acosta-Manzano, I. (2021). Factors predicting classroom
WTC in English and French as foreign languages among adult learners
in Spain. Language Teaching Research, 13621688211054046.

Beauducel, A., & Herzberg, P. Y. (2006). On the performance of
maximum likelihood versus means and variance adjusted weighted
least squares estimation in CFA. Structural Equation Modeling, 13(2),
186-203.

Benlahcene, A., Kaur, A., & Awang-Hashim, R. (2021). Basic
psychological requirements satisfaction and student engagement: The
importance of novelty satisfaction. Journal of Applied Research in
Higher Education, 13(5), 1290-1304.

Bentler, P. M. (1990). Comparative fit indexes in structural models.
Psychological Bulletin, 107(2), 238.

Brewer, M. L., Van Kessel, G., Sanderson, B., Naumann, F., Lane, M.,
Reubenson, A., & Carter, A. (2019). Resilience in higher education
students: A scoping review. Higher Education Research &
Development, 38(6), 1105-1120.

Bsharat, T. R., & Barahmeh, M. Y. (2020). The influence of applying
educational active drama in enhancing speaking skills in teaching-
learning English language: A theoretical response. Technium Social
Science Journal, 14, 10-32.

Chen, C. P. (2018). Understanding mobile English-learning gaming
adopters in the self- learning market: The uses and gratification
expectancy model. Computers & Education, 126, 217-230.

Collado-Soler, R., Trigueros, R., Aguilar-Parra, J. M., & Navarro, N.
(2023). Emotional intelligence and resilience outcomes in the
adolescent period, is knowledge really strength? Psychology Research
and Behavior Management, 1365-1378.

175



Farrahi Awal, S. / Journal of Language, Culture, and Translation 6(2) (2024), 166-180

Conway, J. M., & Lance, C. E. (2010). What reviewers should expect
from authors regarding common method bias in organizational
research. Journal of Business and Psychology, 25, 325-334.

De la Fuente, J., Sander, P., & Putwain, D. (2013). Relationship between
undergraduate student confidence, approach to learning, and academic
performance: The role of gender. Revista de Psicodidactica, 18(2),
375-393.

De Wilde, V., Brysbaert, M., & Eyckmans, J. (2020). Learning English
through out-of-school exposure. Which levels of language proficiency
are attained and which types of input are important? Bilingualism:
Language and Cognition, 23(1), 171-185.

Denckla, C. A., Cicchetti, D., Kubzansky, L. D., Seedat, S., Teicher, M.
H., Williams, D. R., & Koenen, K. C. (2020). Psychological resilience:
An update on definitions, a critical appraisal, and research
recommendations. European Journal of Psychotraumatology, 11(1),
1822064.

Dewaele, J. M., Witney, J., Saito, K., & Dewaele, L. (2018). Foreign
language enjoyment and anxiety: The effect of teacher and learner
variables. Language Teaching Research, 22(6), 676-697.

Donovan, C., & Erskine-Shaw, M. (2020). ‘Maybe I can do this. Maybe |
should be here’: Evaluating an academic literacy, resilience and
confidence programme. Journal of Further and Higher Education,
44(3), 326-340.

Ergilin, A. L. P., & Dewaele, J. M. (2021). Do well-being and resilience
predict the foreign language teaching enjoyment of teachers of Italian?
System, 99, Article 102506.

Fern"andez-Costales, A., & Herrarte, D. L. (2024). La ense nanza de
contenido en ingl’es en universidades espa™nolas: una revisi'on
sistem’”atica. Revista de Educaci on, 403, 259-290.

Guay, F. (2022). Applying self-determination theory to education:
Regulations types, psychological requirements, and autonomy-
supporting behaviors. Canadian Journal of School Psychology, 37(1),
75-92.

Hayes, A. F., & Scharkow, M. (2013). The relative trustworthiness of
inferential tests of the indirect effect in statistical mediation analysis:
Does method really matter? Psychological Science, 24(10), 1918-
1927.

Hershberger, S. L., & Marcoulides, G. A. (2013). The problem of
equivalent structural models. In G. R. Hancock, & R. O. Mueller
(Eds.), Structural equation modeling: A second course (pp. 3-39).
Charlotte, NC: Information Age Publishing.

176



Farrahi Awal, S. / Journal of Language, Culture, and Translation 6(2) (2024), 166-180

Hu, L. T., & Bentler, P. M. (1999). Cutoff criteria for fit indexes in
covariance structure analysis: Conventional criteria versus new
alternatives. Structural Equation Modeling: A Multidisciplinary
Journal, 6(1), 1-55.

Jeno, L. M., Vandvik, V., Eliassen, S., & Grytnes, J. A. (2019). Testing
the novelty effect of an m-learning tool on internalization and
achievement: A self-determination theory approach. Computers &
Education, 128, 398-413.

Karam, A., Hamid, A., Ali, S. S., & Rahat, L. (2020). Problems in the
Acquisition of English Nouns by Undergraduate-Level Learners.
Ilkogretim Online, 19(3), 3678-3693.

Kruk, M. (2022). Dynamicity of perceived willingness to communicate,
motivation, boredom, and anxiety in second life: The case of two
advanced learners of English. Computer Assisted Language Learning,
35(1-2), 190-216.

Liu, H., & Han, X. (2022). Exploring senior high school students’ English
academic resilience in the Chinese context. Chinese Journal of Applied
Linguistics, 45(1), 49-68.

Liu, Y., & Huang, X. (2021). Effects of basic psychological requirements
on resilience: A human agency model. Frontiers in Psychology, 12,
Article 700035.

Martin, A. J., Nejad, H. G., Colmar, S., & Liem, G. A. D. (2013).
Adaptability: How students’ responses to uncertainty and novelty
predict their academic and non-academic outcomes. Journal of
Educational Psychology, 105(3), 728.

M’endez-Aguado, C., Aguilar-Parra, J. M., "Alvarez, J. F., Trigueros, R.,
& Fern“andez- Archilla, J. A. (2020). The influence of emotions,
motivation, and habits on the academic performance of primary
education students in French as a foreign language. Sustainability,
12(6), 2531.

Neufeld, A., & Malin, G. (2019). Exploring the relationship between
medical students basic psychological need satisfaction, resilience, and
well-being: A quantitative study. BMC Medical Education, 19, 1-8.

Opdenakker, R. J. G. (2006). Advantages and disadvantages of four
interview techniques in qualitative research. Forum qualitative
Sozialforschung / forum: Qualitative. Social Research, 7(4), art-11.

Oveisi, M., & Nosratinia, M. (2019). The relationship among EFL
learners' self-directed learning, resilience, and willingness to
communicate. Journal of Language and Translation, 9(4), 77-91.

177



Farrahi Awal, S. / Journal of Language, Culture, and Translation 6(2) (2024), 166-180

Pawlak, M., Kruk, M., Zawodniak, J., & Pasikowski, S. (2020).
Investigating factors responsible for boredom in English classes: The
case of advanced learners. System, 91, Article 102259.

Pelikan, E. R., Korlat, S., Reiter, J., Holzer, J., Mayerhofer, M., Schober,
B., & Luftenegger, M. (2021). Distance learning in higher education
during COVID-19: The role of basic psychological requirements and
intrinsic motivation for persistence and procrastination—-a multi-
country study. PLoS One, 16(10), Article e0257346.

Peng, J. E. (2019). The roles of multimodal pedagogic effects and
classroom environment in willingness to communicate in English.
System, 82, 161-173.

Razak, N. A., Saeed, M., & Ahmad, Z. (2013). Adopting social
networking sites (SNSs) as interactive communities among English
foreign language (EFL) learners in writing: Opportunities and
challenges. English Language Teaching, 6(11), 187-198.

Ryan, R. M. (2012). The Oxford handbook of human motivation. New
York, NY: OUP,

Ryan, R. M., & Deci, E. L. (2020). Intrinsic and extrinsic motivation from
a self-determination theory perspective: Definition, theory, practice,
and future directions. Contemporary Educational Psychology, 61,
Article 101860.

Ryan, R. M., Deci, E. L., Vansteenkiste, M., & Soenens, B. (2021).
Building a science of motivated persons: Self-determination theory’s
empirical approach to human experience and the regulation of
behavior. Motivation Science, 7(2), 97.

Senra-Silva, 1., & Ardura, D. (2024). El impacto de la obligatoriedad de
los programas bilinglies en las actitudes y percepciones sobre la
educaci’on bilinglie del profesorado de asignaturas de contenido de
educaci’on secundaria. Revista de Educaci on, 403, 67-96.

Tai, T. Y., & Chen, H. H. J. (2023). The impact of Google assistant on
adolescent EFL learners’ willingness to communicate. Interactive
Learning Environments, 31(3), 1485-1502.

Thompson, S. E. (2003). Text-structuring metadiscourse, intonation and
the signalling of organisation in academic lectures. Journal of English
for Academic Purposes, 2(1), 5-20.

Tian, L., Zhang, X., & Huebner, E. S. (2018). The effects of satisfaction
of basic psychological requirements at school on children’s prosocial
behavior and antisocial behavior: The mediating role of school
satisfaction. Frontiers in Psychology, 9, 548.

Trigueros, R., Aguilar-Parra, J., Gonz alez-Santos, J., & Cangas, A.
(2019). Validaci“on y adaptaci'on de la escala de control psicol ogico

178



Farrahi Awal, S. / Journal of Language, Culture, and Translation 6(2) (2024), 166-180

del profesor hacia las clases de educaci’on fisica y su efecto sobre las
frustraciones de las necesidades psicol ogicas b”asicas. Retos, 37, 167—
173.

Trigueros, R., Aguilar-Parra, J. M., Cangas, A. J., & "Alvarez, J. F. (2019).
Validation of the scale of emotional states in the physical education
context. Sustainability, 11(18), 5006.

Trigueros, R., Aguilar-Parra, J. M., Lopez-Liria, R., Cangas, A. J.,
Gonz'alez, J. J., & "Alvarez, J. F. (2020). The role of perception of
support in the classroom on the students’ motivation and emotions: The
impact on metacognition strategies and academic performance in math
and English classes. Frontiers in Psychology, 10, 2794,

Trigueros, R., Lirola, M. J., Cangas, A. J., Aguilar-Parra, J. M., Garcia-
Mas, A., & Trigueros, R. (2023). Is resilience learned through the
frustration of the BPN? An empirical study about its role in the
acquisition of positive lifestyles and academic outcomes framed in
SDT. Current Psychology, 42(28), 24882-24891.

Trigueros, R., Minguez, L. A., Gonz alez-Bernal, J. J., Aguilar-Parra, J.
M., Padilla, D., & “Alvarez, J. F. (2019). Validation of the satisfaction
scale of basic psychological requirements in physical education with
the incorporation of novelty in the Spanish context. Sustainability,
11(22), 6250.

Trigueros-Ramos, R., G'omez, N. N., Aguilar-Parra, J. M., & Le"on-
Estrada, I. (2019). Influencia del docente de Educaci”on Fisica sobre la
confianza, diversi“on, la motivaci’on y la intenci’on de ser fisicamente
activo en la adolescencia. Cuadernos de Psicologia del Deporte, 19(1),
222-232.

Vansteenkiste, M., Ryan, R. M., & Soenens, B. (2020). Basic
psychological need theory: Advancements, critical themes, and future
directions. Motivation and Emotion, 44(1), 1-31.

Vella, S. L. C., & Pai, N. B. (2019). A theoretical review of psychological
resilience: Defining resilience and resilience research over the decades.
Archives of Medicine and Health Sciences, 7(2), 233-239.

Wang, H., Peng, A., & Patterson, M. M. (2021). The roles of class social
climate, language mindset, and emotions in predicting willingness to
communicate in a foreign language. System, 99, Article 102529.

Wang, M., Wang, H., & Shi, Y. (2022). The role of English as a foreign
language learners’ grit and foreign language anxiety in their
willingness to communicate: Theoretical perspectives. Frontiers in
Psychology, 13, Article 1002562.

Wiedenman, E. M., Kruse-Diehr, A. J., Bice, M. R., McDaniel, J.,
Wallace, J. P., & Partridge, J. A. (2023). The role of sport participation

179



Farrahi Awal, S. / Journal of Language, Culture, and Translation 6(2) (2024), 166-180

on exercise self-efficacy, psychological need satisfaction, and
resilience among college freshmen. Journal of American College
Health, 1-8.

Yu, J. H., Chang, H. J., Kim, S. S., Park, J. E., Chung, W. Y., Leg, S. K.,
& Jung, Y. J. (2021). Effects of high-fidelity simulation education on
medical students’ anxiety and confidence. PL0oS One, 16(5), Article
e0251078.

180



