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ABSTRACT

This study investigated the relationship between EFL teachers’ creative
thinking, reflective thinking, and their predictive ability regarding
professional competence. A total of 120 Iranian EFL teachers from
various language institutes in Shiraz participated in the study. Data were
collected using three instruments: the Teachers' Professional
Competence Questionnaire, the Reflective Thinking Questionnaire,
and the Creativity Questionnaire. The results of the Pearson correlation
analysis revealed a significant relationship between EFL teachers’
professional ability and their reflective thinking. Furthermore, it was
found that Iranian EFL teachers’ creative thinking is positively
correlated with therr professional ability. However, no significant
difference was observed in the predictability of professional ability
based on reflective thinking and creative teaching. These findings,
alongside similar studies, can provide policymakers with a clearer
understanding of the workload and expectations placed on teachers,
arding in the development of balanced and realistic educational policies.

Introduction

student achievement” (p. 3). Therefore, it is vital

Teachers are widely considered one of the
most crucial factors in the success of any
educational system. Indeed, there is often a direct
connection between the quality and effectiveness
of an educational system and the quality of its
teachers (Miles & Neville, 2004). High-quality
teachers are the most significant determinant of
student achievement. According to Miles and
Neville (2004), “from 40 to 90 percent of the
difference in student test scores can be attributed
to teacher quality. Knowing the subject matter,
understanding how students learn, and practicing
effective teaching methods translate mto greater

that teachers are well-prepared when they enter
the teaching profession and that they continue to
enhance their knowledge and skills throughout
their careers.

Like professionals in other fields, teachers
should continuously seek to 1mprove their
knowledge and skills. However, as Miles and
Neville (2004) noted, the need for quality
professional development for EFL teachers has
often been overlooked. The significance of
teacher education extends beyond student
achievement; 1t also has a profound impact on
teachers' job satisfaction and their motivation to
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remain in the profession. Teaching 1s a
demanding and stressful career, particularly for
novice teachers who must navigate the challenges
of the profession while managing stresstul
working  environments  (Maggioli,  2003).
Therefore, teacher educators and stakeholders
responsible for preparing teacher candidates
must be aware of the factors that can motivate or
demotivate teachers m their careers. These
stakeholders should also consider the key
variables that contribute to becoming a successful
teacher (Durr, 2008).

Despite the recognition of these factors, the
relationships among them have not been
thoroughly examined. As such, this study aims to
identify some of the key determinants of
successful teacher education—namely, teacher
professional development, teacher professional
ability, and teacher accountability—and to
mvestigate  whether there are significant
relationships between these factors.

Review of the Literature
Professional Ability

Teacher professional ability plays a crucial
role in shaping their professional identity and
mstructional practices. Beauchamp & Thomas
(2009) suggest that professional ability acts as an
organizing factor, guiding teachers in decision-
making and  meaning-making  processes.
Teachers use this ability to explain and justify
their actions in the classroom, helping them
understand their place in the broader educational
landscape (MacLure, 2011). This framework is
essential  for teachers to develop an
understanding of "how to be" and "how to act" in
the profession (Sachs, 2005). Bullough (1997)
emphasizes that professional ability 1s not just a
static attribute but serves as the foundation for

decision-making, requiring continuous
development and reflection.
While teacher professional ability 1s

recognized as a fundamental component of
teacher training and development, there 1s no
universally accepted definition of the term
(Akkerman & Meyger, 2011; Beauchamp &
Thomas, 2009). The literature offers various
conceptualizations,  often  assuming  the
mmportance of professional ability without
explicitly defining it (Bukor, 2011). Researchers,
such as Bepjaard et al. (2004) and Mockler (2011),
elaborate on how professional ability 1s
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characterized, its influences, and how it evolves.
These scholars assert that teacher professional
ability plays a dynamic role in shaping teachers'
identities and practices.

Recent studies on professional ability
highlight 1its role 1n shaping teachers'
competencies in response to evolving educational
demands. Baisarinova and Toleubekova (2024)
focused on the development of professional
competence among educators, emphasizing the
role of self-awareness and reflective skills in
shaping professional 1dentity. Their study
highlighted that the continuous self-reflection of
educators 1s crucial for fostering professional
growth and maintaining high standards of
teaching. Through reflective practices, teachers
can assess their skills and identify areas for
improvement, making professional ability a
dynamic and evolving aspect of a teacher’s career
(Baisarinova & Toleubekova, 2024). This aligns
with earlier views, such as those of Bullough
(1997), which stress the importance of decision-
making frameworks in professional development.

Moreover, Mierlus-Mazilu and
Constantinescu (2024) examined the integration
of active learning methodologies in teacher
training programs, particularly in the context of
the United Nations' Sustainable Development
Goals (SDGs). Their research emphasized the
need for teachers to continuously update their
professional skills to meet the demands of
sustainable education. Active learning and
reflection, two  critical components  of
professional ability, were found to enhance the
competencies of educators, enabling them to
contribute more effectively to the educational
goals outlined by the SDGs (Mierlus-Mazilu &
Constantinescu, 2024). These findings suggest
that professional ability in the modern era
extends beyond traditional teaching skills,
encompassing a broader set of competencies
related to global sustamability and innovation.

Creative Thinking

Creative thinking 1s another significant factor in
teaching, especially in educational settings that
demand mnovative approaches to problem-
solving. Craft (2000) defines creative thinking as
the ability to go beyond conventional methods,
arguing that creativity involves engagement with
people, processes, and domains. These domains,
In an educational context, are situations where
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mdividuals must think outside the box to meet
educational objectives. Similarly, Willings (1988)
identifies three types of creative thinking:
adaptive thinking, elaborative thinking, and
developmental thinking. Each of these types
offers different pathways for creativity, whether
through connecting seemingly unrelated 1deas,
refining existing concepts, or expanding one's
worldview.

Creative thinking has emerged as a critical skill
i education, particularly as teachers are tasked
with addressing increasingly complex classroom
challenges. Dubinska (2024) explored how
English for Specific Purposes (ESP) courses can
serve as platforms for developing both creative
and reflective thinking skills in students. The
study highlighted that mnovative approaches to
teaching ESP foster deeper student engagement
with the subject matter, promoting critical
thinking and problem-solving. By encouraging
students to think creatively within specific
domains, educators can facilitate a learning
environment where adaptability and mnovation
thrive (Dubinska, 2024). This 1s consistent with
Runco’s (2021) argument that the modern focus
on creativity in education has shifted from artistic
pursuits to adaptability and problem-solving in
rapidly changing environments.

Pescasio  (2024) also examined creative
thinking in the context of higher education,
focusing on general education competencies.
Through a mixed-methods analysis, the study
revealed that creative thinking, alongside critical
thinking, 1s increasingly emphasized mn general
education curricula. Pescasio’s research pointed
to the growing recognition of creativity as a
necessary  skill m  problem-solving  and
mnovation, particularly as higher education
systems evolve to meet new societal challenges.
The study found that fostering creative thinking
i students enables them to approach problems
from diverse perspectives, thus better preparing
them for the complexities of the modern world
(Pescasio, 2024).

Runco (2021) argues that creativity in
education has shifted from traditional artistic
pursuits to a focus on problem-solving and
adaptability. Teachers today are expected to
demonstrate creative thinking by navigating
complex, changing classroom environments.
This shift makes creative thinking even more
critical as teachers address new challenges, such
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as Integrating technology into learning and
managing diverse student needs.

The ability to foster creative thinking in the
classroom 1 closely tied to professional
development. Teachers need to develop
strategies that promote creative thinking not only
i themselves but also i their students. Craft
(2000) emphasizes that this requires teachers to
continuously reflect on their teaching practices,
adapt their strategies, and create opportunities for
students to engage with content in creative ways.

Reflective Thinking

Reflective thinking is crucial in the process of
professional ~ development and 1mproving
teaching practice. Reflection, as defined by Boud
(2001), mvolves turning experience into learning
by re-assessing past actions and integrating new
msights mto future practices. Boud, Keogh, and
Walker (1985) describe reflection as a process of
recapturing experience, attending to feelings, and
evaluating that experience. The role of reflection
in teaching is to help educators better understand
their teaching practices and improve them based
on insights gained from their reflections.

Reflective thinking remains a cornerstone of
professional development i teaching. Pandey
(2024) conducted a study on teachers'
perceptions of reflective practice, concluding that
it significantly enhances teaching skills and
contributes to 1mprovements n educational
practices. The research revealed that reflective
practice allows teachers to assess and modify their
teaching strategies based on their experiences in
the classroom. By engaging in continuous
reflection, teachers can adapt their methods to
better meet student needs, thereby improving
educational outcomes (Pandey, 2024). This study
reaftirms the importance of reflective thinking in
teacher development, which was previously
emphasized by Schon (1983) and Farrell (2018).

Zanazz1 (2024) took this further by exploring
the role of reflective practices in fostering
metacognition among educators. The study
demonstrated that reflective thinking not only
supports the personal and professional growth of
teachers but also encourages them to critically
engage with educational challenges. Through
reflection, educators develop a deeper
understanding of their teaching processes and are
better equipped to adapt to new learning
environments, particularly in the context of digital
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and blended learning (Zanazzi, 2024). This aligns
with the broader literature that emphasizes the
mmportance of reflective practices i helping
teachers navigate the complexities of modern
educational landscapes (Loughran, 2019).

Schon (1983, 1987) developed a model of
reflective practice, breaking it down into four
stages: reflection-in-action, reflection-on-action,
reflection-for-action, and reflection-before-action.
This model encourages teachers to think about
their practices during teaching (reflection-in-
action), after teaching (reflection-on-action), and
to use these reflections to inform future teaching
strategies (reflection-for-action). According to
Schon (1987), reflective practice helps teachers
identify problems in their instruction and make
necessary  adjustments, thereby  fostering
continuous iImprovement.

Loughran (2019) adds that reflective thinking is
particularly important in the context of blended
and online learning. The increasing integration of
digital tools m education requires teachers to
reflect on how best to balance traditional and
digital teaching methods. Reflective practices help
educators evaluate the effectiveness of their
teaching strategies and adapt them to meet the
demands of both in-person and online learning
environments.

Farrell (2018) emphasizes the role of reflective
journals in helping teachers assess their classroom
practices.  Writing reflections provides a
structured way for teachers to evaluate their
teaching methods, understand their strengths and
weaknesses, and plan for future improvements.
Reflective thinking is thus essential for teachers to
become more self-aware and make informed
decisions about their mstructional strategies.

In sum, professional ability, creative thinking,
and reflective thinking are all interconnected
components of teacher development. Teachers
need to continuously reflect on their practices,
engage creatively with educational challenges, and
build their professional abilities to effectively
meet the evolving demands of their profession.
The literature supports the i1dea that these three
factors are critical for effective teaching, and their
ongoing development 1s necessary for teachers to
remain effecive in  dynamic educational
environments.

The primary aim of this study 1s to explore the
relationship between Iranmian EFL teachers’
professional ability, creative thinking, and
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reflective thinking. By considering both creative
and reflective thinking simultaneously, this study
seeks to determine whether these factors
contribute to improved performance among EFL
teachers. Additionally, the study aims to
mvestigate whether professional ability, creative
thinking, and reflective thinking can predict

Iranian EFL teachers' effectiveness in managing

classroom learning. To address these objectives,

the following research questions were
formulated:

1. Is there any significant relationship between
Iranmian EFL teachers' reflective thinking and
their professional competence?

2. Is there any significant relationship between
Iranian EFL teachers' creative thinking and
their professional competence?

3. Which of these two factors (Teachers’
reflective thinking, and creative thinking) can
better  predict  teachers’ professional
competence?

Method
Participants

The participants in this study were 120 Iranian
EFL teachers who taught English at language
mstitutes in Shiraz. They held various educational
qualifications, ranging from bachelor’s degrees to
master’s degrees. The participants were selected
using non-random snowball sampling, ensuring a
diverse range of demographic characteristics. The
participants’ ages ranged from 20 to 45, and their
teaching experience varied from 2 to 15 years.
Instruments

Several attitudinal mstruments, ncluding
questionnaires, were used to achieve the
objectives of the study and facilitate the data
collection process. These Instruments are
described as follows:

The first instrument used to collect data was
the  Teacher  Professional — Competence
Questionnaire. This nternationally recognized
scale, developed by Mousavi, Atai, and Babau
(2016) and based on the Economic Cooperation
framework, 1s designed to assess EFL teachers’
professional development. It measures teachers'
professional ~ knowledge, = which  includes
understanding language systems, intercultural
competence, assessment skills, instructional
planning and management, and professional
conduct. The questionnaire consists of 46 items
rated on a five-point Likert scale (1 = Never, 2 =
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A little, 3 = Somewhat, 4 = Much, 5 = A great
deal).

The second instrument, the Reflective
Thinking Questionnaire (RTQ), developed by
Kember et al. (2000), contains 16 items that
describe the four types of reflective thinking
proposed by Mezirow (1991). The vahdity of this
questionnaire was confirmed by Leung and
Kember (2003). Each item 1s rated on a five-point
Likert scale (1 = Disagree, 2 = Disagree with
reservation, 3 = Neutral, 4 = Agree with
reservation, 5 = Definitely agree).

To measure creative thinking, the study used a
60-item Likert-type questionnaire originally
designed by Torrance (1979) and later validated
by Abedi (1993). The concurrent validity of the
questionnaire was 0.46. The rehability of the test
was also measured, with the following
coeflicients: 0.75 for fluency, 0.61 for originality,
0.66 for flexibility, and 0.61 for elaboration. In
this study, the overall reliability of the creativity
test was found to be 0.77. The content validity was
verified by two expert teacher-researchers.

Data Analysis
The data collected from the teacher
professional competence questionnaire,

reflective thinking questionnaire, and creativity
questionnaire were analyzed using a series of
statistical methods. To examine the relationships
between reflective thinking, creative thinking, and
professional ability, a Pearson correlation analysis
was conducted. In addiion to correlation
analysis, a multiple regression analysis was
performed to determine which of the two
variables—reflective  thinking  or  creative
thinking—was a better predictor of teachers’
professional ability.

Prior to conducting the correlaion and
regression analyses, the Kolmogorov-Smirnov
test was applied to assess the normality of the
data. Ensuring that the data met the assumption
of normality was necessary to justify the use of
parametric tests such as Pearson correlation and
multiple regression.

Procedures

The study followed a structured process,
beginning with the preparation and distribution of
three questionnaires to each of the 120
participating EFL teachers. The questionnaires
aimed to measure three key variables:
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professional ability, reflective thinking, and
creative thinking. The main phase of the study
commenced with the researcher personally
distributing the questionnaires to the participants,
ensuring  consistent  communication  and
mstructions across the group. Each teacher
received all three questionnaires, resulting i a
total of 360 questionnaires being distributed. To
maximize response accuracy, participants were
given ample time to complete the questionnaires,
with clear guidance on how to respond to each
section.

The researcher actively monitored the data
collection process, maintaining direct contact
with participants to address any questions or
concerns and to clarify instructions as needed.
This hands-on approach helped ensure a high
response rate and data accuracy, as the researcher
was able to address potential issues on-site and
provide clarification when necessary. The
personal involvement in the process also ensured
that participants completed the questionnaires
independently, reducing the risk of external
influence on their responses.

Once all 360 questionnaires were completed
and collected, the data were carefully reviewed to
check for any incomplete or inconsistent
responses. The researcher conducted this mnitial
data screening to ensure the dataset was clean and
rehiable before proceeding to analysis. In cases
where responses were missing or unclear, follow-
up communication was made with the
participants to clarify or complete the
formation.

After the data screening, the responses from
the 120 teachers were entered into the Statistical
Package for the Social Sciences (SPSS) software.
The data entry process was meticulously
supervised by the researcher to avoid any mput
errors. Following this, a series of statistical
analyses were conducted to examine the
relationships  between teachers’  professional
ability, reflective thinking, and creative thinking.
Descriptive  statistics  were  calculated  to
summarize the demographic mformation and
overall trends 1 the responses. Pearson
correlation analyses were then performed to
determine the strength and direction of
relationships between the variables of interest.

Throughout the data analysis phase, the
researcher ensured adherence to statistical best
practices, including checking assumptions for the
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Pearson correlation and verifying the reliability of
the scales used in the questionnaires. The entire
data collection and analysis process adhered to
ethical standards, with participant confidentiality
maintained at all stages of the research.

Results

The normality of the data was assessed using
the One-Sample Kolmogorov-Smirnov (K-S) test
to determine 1if the distribution of scores for

Table 1.

professional ability, reflective thinking, and
creative thinking significantly dewviates from a
normal distribution. This 1s a crucial assumption
for conducting parametric statistical tests such as
Pearson correlation and regression analyses. The
test assesses the largest difference between the
observed cumulative distribution of the data and
the expected cumulative normal distribution.
The results are shown in Table 1.

One-sample Kolmogorov-Smirnov test of normality

One-Sample Kolmogorov-Smirnov Test

Professional Reflective Creative Thinking
Ability Thinking
N 120 120 120
Normal Parameters™ Mean 116.25 68.16 106.25
Std. Deviation 19.584 15.567 16.349
Most Extreme Differences Absolute A15 .088 163
Positive 15 .088 163
Negative -113 -072 -073
Test Statistic 15 .088 .088
Asymp. Sig. (2-tailed) 200 108 214
a. Test distribution 1s Normal.
b. Calculated from data.
c. Lilliefors Significance Correction.
d. This 1s a lower bound of the true significance.
The One-Sample Kolmogorov-Smirnov Test  normal  distribution.  Consequently,  the

was used to evaluate the normality of the
distributions for Professional Ability, Reflective
Thinking, and Creative Thinking. The results
show that the Test Statistic values for all three
variables are relatively small, indicating that there
1s no extreme deviation from normality. The p-
values for Professional Ability (0.200), Reflective
Thinking (0.108), and Creative Thinking (0.214)
are all greater than 0.05, which suggests that the
null hypothesis of normality cannot be rejected.
This means that the distributions of the three
variables do not significantly deviate from a

assumption of normality 1s satishied, allowing for
the use of parametric tests like Pearson
correlation and multiple regression in further
analyses.

In order to verify the first research question of
the study in finding whether Iranian EFL
teachers’ reflective thinking plays any role in their
professional ability, a Pearson correlation was
conducted between the EFL teachers’
professional ability and their reflective thinking.
The results are shown in Table 2.

Table 2.
Pearson correlation between EFL teachers’ professional ability and their reflective thinking
Professional Ability Reflective Thinking
Pearson Correlation 1 482
Sig. (2-tailed) .000
Professional Ability  Sum of Squares and Cross-products 935.550 7.100
Covariance 11.842 .090
N 120 120

**. Correlation 1s significant at the 0.01 level (2-tailed).

The results of Pearson correlation showed that
there 1s a positive moderate significant

The Role of Creative and Reflective Thinking

relationship (r = 48, p < .01) between EFL
teachers’ professional ability and their reflective
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thinking. Thus, the first research question of the
study was verified.

To mvestigate the second research question of
the study m finding whether Iranmian EFL
teachers’ creative thinking plays any role in their

professional ability, a Pearson correlation was
performed between EFL teachers’ professional
ability and their creative thinking. The results are
shown 1n Table 3.

Table 3.
Pearson correlations between EFL teachers’ professional ability and their creativity
Professional ability Creative Thinking
Pearson Correlation 1 o447
Professional ability Sig. (2tailed) .000
N 120 120

**. Correlation 1s significant at the 0.01 level (2-tailed).

As shown in Table 3, the Pearson correlation
between EFL teachers’ professional ability and
their creative thinking 1s .54, and the p-value was

000 (at the 0.01 level), hence; the Pearson

analysis  reported a  positive  significant
relattionship  between the two  variables.
Therefore, Iranian EFL teachers’ creative

thinking 1s positively related to their professional
ability, and the second research question of the
study was verified.

In order to investigate the third research
question of the study mn finding which of the two
factors (teachers’ reflective thinking, creative
thinking) can better predict teachers’ professional
ability, a multiple regression was performed.
Table 3 provides the extent to which variability in
the dependent variable (teachers’ professional
ability) 1s accounted for by the independent
variables (teachers’ reflective thinking and
creative thinking).

Table 4.

Model Summary
Model R R Square Adjusted R Square Std. Error of the Estimate
1 758" 075 562 .3976

Predictors: (Constant), reflective thinking, and creative thinking

Concerning Table 3, the coefhicient of multiple
correlations 1s presented i the "R" column. R 1s
the measure of the prediction of the dependent
variable; in this case, professional ability. A value
of 0.75 indicates a good level of prediction. The
"R Square" or R2 value 1s the proportion of
variance 1n the teachers’ professional ability that
can be explained by the independent variables
(l.e., teachers’ reflective thinking and creative

thinking). It indicates that teachers’ reflective
thinking and creative thinking explain 57% of the
variability of teachers’ professional ability.

In order to determine whether the provided
model (teachers’ reflective thinking and creative
thinking as independent and teachers’
professional ability as dependent variable) 1s a
good fit for the data, a one-way ANOVA was
performed. The results are shown in Table 5.

Table 5.
ANOVA of Regression Model
Model Sum of Squares Df Mean Square F Sig.
1 Regression 5.078 2 2.539 47.56 .000"
Residual 144.289 117 5.344
Total 149.367 119

Dependent Variable: Professional ability

Predictors: (Constant), Reflective Thinking and Creative Thinking

The F value in Table 4 verifies the fitness of the
overall regression model for the data. The result
shows that (F = 47.56, p = 0) p-value 1s lower than
the assumed level of significance (i.e., 0.05);
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therefore, EFL teachers’ reflective thinking and
creative thinking can significantly predict their
teachers’ professional ability (i.e., the regression
model 1s a suitable method for analyzing of the
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data). Table 6 shows the information about the
model coefhicients. The general form of the
model 1s to predict EFL teachers’ professional

Table 6.
Coellicients of the Model

ability from their teachers’ reflective thinking and
creative thinking.

Unstandardized . .
Model Coelficients Standardized Coefficients t Sig.
B Std. Error Beta
(Constant) -.531 3.197 -.166 025
Reflective Thinking -193 224 -123 -.862 .392
Creative Thinking 212 154 178 1.375 173

a. Dependent Variable: Professional ability

The coethcients in the above table show how
much EFL teachers’ professional ability variable
varies with their teachers’ reflective thinking and
creative thinking when the other independent
variable 1s constant. As can be seen in the above
table, there 1s no significant difference (p > .05) in
the predictability of EFL teachers’ professional
ability from their reflective thinking and creative
teaching. Thus, the third research question of the
study was verified.

Discussion

The results of the Pearson correlation analysis
revealed a significant relationship between EFL
teachers’ professional ability and their reflective
thinking. This finding aligns with prior research,
which emphasizes the importance of professional
ability in shaping teacher identity and decision-
making processes (Beauchamp & Thomas, 2009;
Maclure, 2011). Professional ability serves as an
organizing framework that enables teachers to
reflect on their mstructional practices, develop
meaningful msights, and adapt to the evolving
demands of the educational environment
(Bullough, 1997). However, the results extend
this  understanding by  highlighting  how
professional ability 1s not only mfluenced by
reflective thinking but also contributes to a
teacher’s capacity to engage in reflective practices
in real time (Freeman, 1989).

This finding corroborates previous studies that
emphasize the role of reflective thinking
fostering professional growth. Boud et al. (1985)
noted that reflection enables teachers to reassess
their actions and integrate new insights into their
future practices. This aligns with Schon’s (1983,
1987) model of reflective practice, where teachers
reflect on their actions during and after teaching,
making continuous 1mprovements to their

The Role of Creative and Reflective Thinking

strategies. The current study reinforces the idea
that reflective thinking is integral to teachers’
professional development, allowing them to
better understand and enhance their teaching
methods.

Moreover, the present study’s findings support
the research of Pandey (2024) and Zanazzi
(2024), who highlighted the crucial role of
reflective practice i teacher growth. Pandey
(2024) found that reflection significantly
enhances teaching skills by enabling educators to
modify their strategies based on classroom
experiences. Zanazzi (2024) further
demonstrated that reflective practices not only
mmprove teaching performance but also foster
metacognition, helping teachers critically engage
with new challenges, particularly m digital
learning environments. These findings suggest
that reflective thinking 1s a dynamic and evolving
process, essential for teachers to remain eftective
in the ever-changing educational landscape.

In addition to reflective thinking, the results
mdicated a positive relationship between creative
thinking and professional ability. However, no
significant ~ difference  was found 1 the
predictability of professional ability based on
reflective thinking or creative teaching. This
outcome may be explained by the evolving nature
of professional competence, as teachers with
higher levels of professional development likely
possess a stronger commitment to their
profession, which in turn enhances their creative
thinking abilities (Urbanski, 1998). Creative
thinking, defined by Craft (2000) as the ability to
engage with processes and people i novel ways,
has become increasingly important in education,
where teachers must navigate complex and
dynamic classroom environments (Runco, 2021).
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The study’s findings align with recent research
on creative thinking i education. For instance,
Dubinska (2024) showed that English for Specific
Purposes (ESP) courses foster both creative and
reflective thinking in students, remforcing the
1dea that creative approaches promote deeper
engagement and problem-solving. Similarly,
Pescasio (2024) highlighted the growing emphasis
on creativity in higher education, where it 1s seen
as a critical skill for addressing new societal
challenges. The current study supports these
findings, suggesting that creative thinking plays a
significant role in the professional development
of teachers. However, it also underscores that
creativity alone may not fully predict professional
ability, indicating the need for a more holistic
approach to understanding teacher competence.

Furthermore, the relationship  between
professional ability and creative thinking
underscores the 1mportance of continuous
professional development. Mierlus-Mazilu and
Constantinescu  (2024) examined how active
learning methodologies and reflective practices
can enhance teachers’ competencies, particularly
i the context of sustainable education. Their
findings suggest that teachers who engage in
creative and reflective thinking are better
equipped to meet the goals of global education
mitiatives, such as the United Nations’
Sustainable Development Goals (SDGs). The
current study adds to this by showing that
teachers’ creative thinking 1s intertwined with
their professional growth, although it may not
imdependently predict professional ability.

These results also echo the findings of Black
(2008), who observed that teachers with limited
creativity exhibited restricted pedagogical content
knowledge (PCK). While Black’s study focused
on the relationship between creativity and PCK,
the present study expands this understanding by
linking creative thinking to broader aspects of
professional ability. However, the non-significant
predictability of professional ability from
reflective thinking and creative teaching suggests
that other factors, such as emotional resilience,
job satisfaction, or institutional support, may play
critical roles in determining overall professional
competence.

Overall, this study contributes to the existing
literature by offering a more nuanced
understanding of how professional ability,
reflective thinking, and creative thinking interact.

The Role of Creative and Reflective Thinking

It challenges previous assumptions of a linear
relationship between these factors and teaching
efficacy, pointing to the complexity of
professional development 1n the field of
education. As Sachs (2005) and Akkerman &
Meyjer (2011) noted, professional ability is not a
static attribute but one that requires ongoing
reflecion and adaptation. In line with
Baisarinova and Toleubekova (2024), who
emphasized the role of self-awareness and
reflection 1n professional growth, this study
suggests that teacher professional ability evolves
through continuous engagement with creative and
reflective practices.

However, the findings also highlight potential
challenges, such as the risk of burnout, as noted
by Durr (2008). Teachers who are deeply
committed to their professional development and
creative  thinking may internalize  the
responsibility for student outcomes, leading to
stress and emotional fatigue. Future research
should mvestigate how professional development
programs can support teachers in balancing the
demands of creativity, reflection, and emotional
well-being, ensuring that they maintain their
professional ability without experiencing burnout.

Conclusion

The findings of this study provide significant
support for the notion that EFL teachers’
professional ability plays a crucial role in
mfluencing their reflective and creative thinking.
Teachers with higher levels of professional ability
demonstrated a stronger capacity for reflection
and creativity, 1ndicating that professional
development fosters these critical — skills.
Reflective thinking, as shown by previous
research, enables teachers to continuously
evaluate and 1mprove their istructional
strategies, while creative thinking allows them to
navigate complex, evolving educational contexts
with mnovative solutions. However, a key finding
of this study 1s that neither reflective nor creative
thinking independently predicted significant
differences 1n teachers' professional ability,
suggesting that these factors, while important, are
not the sole determinants of professional growth.

One interesting outcome of the study is the
homogeneity observed among participants in
their attitudes toward professional ability,
reflective thinking, and creative thinking. This
suggests that, despite individual differences n
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experience or teaching context, teachers in this
study shared a consistent perception of how these
factors  contribute to  their  professional
development. This homogeneity may reflect
broader trends 1in teacher traming and
development in the Iranmian EFL context, where
professional norms and expectations are
relatively uniform across different institutions.
However, this uniformity also raises questions
about how generalizable these findings are to
other educational settings with more diversity in
teaching philosophies, methods, and professional
development opportunities.

The mmplications of these findings are
significant for both educational theory and
practice. First, the results highlight the
mmportance of integrating professional ability,
reflective thinking, and creative thinking into
teacher training programs. Teachers who engage
i reflective and creative practices are better
equipped to enhance their students’ language
proficiency, success, and motivation. By fostering
these skills, teacher development programs can
contribute to more effective language teaching,
ultimately leading to improved student outcomes.

Moreover, the study underscores the need for
curriculum and syllabus designers to consider the
role of the teacher in the decision-making
process. A teacher-informed syllabus that
provides flexibility for teachers to apply their
creativity and professional knowledge can
enhance the 1mplementation of educational
materials. This stands in contrast to more rigid,
authoritative systems that limit teacher autonomy.
By giving teachers more room to exercise their
professional judgment, curricula can become
more adaptable to students’ needs and teachers'
strengths, fostering a more dynamic and
responsive educational environment.

Furthermore, the findings have mmportant
mplications  for teacher evaluators and
educational policymakers. Understanding the
mterplay between professional ability, reflective
thinking, and creative thinking can provide
deeper 1insights mto the characteristics that
mfluence teaching effectiveness. Evaluators and
policymakers can use this information to design
more holistic evaluation systems that account for
a teacher’s reflective and creative capacities in
addition to traditional measures of performance.
This, iIn turn, could lead to more accurate
assessments of teaching quality and help 1dentfy

The Role of Creative and Reflective Thinking

areas where teachers might need additional
support or professional development.

Despite these contributions, several limitations
must be acknowledged. First, the sample was
relatively homogenous, with all participants being
Iranian EFL teachers. This homogeneity limits
the generalizability of the findings to broader
populations, especially m  more diverse
educational contexts. Future research could
expand the sample to include teachers from
different cultural and linguistic backgrounds, as
well as various teaching environments, to explore
whether the relationships observed n this study
hold across different educational settings.

Second, the study relied on self-reported data,
which may mtroduce bias due to participants’
subjective perceptions of their own abilities and
practices. Although self-report measures provide
valuable nsights, they may not fully capture the
complexities of teachers’ reflective and creative
processes. Future studies should incorporate
more objective measures, such as classroom
observations or assessments of student outcomes,
to triangulate the data and offer a more
comprehensive view of the factors mfluencing
teachers' professional development.

Additionally, the cross-sectional design of the
study limits the ability to draw causal conclusions
about the relationships between professional
ability, reflective thinking, and creative thinking.
While correlations were observed, it remains
unclear whether higher professional ability leads
to increased reflection and creativity, or whether
the reverse 1s true. Longitudinal studies would be
valuable m exploring the directionality of these
relationships over time and examining how

professional  development evolves through
sustained reflective and creative practice.
Finally, while this study focused on

professional ability, reflective thinking, and
creative thinking, other factors may also play
significant roles in shaping teacher effectiveness.
Emotional mtelligence, resilience, and
mstitutional support are just a few of the potential
variables that could mediate the relationship
between professional ability and teaching
performance. Future research should explore
these additional factors to develop a more
comprehensive  understanding of  teacher
development.

In conclusion, this study has provided valuable
msights into the complex relationships between
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professional ability, reflective thinking, and
creative thinking among EFL teachers. While
these factors are interrelated and contribute to
teacher growth, they do not fully explan
variations m professional ability, suggesting that
other variables may also play a critical role. The
findings have important implications for teacher
traming,  curriculum  development,  and
educational policy, but further research 1s needed
to confirm these results and explore the broader
context of teacher development. By addressing
these gaps, future studies can help create more
effective, holistic approaches to teacher education
that enhance not only professional competence
but also the well-being and long-term success of
teachers and students alike.
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