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Abstract 

The idea is growing among educators that thinking skill needs to be given a direct attention. On one hand, 

critical thinking is supposed to broaden students’ thinking in all regards (Schafersman, 1991); and on the 

other hand learners’ attitudes towards the second language can affect both their performance in the class 

and their final accomplishment. To this end, the present study started with the question of whether the 

application of critical thinking ability to English classes could affect learners’ second language attitudes. 

The study was designed and conducted at an English language Institute. 4 classes were selected randomly 

(2 female and 2 male classes). They were divided into two experimental and control groups. In experi-

mental classes learners practiced critical thinking skills, which was absent in the control group. Critical 

thinking principles were applied through 21 strategies developed by Ennis (2011). FLAGS (Foreign Lan-

guage Attitudes and Goals Survey) questionnaire (Eva Cid, Gisela Gran˜ena, Elsa Tragant, 2009) was 

given to students, both at the beginning and at the end of the semester, which were considered as the pre 

and post-tests for statistical computations. The results revealed a significantly higher second language 

attitude in participants who went through critical thinking instruction. In addition, applying critical think-

ing skills in the class affected students’ level of goal orientation in terms of learning a second language. 

The research encourages English language teachers to incorporate critical thinking skills into their in-

structions. 
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Introduction 

In traditional classes, teachers are only to transfer 

information to students through didactic instruc-

tion. Such instruction is a teacher-centered one 

(Jensen, 2000). Students, here, passively receive 

the information while little interaction happens 

between them and their teachers. Freire (1970) 

uses the term “banking” education to describe 

such classes. In this system, teachers teach and 

students are taught. Teachers are all-knowing, 

while students know nothing. Teachers talk, 

while students listen. Therefore, in the “banking” 

education system there is an unequal relation-

ship which challenges any attempt to have an 

 

 

atmosphere of inquiry and genuine interaction, 

since students are considered to be mere receiv-

ers, and teachers assess them in terms of how the 

receiving phase was done perfectly. 

Didactic instruction has been questioned in 

recent years. Many scholars believe that didactic 

instruction is harmful to students’ learning 

prcess, since it does not push learners to think 

critically and does not involve them actively in 

class (Apol, 1998; Shannon, 1995). Since the 

trditional education system deliberately infuses 

some values into students, through which stdents 

are to find correct answers and interpretations. 

Accordingly, being deep in a set of ideologies, 

students are unlikely to turn into critical thinkers  
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(Scheffer, 1973). 

There is a growing agreement coming up 

among educationalists to pay a direct attention to 

thinking skill. Since, thinking is felt to be a skill 

that can be improved by paying attention and 

practice of some basic skills. There is an old idea 

saying that thinking skill is developed as the by 

product of such subjects as geography and history 

, etc.but the idea is no longer plausible. Some 

thinking skills concerned with the sorting of in 

formation may be taught in this way (while this is 

not the whole picture), but this is not true for all 

thinking skills. It is widely believed that critical 

thinking is to be taught to learners.  

On the other hand, language attitude plays a 

critical role in teaching and learning a second 

language. Students’ future actions are affected by 

their attitudes toward the language they are going 

to learn and toward the people who speak that 

language.  

Since critical thinking is supposed to widen 

the scope of students’ thinking and since it is de-

scribed as the scientific method applied by ordi-

nary people to the ordinary world (Schafersman, 

1991), it is expected that critical thinking 

(through its ability to widen students’ views) 

gives rise to learners’ attitudes toward a second 

language, since learners in this way can approach 

the second language as a source of information 

which can open to numerous doors.   

In view of all these, the article intended to in-

vestigate if students revise their views toward 

English language (as their second language) 

through the critical thinking viewpoint which 

they practiced during a semester. 

 

Critical Thinking  

Martin Luther King once said that the function of 

any education is to teach people to think critically 

(Hobbs, 2010). Critical thinking is now being in 

vogue in educational reform. A large number of 

educators have pointed to the significance of crit-

ical thinking in education, they are pointing out 

that “how to think” is as important as “what to 

think” in such contexts (Schafersman, 1991). 

Critical thinking might be considered as one of 

the keys in educational success for students and 

teachers. Critical thinking research focuses on 

how to develop this skill in learners (e.g., Dantas-

Whitney, 2002). 

A great number of definitions of critical think-

ing can be found in the literature. Siegel (1988) 

defines critical thinking as “the educational cog 

nate of rationality, and a critical thinker as one 

who is “appropriately moved by reasons” (p.32). 

And Paul (1985, p. 37) defines it as ‘‘learning 

how to ask and answer questions of analysis, syn-

thesis and evaluation”. Characteristics of critical 

thinking, as Paul (1990) puts, are the ability to 

discipline and control thinking to process infor-

mation more easily, effectively and efficiently 

(cited in Longman, Atkinson & Breeden, 1997). 

Critical thinking is considered as an exercise 

in higher order thinking skills, and the ability to 

think logically based on appraised information 

according to certain criteria (Puthikanon, 2009). 

But all in all, it has been argued that people in 

Asian cultures are less proficient in critical think-

ing “because they are socialized to be adopted 

and to conform” (Atkinson, 1997). 

The American Philosophical Association’s 

(APA’s) Delphi Report (1990) believes that criti-

cal thinking has six core elements: interpretation, 

analysis, evaluation, inference, explanation, and 

self-regulation. That is, students should know 

how to comprehend and express meaning or sig-

nificance. They should know how to identify im-

plicit and explicit relationship and to give logical 

assessment. Moreover, after interpretation, analy-

sis, and evaluation, learners are to know how to 

monitor their cognitive process, draw reasonable 

and logical conclusions, and illustrate the results. 

Based on APA’s definition (1990), ideal critical 

thinkers should be inquisitive, well-informed, 

logical, and open-minded. Besides, they should 

be honest in facing their biases and be careful in 

making judgments. 

In the field of English as a second language 

(ESL), it is believed that critical thinking is a 

concept illusive to teaching in L2 classrooms and 

it is expected that learners learn it through their 

upbringing; accordingly in this view, critical 

thinking is considered to be a “social practice” 

(Atkinson, 1997). 

Many scholars have written some characteris-

tics of critical thinkers. According to Ennis 

(1997a) a critical thinker: 

1. Is open-minded and mindful of alternatives 

2. Desires to be, and is, well-informed 

3. Judges well the credibility of sources 

4. Identifies reasons, assumptions, and conclu-

sions 

5. Asks appropriate clarifying questions 

6. Judges well the quality of an argument, includ-

ing its reasons, assumptions, evidence, and their 

degree of support for the conclusion 
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7. Can well develop and defend a reasonable po-

sition regarding a belief or an action, doing jus-

tice to challenges 

8. Formulates plausible hypotheses 

9. Plans and conducts experiments well 

10. Defines terms in a way appropriate for the 

context 

11. Draws conclusions when warranted – but 

with caution 

12. Integrates all of the above aspects of critical 

thinking  

When thinking critically, we assess the results 

of our thought processes—how good a decision is 

or how well a problem is solved (Halpern, 1996, 

1998). The definition covers a wide area and en-

compasses a variety of standpoints, so critical 

thinking can be taught as argument analysis 

(Kahane, 1997), problem solving (Mayer, 1992), 

decision making (Dawes, 1988), or cognitive 

process (Rabinowitz, 1993). Regardless of the 

academic background of the instructor or the lan-

guage used to describe critical thinking, all of 

these approaches share a set of common assump-

tions: there are identifiable critical thinking skills 

that can be taught and learned, and when students 

learn these skills and apply them appropriately, 

they become better thinkers. 

But, is critical thinking best taught in a sepa-

rate course or infused within existing courses? 

The question assumes that it will not be both. 

Actually, it would be best to do both if conditions 

permit to incorporating Critical Thinking in a 

curriculum (Ennis, 1997b). 

It has been argued, from another perspective, 

that there are two types of embedding critical 

thinking into a course: infusion and immersion. 

Infusion takes place when critical thinking prin-

ciples are somehow made explicit, while immer-

sion the principles are not made explicit, alt-

hough the treatment of the subject matter might 

be very deep and involving. These two are two 

ends of a continuum, and in between we can have 

the ranging mixture (Ennis, 1997b).  

Critical thinking courses can have two goals: 

first to help learners think critically in their eve-

ryday lives (vocational, social and personal) and 

second to help learners think critically in the sub-

ject of their courses (Ennis, 1997b).  

There are studies which have dug in the effect 

of critical thinking on different aspect of learners’ 

cognition. Khodabakhsh et al. (2013) came up 

with the results saying that using critical thinking 

tasks could improve the paragraph writing ability  

of EFL learners. Birjandi and Bagherkazemi 

(2010), focused on EFL teachers, and found that 

there was a significant positive relationship be-

tween Iranian EFL teacher‘s critical thinking 

ability and their pedagogical success. Helsdingen, 

et al. (2010) carried out a research on the effect 

of critical thinking on decision making. The find-

ings showed that teaching critical thinking 

through story building, self-explanation and re-

flection could benefit training and transfer of tac-

tical decision-making for relative novice decision 

makers. 

Ushida (2005) investigated the role of 

students'motivation and attitudesin second langua

ge (L2) study within an online language course 

context (LOL). In the study Students' learning 

behaviors and learning outcomes were used as 

predictor and criterion variables. The findings 

provided some evidence that motivated students 

studied regularly and productively to take every 

opportunity to perfect their language skills. The 

findings reinforced the importance of students' 

attitudes in L2 study. 

 

Attitude  

Attitudinal factors are deep in students’ minds; 

accordingly it is very difficult to provide a holis-

tic understanding of them. But this did not limit 

the endeavor to find out if these factors can affect 

L2 learning. Various studies conducted in the 

area of learners’ attitudes tried to shed light on 

the effects of students’ attitudes toward learning 

an L2, mostly the studies focused on the learners’ 

perceptions of English as an L2 and their opin-

ions about it.  

Attitude is also recognized as an important 

concept to understand human behavior and is 

considered as a mental state that includes beliefs 

and feelings (Latchanna & Dagnew, 2009). Be-

liefs are one of the essential points correlating 

with learning a second language (Ajzen, 1988). 

Students’ beliefs can hinder their learning, if they 

are turning a negative view toward their ability to 

learn a new language (Lennartsson, 2008). Ellis 

also states that negative attitudes can impede 

learning a language (1994). But the good news is 

that students’ negative attitudes can change into 

positive, leading in turn to positive results 

(Lennartsson, 2008). Holding positive attitudes 

towards learning a language is surly a good start 

for learning a language. As Kramsch (2006) indi-

cates language learners are the whole persons 

with hearts, bodies, and minds, backgrounds, etc.,  
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not only communicators and problem-solvers, 

and the whole needs to be taken into considera-

tions. 

Lambert (1963) proposed a “social psycholog-

ical model” to put emphasis on the cognitive fac-

tors like language aptitudes and intelligence as 

well as affective factors such as attitudes and mo-

tivation. In the model, he articulates that degree 

of individuals’ successful acquiring of a second 

language depends upon ethnocentric tendencies, 

attitudes towards the other community, orienta-

tion towards language learning and motivation. 

The relationship between students’ back-

ground (cultural or the like) and the one added by 

a L2 culture often has an effect on students’ atti-

tudes toward the second language. That’s why 

some researchers (e.g. Lambert, 1990) speak of 

two major types of bilingualism: ‘additive’ and 

‘subtractive’. In the former, the learners think 

they are adding something new to their repertoire 

by learning a new language, while nothing is tak-

en away in return. In the latter, they think 

learning a new language threatens their prior 

knowledge. Successful language learners are 

considered to be in the former category. But 

this is only one aspect of second language atti-

tude not the whole story. Some other aspects 

are also involved in succeeding in learning a 

second language. 

It is generally accepted that knowing English 

language is a key to success in academic or pro-

fessional life. A student's attitude toward learning 

the language is one of the important factors 

affecting success in learning English. So, 

teachers and educators should consider attitu-

dinal factors (as one of the factors) in design-

ing English language courses or developing 

instructional contents (Hall, 2009). 

Ellis (2000) mentions that positive attitudes 

towards the L2 and its speakers can be expected 

to enhance learning while negative attitudes im-

pede it. There are ways to improve students’ atti-

tudes toward a second language.  

In the literature there are some studies which 

have targeted learners’ attitudes. In a research 

study of the effect of critical thinking on learners 

attitudes towards English literature, Fahim 

and Khatib (2013) found that critical thinking 

could increase learners’ attitude toward literature 

significantly. Truitt (1995), in a study regarding 

the attitude of language learners towards lan-

guage learning, found that their attitudes and be-

liefs may vary based on their cultural background  

and prior experiences. Malallaha (2000) in-

vestigated the attitudes of Arab learners towards 

English language and discovered that they had  

positive attitudes towards the English language; it 

was also found that their proficiency levels were 

positively correlated with their attitude towards 

English. 

The study aimed to find out if teaching critical 

thinking skills can affect learners’ attitudes to-

ward English as their second language. The study 

was conducted at Navid Institute of Marvdasht 

city, Fars Province. Four classes were selected 

randomly out of six classes which were available 

to the researcher. Two out of four classes were 

females and the other two were males.  

By flipping a coin, two classes (one male and 

one female) were chosen as control groups and 

the other two as experimental groups. A total of 

58 learners participated in the study. 31 in the 

experimental group (14 males and 17 females) 

and 27 in the control group (12 males and 15 fe-

males). 

Based on the classes participants were attend-

ing, and based on the institute’s educational re-

port, participants were low intermediate English 

learners. They were studying English in level 4 

(from 12) (in the range level 1 was considered as 

the beginner and 12 as high advance). Thus, ho-

mogeneity was assured. Participants’ ages ranged 

from 12 to17. 

Just as implied in definitions of critical think-

ing across subject areas and levels, there are sev-

eral generally recognized "hallmarks" of teaching 

for critical thinking (see, for example, Beyer, 

1985; Costa, 1985). These include: 

 Promoting interaction among stu-

dents as they learn; learning in a group 

setting often helps each member 

achieve more. 

 Asking open-ended questions that 

do not assume the "one right answer" - 

Critical thinking is often exemplified 

best when the problems are inherently 

ill-defined and do not have a "right" an-

swer. Open-ended questions also en-

courage students to think and respond 

creatively, without fear of giving the 

"wrong" answer. 

 Allowing sufficient time for stu-

dents to reflect on the questions asked 

or problems posed; critical thinking 

seldom involves snap judgments; there-

fore, posing questions and allowing ad  
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equate time before soliciting responses 

helps students understand that they are 

expected to deliberate and to ponder,   

and that the immediate response is not 

always the best response. 

 Teaching for transfer; the skills 

for critical thinking should "travel 

well." They generally will do so only if 

teachers provide opportunities for stu-

dents to see how a newly acquired skill 

can apply to other situations and to the 

student's own experience (in Bonnie, 

1994). 

The above points were all considered and 

practiced in the context of this study. The re 

searcher tried to apply all the points in every sin 

gle session of the classroom. 

In the experimental groups, the researchers 

took some texts (The texts were taken from “Teach-

ing Thinking Skills with Picture Books, K-3”, pub-

lished by teacher ideas press, London, 2007), be-

sides the course book, and tried to implement the 

above mentioned points, when teaching both the 

course book, and the supplementary texts.  

In the control classes, the learners’ course 

book was taught along with the same texts which 

were used in experimental classes as supplemen-

tary material. The only difference was that in 

control classes the texts were taught as reading 

comprehension and no further critical thinking 

activities were carried out. 

The book, from which the extra texts were 

taken, covers the following topics for teaching 

high order thinking: Analogy, Analysis, Associa-

tive Thinking, Attribute Listing, Brain storm, 

Classification, Comparing, Comprehension, De 

cision Making, Deductive Thinking, Elaboration, 

Evaluation, Flexibility, Fluency, Forecasting, 

Generalizing, Hypothesizing, Imagination, Infer 

ring, Interpret, Judging, Knowledge, Language 

Development, Originality, Patterning, Phonemic 

Awareness, Planning, Predicting, Problem Solv-

ing, Questioning: Higher Order, Research For 

Beginners, Reversible Thinking and Sequencing. 

 

Instruments 

Since the study was going to investigate the ef-

fects of teaching critical thinking English classes 

on the students’ attitudes towards English as their 

second language, it was necessary to provide a 

basis for further comparison between learners’ 

attitudes before and after receiving critical think-

ing instruction. So FLAGS (Foreign Language 

Attitudes and Goals Survey) questionnaire (Eva 

Cid, Gisela Gran˜ena, Elsa Tragant, 2009) was  

given to students of both classes at the beginning  

of the semester. The same questionnaire was giv-

en to learners at the end of the term to see if 

teaching critical thinking principles could change 

their attitudes toward their second language 

(English). The statistical analysis of the question-

naires was conducted using SPSS 16.0 software. 

Using Cronbach's alpha, the internal reliability of 

the FLAGS questionnaire was 0.89.  Regarding 

validity, the questionnaire was examined by 4 

PhD students of TEFL at Allameh Tabataba’i 

University, concluding that the questionnaire was 

content valid. 

FLAGS (Foreign Language Attitudes and 

Goals Survey) (Eva Cid, et.al. 2009), included 59 

items (in English) and it was divided into two 

sections. Section I included 40 items (half of 

them negatively worded), 34 statements referring 

to attitudes and six negatively worded statements 

referring to goal orientations. Students were 

asked to show their level of agreement with the 

statements out of four options (‘very much 

agree’, ‘moderately agree’, ‘slightly disagree’ 

and ‘totally disagree’). Section II included 18 

positively worded goal orientations. Students 

were asked to show the level of importance they 

attributed to the items, which were preceded by 

one of these two prompts ‘I would like to learn 

English. . .’/‘I am interested in learning English. . 

.’. Students could choose among four options: 

‘very important’, ‘moderately important’, ‘not very 

important’ and ‘not important at all’. Need to men-

tion that the researcher was available in the class, as 

learners were taking the questionnaire, to obviate 

any potential language problems.  

Teaching critical thinking principles was done 

based on 21 strategies developed by Ennis 

gleaned through years of experience, research, 

and others’ suggestions (Ennis, 2011). He says 

these strategies are guidelines and need to be ad 

justed to fit the actual situation. The list of these  

strategies is presented in appendix no. 1.  

 

Result and Discussion 

The study intended to explore the effects of in-

corporation of critical thinking skills into Eng-

lish class on students’ second language atti-

tudes. To this end, the same attitude question-

naire was given to the students both at the be-

ginning and at the end of the semester to both 

experimental and control group. The question 
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naire was in fact given to experimental group 

both before and after incorporation of critical 

thinking into their classrooms.The results showed 

that incorporation of critical thinking skills into 

experimental classes brings positive effects on 

students’ second language attitudes. The results 

of hypothesis testing are described below. 

 

H0: There is no relationship between incur 

porating critical thinking skills into English clas 

ses and students’ second language attitudes. To 

test the Hypothesis, the results of both attitude 

questionnaires as pre-test (at the beginning of the 

term) and post-test (at the end of the term) for 

both experimental and control groups were com-

pared through paired sample t-test. The results of 

comparison between the pre and post-tests of exper-

imental groups are presented in table no. 1. And the 

results of comparison between pre and post-tests of 

control groups appear in table no.2.  
 

Table 1. 

 Paired Samples Test; experimental group 
  Paired Differences 

t df 
Sig. (2-

tailed) 
  

Mean 
Std. De-

viation 

Std. Error 

Mean 

95% Confidence Inter-

val of the Difference 

  Lower Upper 

Pair 1 

Pre-test attitude 

– post-test atti-

tude 

35.452 17.504 3.144 41.872 29.031 11.277 30 .000 

 

As shown in table no. 1, the sig. level .000 

implies that the difference between pre and post-

tests of experimental classes is significant at the 

level of P=0.01. It means that there is a signif 

cant difference between the mean scores of the  

pre and post-tests of experimental group.  In 

other words, applying critical thinking skills 

to experimental classes helped learners to im-

prove their second language attitudes signifi-

cantly. 

 
Table 2. 

 Paired Samples Test; control group 

  Paired Differences 

t df 
Sig. (2-

tailed) 
  

Mean 
Std. De-

viation 

Std. Error 

Mean 

95% Confidence In-

terval of the Differ-

ence 

  Lower Upper 

Pair 1 

Pre-test atti-

tude – post-

test attitude 

6.037 11.254 2.166 10.489 1.585 2.787 26 .010 

Table no. 2 shows the results for the compari-

son between pre and post-tests of control classes. 

As shown in the table, the significance level is 

0.010 which is smaller than the assumed signifi-

cance (0.05), meaning that the differences be-

tween the students’ mean scores on pre-test ques-

tionnaire and the post-test one is significant. In 

other words, significant changes in students’ atti-

tudes happened at the end of the semester com-

pared to the beginning of the semester Since after  

a semester of studying General English, learners’ 

attitudes changed significantly in both classes, we 

were to find out if the changes in both groups are 

the same. Here another computation is needed to 

find out if the differences between the experi-

mental and control group in their pre- and post-

tests are significant. To this end, two independent 

t-tests were run between pre-tests of the both ex-

perimental and control groups and the post-tests 

of the experimental and control groups. 
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Table 3. 

 Independent Samples Test between experimental and control groups for both pre- and post-test 

  

Levene's Test 

for Equality of 

Variances 

t-test for Equality of Means 

  

F Sig. t df 

Sig. 

(2-

tailed) 

Mean 

Differ-

ence 

Std. 

Error 

Dif-

feren

ce 

95% Confidence 

Interval of the 

Difference 

  Lower Upper 

Pre-test 

attitude 

question-

naire 

Equal vari-

ances assumed 
13.565 .001 .170 56 .866 1.324 7.799 16.946 14.299 

Equal vari-

ances not as-

sumed 

  .175 51.744 .862 1.324 7.574 16.524 13.876 

Post-test 

attitude 

question-

naire 

Equal vari-

ances assumed 
2.941 .092 5.085 56 .000 28.091 5.525 17.024 39.158 

Equal vari-

ances not as-

sumed 

  5.107 55.653 .000 28.091 5.501 17.070 39.111 

 

Table no. 3 pays attention to the comparisons 

of pre-test of experimental group with pre-test of 

control group on one hand and post-test of exper-

imental group with post-test of control group on 

the other hand. It can be observed from the table 

that the significance value for pre-tests of both 

control and experimental groups is 0.001 which 

is much less than 0.05, so we should refer to the 

second row of the same shelf which says “equal 

variances not assumed”. The 0.862 (Sig. 2-tailed) 

says that the two groups can be considered as 

homogeneous regarding their attitudes towards 

the second language in their pre-tests. 

The bottom shelf of the above table (no.3) 

shows a sig. of .092, since it is greater than the 

assumed significance 0.05, we are to go to the 

first row of the shelf meaning that the equal vari-

ances should be assumed. The 2-tailed Sig. (.000) 

reveals that the two groups (experimental and 

control) are no longer homogeneous in their post-

tests, and that there is a significant difference 

between the two groups. In other words it can be 

said that the application of critical thinking made 

a significant change in students’ attitudes towards 

their second language, English.  

As seen from the tables 1 and 2 both are sig-

nificant, meaning that the differences between 

pre and post-tests of experimental group was sig-

nificant and the same was true for those of con-

trol group. But a look at the mean difference be-

tween pre and post-tests of experimental group, 

which is 35.4 (table 1), and the mean difference 

between pre and post-tests of control group, 

which is 6.03 (table 2) speaks loud enough of a 

difference between the post-tests of the experi-

mental and control groups, since table no. 3 

showed that the groups were homogeneous in 

their performances on the pre-tests. To put it in 

another way, it can be said that the critical think-

ing application in experimental group created a 

significant difference between the post tests of 

experimental and control groups. 

The means of both pre- and post-tests for both 

experimental and control groups, their standard 

deviations, along with the number of participants 

for each group are presented in table no.4. 
 

Table 4. 

 Group Statistics 

 group N Mean Std. Deviation Std. Error Mean 

Pre-test attitude questionnaire 
experimental 31 142.94 34.743 6.240 

control 27 144.26 22.307 4.293 

Post-test attitude questionnaire 
experimental 31 178.39 21.577 3.875 

control 27 148.81 11.787 2.268 
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The study here investigated whether the in-

corporation of critical thinking skills into the 

English classes can boost their L2 attitudes. The 

research results revealed that the students who 

went through critical thinking instruction showed 

to grow a significantly higher and more positive 

attitudes towards their second language (Eng-

lish). In addition, after applying the critical think-

ing skills in the class, students in the experi-

mental group attained a higher level of goal ori-

entation in terms of learning a second language; 

this was inferred from the results of the question-

naire, since the questionnaire FLAGS paid atten-

tion to both Foreign Language Attitudes and 

Goals Survey. 

Critical thinking, through its numerous merits 

which are reiterated in the literature and which 

also can be implied from the definitions of the 

term, is capable of improving learners’ abilities 

to see from different eyes, to help them sit on the 

fence and learn without impeding presupposi-

tions, and to provide learners with more and more 

opportunities to enter the realms of unknown. On 

the other hand, learners’ attitudes toward a se-

cond language or the people who use that lan-

guage are a key to their success in learning the 

second language. One of the goals of English 

teachers in their classes is to enhance learners’ 

second language attitudes in order to accelerate 

students’ learning. 

The usual education system favors students as 

passive learners in which knowledge is expected 

to be transmitted in one-way direction, from the 

teacher to the student (Krasue & O’Brien, 2001). 

Also, the education institutions, instead of raising 

students’ critical thinking abilities, tend to get the 

students into the dominant ideology by promot-

ing a specific set of values. However, in the criti-

cal thinking learning environment, students are 

empowered to influence the learning process both 

inside and outside of the classroom. They are 

encouraged to bring their own voices and ques-

tions, and likes and dislikes to the class. Teachers 

are not the sole authorities any more, and learners 

are not to accept the second language in the way 

their teachers believe, they can see the language 

in line with their own system of beliefs and val-

ues. The goal of critical thinking in English class 

is to help learners be open-minded to different 

viewpoints and arguments through dialogical in-

teractions and ultimately change their negative 

attitudes toward their second language. Hence, 

it is required that both teachers and students be     

 

open and willing to listen to alternative views, 

which can present learners with open horizons 

which suit their standards. 

In the critical thinking English class, teachers 

are always to remember that their authorities are 

not to dominate the class and they are to behave  

in a way to allow students take the responsibili-

ties of their learning. The power is to be shared 

with students and let them bring up their opinions 

and values. Moreover, critical thinking encour-

ages students to reflect on issues from multiple 

perspectives. 

The application of critical thinking to English 

classes intends to create a comfortable English 

learning environment in which students are will-

ing to participate in class interaction, and accept 

language as an alternative which can help them in 

many regards, not only as something which is to 

be learnt because their teachers or parents want. 

In order to let students feel comfortable and se-

cured, the class should be turned into a non-

competitive one which ensures the psychological 

and emotional safety for students, this all happen 

when learners are to utter their voices freely in 

the class. 

As known, some learners are discouraged by 

their negative attitudes towards the second lan-

guage they are learning. Incorporating critical 

thinking into English classrooms can be a good 

way to kill two birds with one stone; on one hand 

learners’ critical thinking can be improved which 

is a key to their educational and personal lives’ 

success, and on the other hand, it can give rise to 

learners’ second language attitudes which in its 

own turn is a powerful determinant of learners’ 

success. Findings of the study were in line with 

the study carried out by Fahim and Khatib 

(2013), as they found that critical thinking could 

raise learners’ attitude significantly. Regarding 

the fact that a positive attitude can bring about 

higher motivation and openness to what learners 

are exposed to in or out of the class (Ajzen, 1988; 

Lennartsson, 2008; Ellis, 1994), the study’s find-

ings were also in line with Malallaha’s (2000) 

findings as they discovered that participants’ pro-

ficiency levels were positively correlated with 

their attitude towards English. 

 

Conclusion  

Incorporating critical thinking instruction in the 

second language curricula can bring about signif 

icant changes in some aspects, one of which is 

language learners’ attitudes. As reiterated in the  
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relevant literature language leaners’ attitudes can 

play a critical role in their rate of success in 

learning a second language. On the other hand 

mainline research of second language acquisition 

has adopted critical thinking to find the implica 

tion for second language learning. Second lan  

guage research on critical thinking has mostly 

paid attention to enhancing learning and skills 

development. The study focused on the effect of 

critical thinking instruction on second language 

learners’ attitudes towards learning a second lan-

guage. These findings may have implications for 

language educators, for incorporating critical 

thinking activities in the course books and curric-

ula can provide language learners’ with a more 

positive attitude towards language and language 

learning. The implications can be equally valid 

for language teachers, since they can help learn-

ers in this regard by applying those activities in 

their classes and as a result of raising attitudes 

learners can gain a better mastery over the lan-

guage. Stakeholders can also benefit from incor-

porating critical thinking activities in textbooks 

and classes. Investment to this potential leverage 

can bring about better results compared to what 

learners already had. 

 

References  

Ajzen, I. (1988). Attitudes, personality, and be-

haviour. Chicago: Dorsey Press. 

American Philosophical Association. (1990). 

Critical thinking: A statement of expert 

consensus for purposes of educational as-

sessment and instruction. The Delphi re-

port: Research findings and recommenda-

tions prepared for the committee on pre-

college philosophy. Milbrae, CA: Califor-

nia Academic Press. (ERIC Document Re-

production Service No. ED315423) 

Apol, L. (1998). But what does this have to do 

with kids? Literary theory in children’s lit-

erature in the children’s literature class-

room. Journal of Children’s Literature, 

24(2). 32-46. 

Atkinson, D. (1997). A critical approach to criti-

cal thinking in TESOL. TESOL Quarterly, 

31 (1): 79-95. 

Beyer, B.K. (1985). Critical thinking: What is it? 

"Social Education," 49, 270-276. 

Costa, A.L. (Ed.)(1985). "Developing minds: A 

resource book for teaching thinking." Al-

exandria, VA: Association for Supervision 

and Curriculum Development. 

Dantas-Whitney, M. (2002). Critical reflection in 

the second language classroom through 

audiotaped journals. System, 30: 543-555. 

Dawes, R. M. Rational Choice in an Uncertain 

World. Orlando, Fla.: Harcourt Brace, 

1988.  

Ellis, R. 1994. The Study of Second Language 

Acquisition Oxford: Oxford University 

Press.  

Ellis, R. 2000. The study of second Language 

Acquisition. Oxford/ New York: Oxford 

University Press. 

Ennis, R. H. (1997a). Incorporating Critical 

Thinking in a curriculum. Critical Think-

ing across the Discipline. Vol. XVI, No. 3  

Ennis, R. H. (1997b).  Incorporating critical 

thinking in the curriculum: An introduction 

to some basic issues.  Inquiry, 16 (3), 1-9. 

Ennis, R. H. (2011). Twenty-One Strategies and 

Tactics for Teaching Critical Thinking. 

http://www.criticalthinking.net/howteach.h

tml 

Fahim, M. and  Khatib, S. (2013). The Effect 

of Applying Critical Thinking Tech-

niques on Students’ Attitudes towards 

Literature. International Journal of Ap-

plied Linguistics & English Literature, 

Vol. 2 No. 1 

Hall, S. (2009). Studies on attitudes towards 

learning English. Retrieved 

Halpern, D. F. “Teaching Critical Thinking for 

Transfer Across Domains: Disposition, 

Skills, Structure Training, and Metacogni-

tive Monitoring.” American Psychologist, 

1998, 53, 449–455. 

http://www.ejournal.aiaer.net/vol21109/12.%20L

atchana%20&%20Dagnew.pdf 

Helsdingen, A. S., van den Bosch, van Gog, T., 

and van Merriënboer, J. J. G. (2010).The 

Effects of Critical Thinking Instruction on 

Training Complex Decision Making. Hu-

man Factors, Vol. 52, No. 3 

Hobbs, A., 2010. Teen summit focuses on educa-

tion, leadership. Federalwaymirror.com re-

trieved from 

http://www.pnwlocalnews.com/south_king

/fwm/lifestyle/ 81599297.html. 

Kahane, H. Logic and Contemporary Rhetoric. 

(8th ed.) Belmont, Calif.: Wadsworth, 

1997. 

          Khodabakhsh,S., Jahandar,S. and  

Khodabandehlou, M. (2013). The Impact of Crit 

ical Thinking Tasks on Paragraph Writing  

http://www.criticalthinking.net/howteach.html
http://www.criticalthinking.net/howteach.html
http://www.ejournal.aiaer.net/vol21109/12.%20Latchana%20&%20Dagnew.pdf
http://www.ejournal.aiaer.net/vol21109/12.%20Latchana%20&%20Dagnew.pdf
http://www.pnwlocalnews.com/south_king/fwm/lifestyle/
http://www.pnwlocalnews.com/south_king/fwm/lifestyle/


26                                                                                                         Fahim ؛  Askari. Does teaching critical thinking affect… 

 

Ability of Iranian EFL Learners. Indian 

Journal of Fundamental and Applied Life 

Sciences, Vol. 3 (3) July-September, 

pp.639-648.  

Kramsch, C. (2006). From communicative com-

petence to symbolic competence. The 

Modern Language Journal 90(2), 249–

252. 

Krause, K. L., & O’Brien D. (2001). Adolescent 

second language writers in China: A soci-

ocultural analysis. In D. M. Dennis & S. V. 

Etten (Eds.), Research on sociocultural in-

fluences & motivation, Vol. 1. (pp. 265-

289). Greenwich, CT: Information Age. 

Lambert, W. (1963). Psychological approaches to 

the study of language. Modern Language 

Journal. 47, 51-62. 

Lambert, W. (1990). Persistent issues in bilin-

gualism. In B. Harley, P. Allen, J. Cum-

mins & M. Swain (eds), The development 

of second language proficiency. (pp. 201-

218). Cambridge: Cambridge University 

Press. 

Latchanna, G. & Dagnew, A. (June 2009). Atti-

tude of teachers towards the use of active 

learning methods. E-journal of All India 

Association for Educational Research, 

21(1). 

Lennartsson, F. (2008). Students' motivation and 

attitudes towards learning a second lan-

guage:British and Swedish students' points 

ofview. 

http://urn.kb.se/resolve?urn=urn:nbn:se:vx

u:diva-2571. 

Longman, D.G., Atkinson, R.H., &Breeden, J.A. 

(1997). Strategic thinking and reading. 

Boston: Heinle & Heinle Publishers. 

Mayer, R. E. Thinking, Problem Solving, Cogni-

tion. New York: Freeman, 1992. 

Bonnie, P. (1994). Strategies for teaching critical 

thinking. Practical Assessment, Research 

& Evaluation, 4(3). Retrieved January 24, 

2012from 

http://PAREonline.net/getvn.asp?v=4&n=3  

Puthikanon, N., (2009). Examining Critical 

 

Thinking and Language Use through the 

Use of WebQuests in an EFL Reading 

Class. Ph.D. Dissertation. ProQuest. 

Rabinowitz, M. (ed.). (1993). Cognitive Science 

Foundations of Instruction. Hillsdale, N.J.:  

Erlbaum, 1993. 

Schafersman (1991). An introduction to critical  

thinking. Retrieved January 1, 2010 from:  

www.freeenquiry/criticalthinking.html 

Shannon, P. (1995). Text, lies, & vide 

otape: Stories about life, literacy, and 

learning. Portsmouth. NH: Heinemann. 

Scheffer, I. (1973). Reason and teaching. New 

York: Bobbs-Merrill. 
Siegel, H. (1988). Educating reason: Rationality,  

critical thinking, and education. New  

York: Routledge. 

Ushida, E. (2005). The Role of Students' Atti-

tudes and Motivation in Second Language 

Learning in Online language Courses. 

CALIC Journal, Vol. 23, No. 1  

 

Mansoor Fahim was born in Iran in 1946. He 

received a Ph.D. in TEFL (Teaching English as a 

Foreign Language) from Islamic Azad University 

in Tehran, Iran in 1994, an M.A. in General Lin-

guistics from  Tehran University in Tehran, Iran 

in 1978, and a B.A. in English Translation from 

Allameh Tabataba’i University in Tehran, Iran in 

1975.  As for his professional background, he 

was the chairman of the EFL department at 

Allameh Tabataba’i University from 2003 to 

2007 and a member of the faculty of English 

Language and Literature at Allameh  Tabataba’i 

University in Tehran, Iran from 1979 to 2008 

when he was retired as an associate professor of 

TEFL. He has also taught English at a welter of 

universities and language schools. At present, he 

runs Psycholinguistics, Applied Linguistics, First 

and Second Language Acquisition, and Discourse 

Analysis courses at M.A. and Ph.D. levels at a 

number of universities in Iran, including Allameh 

Tabataba‟i and Islamic Azad Universities.  

Moreover, he has several published articles and 

books mostly in the field of TEFL. 

  
 

http://urn.kb.se/resolve?urn=urn:nbn:se:vxu:diva-2571
http://urn.kb.se/resolve?urn=urn:nbn:se:vxu:diva-2571
http://www.freeenquiry/criticalthinking.html

